
An Exemplar Reading Lesson 

 



Pythons Overtake Everglades 

 

Structure (form of piece) 

Complex 

Explicit   Implicit 

Conventional  

Traits specific to a particular discipline (chiefly informational texts) 

Graphics supplemental to understanding the text  

Language Demands: Conventionality and Clarity 

Literal  Figurative or ironic   

General Academic and domain specific 

Unfamiliar and high academic vocabulary present 

Complex and varied sentence structures 

Knowledge Demands: Content/Discipline Knowledge (chiefly informational texts) 

Specialized discipline-specific content knowledge required 

References to/citations of other texts 

Levels of Meaning (literary) or Purpose (informational texts) 

Multiple levels of meaning 

Explicitly stated purpose  Implicit purpose 

Vocabulary 

Sentence Structure  
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Planning Tools 

Cognitive Complexity Levels 

Low Complexity Moderate 
Complexity 

High Complexity 

One step 
problem 
 
Recall 
Observe 
Question 
Represent basic 
facts 
 
Demonstrate 
simple skills or 
abilities 
 
Basic 
understanding 
of text 
 
Verbatim recall 
 
Simple 
understanding 
of a word or 
phrase 

Two step problem: 
comprehension & 
subsequent 
processing of text 
 
Summarize 
Infer 
Classify 
Gather 
Organize 
Compare 
Display 
 
Possibly 
Explain 
Describe 
Interpret 
 
 
 
 
 
 
 

Heavy demands on 
student thinking 
 
Analyze & synthesize 
information 
 
Explain 
Generalize 
Multiple Connections 
 
Requires several steps 
involving abstract 
reasoning and planning 
 
Support thinking 
 
Identifying theme 
Implicit main idea 
Making complex 
inferences within/across 
texts 
 
Take information from 
minimum one portion of 
text & apply to ne 
information to a new task 
 
Perform complex analyses 
of connections among 
texts 



More Planning Tools 



Visualizing Planning and 

Instruction  

Planning Teaching 

Overarching Question 

Overarching Question 

Author and You/Analytical Questions 

Author and You/Think and Search/Inference 

Author and You/Think and Search/Inference 

Think and Search 

Right There/Literal 

Author and You/Analytical Questions 

Author and You/Think and Search/Inference 

Author and You/Think and Search/Inference 

Think and Search 

Right There/Literal 



 Read the story  

 Think about what is the most important 
learning to be drawn from the text. (key 
idea(s) 

 Develop an over arching question that 
addresses the key idea(s).  

 Create a series of sequential questions that 
are always evidenced in the text to bring 
the reader to an understanding of the over 
arching question or performance task.   



 The text is the expert – not the teacher 
 Foster student confidence and independence by having 

students reread the passage, consult illustrations. 
 

  Student support is in pairs, small groups and whole 
     class settings.  

 Structure and time for collaboration, discussing and 
processing help students internalize the skill.  
 

 Goal is total understanding of text. 
 Don’t rush through – have patience with a slower learning 

process that is required by the standards and format of 
instruction. (close analytic reading) 



 In primary grades, Read Alouds are expected. 

 

 Front-loading should be done judiciously. 
 The content should be embedded both in the text and 

illuminated by the discussion questions, writing activities, 
and extension activities.  

 

 Selected text should enhance student literacy – 
based exercises and allow them to practice analyzing 
content based themes. 



Close analytic reading of exemplar text should include: 
 

 Learning Objectives – 4-5 days on an exemplar text 

 

 Reading Tasks – independence is the goal through multiple 
encounters with the text, carefully planned and sequenced 
questioning with answers that are always evidenced in text. 

 

 Discussion/Language/Vocabulary Tasks – activities that 
encourage discussion, inferring meaning from context, and 
attention to academic language. High value words should be 
discussed and lingered over during the instructional sequence.  



Close analytic read should include: 
 

 Sentence Syntax Tasks – Engage students in a close 
examination of complex sentences to discover how they are built 
and how they convey meaning. Unpacking complex text focuses on 
both the precise meaning of what the author is saying and why the 
author might have constructed the sentence in a particular fashion. 

 

 Writing Tasks – Students may paraphrase, synthesize ideas, 
support opinions, or explain relationships in a culmination 
activity to organize and make sense of their thinking and 
learning.  



 Step One: Identify the core Understandings and Key Ideas of the Text 

 

 Step Two: Start Small to Build Confidence 

 

 Step Three: Target Vocabulary and Text Structure 

 

 Step Four: Tackle Tough Section Head On 

 

 Step Five: Create Coherent Sequences of Text Dependent Questions 

 

 Step Six: Identify the Standards being Addressed 

 

 Step Seven: Create the Culminating Assessment  



Question-Answer  
Relationships 





 Students read independently 

 Seed discussion 

 Read aloud by teacher 

 Written response to Guiding Question 

 Share/Revise 

 



 

 After reading the article 
students will lead their own 
discussions.  

 They aren’t just going to 
answer  teacher led questions, 
instead they are to identify and 
develop topics important to 
their own thinking.  

 As students read, they think of 
one important thing to discuss 
and write it down. 

 Keep in mind that students 
need to develop strong seeds 
that will lead to lots of 
discussion about the topic. 

Possibilities for seeds: 

 

• Information or situations 

that I don’t understand 

• Comments about what I 

have learned  

• Things that seem 

interesting or surprising  

• Vocabulary I want to 

know about  

• Descriptive writing I 

particularly enjoyed  

• Things that remind me of 

other things I know 

Pythons Overtake Everglades 



Why do you think this article 
has the title “Pythons 
Overtake Everglades”? Use 
evidence from the text to 
support your answer. 



 Teacher Models Close Analytic Read including questions/ 

discussion focusing on vocabulary, sentence structure, and use of 
literal/nonliteral language 

 Why did the author begin the article with, you’ve probably been “as   hungry as 
a bear. But… you’ll sound more local by comparing your hunger to a python”? 

 If pythons are native to Asia, how did the ones who were born in Florida get 
there? 

 What new idea is the author introducing with this, “But… 

 What does altering mean 

 What does the author mean when he writes, “Across the board, the   numbers 
of small and medium-sized mammals had dropped”? 

 After reading, discuss “why the author included the description of an 
ecosystem?” 

  The Spectrum of a Word, Concept of a Definition Map, A Closer Look 

 Written response to Guiding Question 

 





 Ecosystem 

Eco- 
environment/house  

ecofriendly 

ecology 

ecofriendly 

ecologist 

ecotourist 

ecosphere 

• Economics 
    
       economize 

 

       

       economical 

 

     

      economically 

 

 

        economist 

econoboxes 



V-3 

Concept: 

Comparison 

Examples 

What is it like? 
Properties 

What is it ? 
Category 

Ecosystem 

Habitat  

Environment 

Home for animals 

and plants 

Natural 

setting 

Everglades Coral reef Desert  

Network of living and 

non living things 



 Ecological 

•Environmental 

•Biological  

•Natural 

•Conservation 

•Green 

Ecological Ecological Ecological Ecological Ecological 

•National park 

rangers 

•Fish and wildlife 

officials 

•Environmentalists 

•Ecologists 

•Naturalists 

•ecosphere 

•Interested 

•Protected   

•Safe 

•Encouraged  

•Ask why 

•You’re doing 

a good thing 

for our 

environment 

•Ask how I 

might help 

 

•Support 

them 

•Participate in 

ecological 

activities 

•Learn more 

about ecology 

 



Think about the word ecosystem in the 
sentence below: 

“But until now, there hadn’t been any 
indication that the snakes were altering 
the ecosystem.” 

Based on what you read what does 
ecosystem mean in the sentence above? 

 



 Text code document: 

 C = Cause 

 E = Effect  

 Cause and Effect Chain 

 Written Response to Guiding Question 







 Helps to understand the importance of major concepts 
within a piece of text 

 Extends text discussion 
 Dictated by the essential question and/or the theme to help 

to set the purpose for reading 
 Some markings may stand alone 
 Other markings may overlap 

C= Cause 

E= Effect 





What does the author mean when he 
writes, “Across the board the numbers 
of small and medium-sized mammals 
has dropped”? 

 



 

Conclusion/Support Chart 

Written Response to Guiding 
Question 

Share/Revise  
 



What is the issue?  

Conclusion Support 

 
 
 
 
 
 
 
 

 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 34 

Students use the 

text to support the 

idea that the 

pythons   

overtaking the 

Everglades is a 

current issue. 



 What conclusion can you draw from these two 
sentences about how many pythons might be in 
the Everglades now? 

 Most of the 30, 000 or so that now slither 
through the swamps were probably born there. 

 Government officials have already moved 1,000 
Burmese pythons from the area, but that has 
barely made a difference. 



 Teacher & students analyze question 

 Examine text to find support using a two column chart 

 Students write individual answers 

 Share written responses 

 Guide students in discussing if answer fulfills what the 
question is asking with support 

 Use student responses to build/model complete 
paraphrased test-based answers 

 Students revise to improve responses for content & 
conventions 



Use evidence from Pythons 
Overtake Everglades to explain how 
the introduction of the python into 
the Everglades 30 years ago led to 
the government’s attempt to rescue 
the Everglades. 



 An analysis is the close, 
thorough examination of 
the relationship of partial 
elements of the text to the 
whole. Locating evidence is a 
systematic, logical, and 
detailed process.  An 
analytical response 
demonstrates an 
understanding of the 
complexity of the 
information and is presented 
in a rational and 
perceptive manner. 

 

Author’s Main Message 

Elements 

of the text 

(Problem, 

cause, 

effect, 

solution) 

Evidence 

from the 

text 



Teacher Modeling/Think Aloud  
• Teacher/student analyze question by discussing what is necessary to fulfill the requirement of 
the task  
• Teacher/students examine text to support the responses  

 

Write Answers To The Questions  
• Students write individual answers  
• Students share written responses in pairs/groups  

 

Improving Responses  
Compare and Justify  
• Guide students in discussing whether the answer fulfills the reading concepts embodied in the task and 
are supported by the selection  
 
Develop Better Responses  
• Use student responses to build and model complete paraphrased text-based answers  

 

 
Application For Ongoing Instruction  
• Students practice responding to similar questions and apply strategies independently with various texts  
• Teachers select assessments for primary and secondary standards 

 

Performance Task 
Instructional Procedure  



 For more than 30 years, the Everglades have been overtaken by about 30,000 pythons. 
These pythons were dropped off by owners who no longer want them or can care for 
them because of their size. They have increased in population by reproducing baby 
pythons.  

 Since pythons are “big” eaters and grow to a very large size, they eat middle-sized to large 
mammals and alligators to feed their healthy appetites. This has caused a decrease in the 
number of mammals in the Everglades. Two scientific studies were done by two 
researchers. They both found that the number of mammals spotted, whether alive or 
dead, showed that animals like the rabbit have vanished. Other mammals like opossums 
and raccoons have dropped to only 2%. That’s 2 out of 100! Researcher, Joshua Holbrook 
of Florida Atlantic University in Davie, Florida and Thomas Chesnes of Florida’s Palm 
Beach Atlantic University both said in their report, “it seems that sighting of any 
mammal…is a rare occurrence.” 

 The government has removed over 1,000 pythons from the Everglades, however, they 
need other programs to restore the Everglades. One is it is illegal to bring pythons and 
other large snakes into the United States. Another is the Fish and Wildlife Officials 
started a forgiveness program where owners of nonnative animals can turn in their 
animals without cost so that they can be given to responsible animal parents. 

 The efforts of the government officials to remove and prevent the pythons from 
wandering through the Everglades will help to increase the mammal population and 
restore the ecosystem. 



An Exemplar Reading Lesson 

 



Question-Answer  
Relationships 



 

 After reading the article 
students will lead their own 
discussions.  

 They aren’t just going to 
answer  teacher led questions, 
instead they are to identify and 
develop topics important to 
their own thinking.  

 As students read, they think of 
one important thing to discuss 
and write it down. 

 Keep in mind that students 
need to develop strong seeds 
that will lead to lots of 
discussion about the topic. 

Possibilities for seeds: 

 

• Information or situations 

that I don’t understand 

• Comments about what I 

have learned  

• Things that seem 

interesting or surprising  

• Vocabulary I want to 

know about  

• Descriptive writing I 

particularly enjoyed  

• Things that remind me of 

other things I know 

Pythons Overtake Everglades 



Why do you think this article 
has the title “Pythons 
Overtake Everglades”? Use 
evidence from the text to 
support your answer. 



 Close Analytic Read including questions/ 

discussion focusing on vocabulary, sentence structure, and use of 
literal/nonliteral language. 

 Why did the author begin the article with, you’ve probably been “as   
hungry as a bear. But… you’ll sound more local by comparing your 
hunger to a python”? 

 If pythons are native to Asia, how did the ones who were born in 
Florida get there? 

 What new idea is the author introducing with this, “But… 

 What does altering mean 

 What does the author mean when he writes, “Across the board, the   
numbers of small and medium-sized mammals had dropped”? 

 After reading, discuss “why the author included the description of an 
ecosystem?” 

  The Spectrum of a Word, Concept of a Definition Map, A Closer Look 

 Written response to Guiding Question 

 





 Ecosystem 

Eco- 
environment/house  

ecofriendly 

ecology 

ecofriendly 

ecologist 

ecotourist 

ecosphere 

• Economics 
    
       economize 

 

       

       economical 

 

     

      economically 

 

 

        economist 

econoboxes 



V-3 

Concept: 

Comparison 

Examples 

What is it like? 
Properties 

What is it ? 
Category 



 Ecological 

Ecological Ecological Ecological Ecological Ecological 



Think about the word ecosystem in the 
sentence below: 

 “But until now, there hadn’t been any 
 indication that the snakes were 
 altering the ecosystem.” 

Based on what you read what does 
ecosystem mean in the sentence above? 

 



 Text code document: 

 C = Cause 

 E = Effect  

 Cause and Effect Chain 

 

 Written Response to Guiding Question 



What does the author mean when he 
writes, “Across the board the numbers 
of small and medium-sized mammals 
has dropped”? 

 



 

Conclusion/Support Chart 

Written Response to Guiding 
Question 

Share/Revise  
 



What is the issue?  

Conclusion Support 

 
 
 
 
 
 
 
 

 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 14 

Use the text to 

support the 

idea that the 

pythons   

overtaking the 

Everglades is 

a current 

issue. 



 What conclusion can you draw from these two 
sentences about how many pythons might be in 
the Everglades now? 

 Most of the 30, 000 or so that now slither 
through the swamps were probably born there. 

 Government officials have already moved 1,000 
Burmese pythons from the area, but that has 
barely made a difference. 



 Analyze the question. 

 Examine text to find support using a two column 
chart. 

 Write individual answers. 

 Share written responses. 

 Discuss if answer fulfills what the question is asking.  

 Use initial response to build complete paraphrased 
test-based answers. 

 Revise to improve responses for content & 
conventions. 



 Use evidence from Pythons Overtake 
Everglades to explain how the introduction 
of the python into the Everglades 30 years 
ago led to the government’s attempt to 
rescue the Everglades. 

Elements 

of the text    

-Problem  

-Cause 

-Effect 

-Solution 
 

Evidence 

from the 

text 

Author’s Main Message 
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This was one of the
many pythons

discovered during the
Everglades CISMA

African Python Survey
in 2010. Credit: Melissa
Miller/USGS Volunteer

Burmese pythons let
loose in the Florida
Everglades are a
problem for the

swamplands’ alligators
and mammals. Credit:

Bob DeGross/NPS

http://www.sciencenewsforkids.org/2012/02/pythons-overtake-everglades/

Pythons overtake Everglades
You’ve probably been “as hungry as a bear.” But in the Everglades in
southern Florida, you’ll sound more local by comparing your hunger to a
python. That’s because in this region’s swamplands, giant snakes called
Burmese pythons gobble alligators, birds, raccoons, opossums — even
80-pound deer.

With their ferocious appetites, the snakes have made their presence
known to residents and scientists alike. In two new studies, researchers
report that in areas where the pythons roam, the mammal population has
dropped dramatically. Numbers of deer, bobcats, fox and rabbits are far
below what they were 20 years ago, before the pythons arrived.

Federal officials think Burmese pythons were first released into the
rugged wilds of the Everglades between 15 and 30 years ago. Since
then, the snakes — native to Asia — have gotten comfortable in their new
home. Most of the 30,000 or so that now slither through the swamps were
probably born there. Others come from pet owners who release the
pythons when they get too big.

Scientists know about the pythons’ eating habits because of the wide variety of animals, including
alligators and large mammals, that have been found in the snakes’ stomachs, says Michael Dorcas,
who led one of the new studies. “But until now, there hadn’t been any indication that the snakes were
altering the ecosystem,” he told Science News.

An ecosystem includes all the living things, like animals and plants and other organisms, in a
particular region. Dorcas, an ecologist at Davidson College in North Carolina, studies how
organisms interact with each other and the environment they share.

The Everglades’ wet fields, mangrove forests and cypress groves are hard for humans to explore.
To count animals, Dorcas and his colleagues had to get creative. They took to the roads, driving
313 nights between 2003 and 2011, to count all of the mammals — dead or alive — they saw. Then,
they compared their observations to animal counts made from the road during 51 nights in the
1990s.

Rabbits, among the region’s most common animals in the 1990s, had
vanished from the more recent count. The numbers of opossums and
raccoons had dropped by 98 percent between the two counts, which
means that if the scientists counted 100 of the animals in the 1990s, they
counted only two in the 2000s. Across the board, the numbers of small
and medium-sized mammals had dropped.

Biologist Joshua Holbrook of Florida Atlantic University in Davie, who
worked on another recent study of the region, said he and his
collaborator Thomas Chesnes, of Florida’s Palm Beach Atlantic
University, turned up similar results. They also drove around southern
Florida to estimate how the ecosystem has changed. Over four nights of
driving on Everglades roads, the scientists counted only nine mammals.
On another stretch of driving, over five nights, they didn’t count any.

“Within the Burmese python’s Florida range … it seems that the sighting
of any mammal (especially small mammals) is a rare occurrence,”
Holbrook and Chesnes reported in their study.

http://www.sciencenewsforkids.org/2012/02/pythons-overtake-everglades/
http://www.sciencenewsforkids.org/wp-content/uploads/2012/02/python.jpg
http://www.sciencenewsforkids.org/wp-content/uploads/2012/02/pythoncop.jpg


Efforts are underway to rescue the Everglades from the pythons. Government officials have already
removed more than 1,000 Burmese pythons from the area, but that has barely made a difference. In
January 2012, the U.S. Department of the Interior officially made it illegal for people to bring
Burmese pythons — or other giant snakes like anacondas and some constrictors — into the
country.

And the Florida Fish and Wildlife Conservation Commission has just started holding what they call
“amnesty” days for pet owners who want to give up pythons and other pets that are not native to
Florida. The agency has begun organizing occasional, one-day events around the state so that
people can surrender their exotic pets free of charge with no questions asked. “Every attempt will
be made to place all healthy animals with qualified adopters,” this Florida commission says. Its
programs will accept nonnative reptiles, amphibians, birds, fish, mammals and invertebrates. But
forget Fido and Puss. The program will not find new homes for conventional pets like dogs, cats and
ferrets.

POWER WORDS (adapted from the New Oxford American Dictionary)

ecosystem A biological community of interacting organisms and their physical environment.

python A large, heavy-bodied, nonpoisonous constrictor snake.

mammal Warm-blooded animals that have backbones and often possess hair or fur. Females
secrete milk for the nourishment of the young.

biology The study of living things.



Common Core Standards 
Qualitative Features of Text Complexity Explained 

Companion to the Qualitative Dimensions Scale 
Taken from CCS ELA Appendix A (p. 6) 

 
 
(To be consulted in filling out the rubric and in conjunction with anchor texts) 
 
 
Structure (could be story structure and/or form of piece) 

 Simple  Complex 
 Explicit   Implicit 
 Conventional Unconventional 
 Events related in chronological order  Events related out of chronological order (chiefly literary texts) 
 Traits of a common genre or subgenre  Traits specific to a particular discipline (chiefly informational 

texts) 
 Simple graphics  sophisticated graphics 
 Graphics unnecessary or merely supplemental to understanding the text  Graphics essential to 

understanding the text and may provide information not elsewhere provided 
 

Language Demands: Conventionality and Clarity 
 Literal  Figurative or ironic 
 Clear  Ambiguous or purposefully misleading 
 Contemporary, familiar  Archaic or otherwise unfamiliar 
 Conversational  General Academic and domain specific 
 Light vocabulary load1: few unfamiliar or academic words Many words unfamiliar and high academic 

vocabulary present 
 Sentence structure 2straightforward Complex and varied sentence structures 

 
Knowledge Demands: Life Experience (literary texts) 

 Simple theme  Complex or sophisticated themes 
 Single theme  Multiple themes 
 Common everyday experiences or clearly fantastical situations   Experiences distinctly different from 

one’s own 
 Single perspective  Multiple perspectives 
 Perspective(s) like one’s own  Perspective(s) unlike or in opposition to one’s own 

 
Knowledge Demands: Cultural/Literary Knowledge (chiefly literary texts) 

 Everyday knowledge and familiarity with genre conventions required  Cultural and literary knowledge 
useful 

 Low intertextuality (few if any references/allusions to other texts)  High intertextuality (many 
references/allusions to other texts 

 
Knowledge Demands: Content/Discipline Knowledge (chiefly informational texts) 

 Everyday knowledge and familiarity with genre conventions required  Extensive, perhaps specialized 
discipline-specific content knowledge required 

 Low intertextuality (few if any references to/citations of other texts)  High intertextuality (many references 
to/citations of other texts 

 
Levels of Meaning (chiefly literary texts) or Purpose (chiefly informational texts) 

 Single level of meaning Multiple levels of meaning 
 Explicitly stated purpose  Implicit purpose, may be hidden or obscure 

 
                                                            
1 Though vocabulary can be measured by quantifiable means, it is still a feature for careful consideration when selecting texts  
2
 Though sentence length is measured by quantifiable means, sentence complexity is still a feature for careful consideration when selecting texts  

 



 Planning for a RIGOROUS Reading Lesson…   

 MDCPS - Division of Language Arts/Reading, May 2012 

 
 

Grade: _                     Week of:____________________________ 
Selection Title and/or Content Link:                                             Literary (Fiction/Nonfiction)/Poem OR Informational (CIRCLE ONE) 

Identify Core 
Understanding & Key Idea 
of Text 
(Purpose/s for Rereading)  

Literal: _____________________________________________________________________________ 

Inferential: __________________________________________________________________________ 

Analytical: ___________________________________________________________________________ 

Common Core State Standards & Next Generation Sunshine State Standards Instructional Resources 

Primary Standard  

 

 ______________________________________________________________
______________________________________________________________
______________________________________________________________
______________________________________________________________
______________________________________________________________ 

 

 

Secondary 

Standard 

 ______________________________________________________________
______________________________________________________________ 

 

Performance 

Task 
(Culminating Independent 
Written Assessment) 

__________________________________________________________________________________________
__________________________________________________________________________________________
__________________________________________________________________________________________
__________________________________________________________________________________________ 

Ongoing Standards (includes Vocabulary on back of planner) 
Text Structure  Text Structure Chart/ 

One Sentence 

Summary Frames 

Author’s Purpose 

(AP) 

 

 
 

Author’s Purpose Chart: 

Intent + Main Idea = AP 

Topic  
 

What is the subject? 

 
Author’s 

Perspective 

 What would the author 

probably read? Think? 
Agree with? 

Theme  What’ s the message, 

generalization about life or 

lesson learned? 

Main Idea 

& Supporting  

Details 

 M. I Table/Two 

Column Chart (MI/D) 
Text Features 

(TF) 

  Text Feature  Chart 

TF Analysis Chart 

Page-by-Page Chart 



 Planning for a RIGOROUS Reading Lesson…   

 MDCPS - Division of Language Arts/Reading, May 2012 

 
 

 

Language Standards Text Dependent Sequential Questions 

for a Close Analytical Read 
(literal, inferential, & analytical) 

Context Clues: _______________________________ 

Synonyms: ___________________________________ 

Antonyms: ___________________________________ 

Prefixes: ____________________________________ 

Suffixes: ____________________________________ 

Base Words: _________________________________ 

Root Words (Latin /Greek):______________________ 

Multiple Meaning: _____________________________ 
Academic Words: _____________________________ 
Use Sentence Structure to Clarify Meaning: 

 
 
 
 
 
 
 

Analyze the use of Literal and Nonliteral Language: 
 
 
 
 
 
 
 

 

 
1. 

2.  

3.  

4.  

5.  

6.  

7.  

8.  

9.  

10.  

11.  

12. 

 

These questions are the stepping stones towards understanding the performance task. 

QAR’s 
Right There 

Think & Search 

Author & You 
On My Own 

Complexity of 

Q uestions: 
Low 

Moderate 
High 

 

QUESTION 

Task Cards 

 



 Planning for a RIGOROUS Reading Lesson…   

 MDCPS - Division of Language Arts/Reading, May 2012 

 

 

Grade: 5                        Week of:__________________________ 
Selection Title and/or Content Link: Pythons Overtake Everglades by Stephen Ornes   Literary (Fiction/Nonfiction)/Poem OR Informational (CIRCLE 
ONE) 

Identify Core 

Understanding & Key Idea 

of Text 
(Purpose/s for Rereading)  

Literal: There are over 30,000 pythons that have been released into the Everglades. 

Inferential: If the problem of python overpopulation is not addressed by government officials, more animals 

will die and we will no longer have an Everglades’ ecosystem. 

Analytical: Government programs will reduce the number of pythons in the Everglades, increase the mammal 

population that decreased with the infestation of the pythons, and restore the Everglades’ ecosystem. 

Common Core State Standards & Next Generation Sunshine State Standards Instructional Resources 

Primary Standard  

 

LA.5.1.7.3 Determine the essential message in grade-level text through inferring, 
paraphrasing, summarizing, and identifying relevant details. 

Two Column Chart 

 

Secondary 

Standard 

LA.5.6.2.2 Determine the validity and reliability of information in text Conclusion/Support 

Performance 

Task 
(Culminating Independent 

Written Assessment) 

Use evidence from Pythons Overtake Everglades to explain how the introduction of the python into the 

Everglades 30 years ago led to the government’s attempt to rescue the Everglades 

Ongoing Standards (includes Vocabulary on back of planner) 
Text Structure Problem/Solution, 

Cause/Effect 

Text Structure Chart/ 

Cause/Effect Chain 
Author’s Purpose 

(AP) 

Intent: to tell/show the 

author’s main message + Main 

Idea = AP 

Author’s Purpose Chart: 

Intent + Main Idea = AP 

Topic Overpopulation of pythons in 

the Everglades; Everglades 

Ecosystem 

What is the subject? 

 
Author’s 

Perspective 

The Everglades ecosystem 

should receive government 

action to reduce the python 

population. 

What would the author 

probably read? Think? 

Agree with? 

Theme Releasing pythons into the 

Everglades will destroy the 

ecosystem. 

What’s the message, 

generalization about life or 

lesson learned? 

Main Idea 

& Supporting  

Details 

The python problem in the 

Everglades has led to 

government programs to 

restore the ecosystem. 

M. I Table/Two 

Column Chart (MI/D) 
Text Features 

(TF) 

 Title, Pictures, Publication 
Date 

Text Feature  Chart 

TF Analysis Chart 

 



 Planning for a RIGOROUS Reading Lesson…   

 MDCPS - Division of Language Arts/Reading, May 2012 

 

 

 

Language Standards Text Dependent Sequential Questions 

for a Close Analytical Read 
(literal, inferential, & analytical) 

Context Clues: ferocious, ecosystem, overtake, exotic pets 

Synonyms: variety, roam, altering, native 

Antonyms: non native, illegal 

Prefixes: illegal, invertebrate, environment, interact 

Suffixes: environment, government, ferocious, population, 

organism, amphibian, conventional, official, occasional 

Base Words: ecosystem 

Root Words (Latin /Greek):environment, ecosystem, interact 

Multiple Meaning: giant, dropped, stretch, rare, range 

Academic Words: ecosystem, environment, government, 

ferocious, population, organism, amphibian, invertebrate, 

illegal, study, research 
 

Use Sentence Structure to Clarify Meaning: 
Analyze the use of Literal and Nonliteral Language: 

 As hungry as a bear 

 You’ll sound more local by comparing your hunger to a python. 

 The snakes have gotten comfortable in their home 

 To count animals, Dorcas and his colleagues had to get 

creative 

 The sighting of any mammal is a rare occurrence 

 But forget Fido and Puss. 

 Across the board, the numbers of small and medium-sized 

mammals had dropped. 

 On another stretch of driving… 

 The U.S. Department of the Interior…Burmese pythons- or 

other giant snakes… 

1. What is the purpose of the picture at the beginning of the 

article? 

2. Based on the picture, how long is a Burmese python relative to a 

car? A police officer? 

3.   Why did the author state, “you’ll sound more local by comparing 

your hunger to a python”?  

4.  What does altering mean? 

5.  Which statement best supports the idea the python is altering 

the Everglades ecosystem? 

6.  If pythons are native to Asia, how did the ones who were born in 

Florida get there?  

7.  Why does the author use the word roam and not live? 

8.    Why did the author say, “even and 80 -pound deer “and not just 

an 80-pound deer”? 

9.   What is the lesson that can be learned from this article? 

10.  According to the information, what is the most valid argument 

for making it illegal to bring in non native animals to Florida? 

These questions are the stepping stones towards understanding the performance task. 

QAR’s 

Right There 

Think & Search 

Author & You 
On My Own 

Complexity of 

Questions: 

Low 

Moderate 
High 

 

QUESTION 

Task Cards 

 



 
 

Making the Grade with the Next Generation Sunshine State Standards! 
FCAT 2.0 Grades 3-5 

Benchmark New Content Focus Instructional Support 
Materials 

Category 1: Vocabulary 
LA.3-5.1.6.3 Context Clues Context Clues Context Clue Chart

LA.3-5.1.6.7 Base Words and Affixes Base Words 
Prefixes/Suffixes 
Roots (5th grade only) 

Common Morpheme Chart
Spectrum of a Word 

LA.3-5.1.6.8 Antonyms, Synonyms, 
Homographs, Homophones 

Antonyms  
Synonyms 

Concept of definition map
Word Arrays,  
 

LA.3-5.1.6.9 Multiple Meanings in Context 
*Includes LA.3-5.1.6.6 Shades of Meaning 

Multiple Meanings  
Analyze Words in Text 
Shades of meaning 

Word Arrays, Tiered 
Vocabulary 

Category 2: Reading Application 
LA.3-5.1.7.2 Identify Author’s Purpose in text 
and how  Author’s Perspective influences text 

Author’s Purpose  
Author’s Perspective 

Author’s Purpose Chart
 

LA.3-5.1.7.3 Main Idea, Relevant Supporting 
Details, Strongly Implied Message, Inference, 
Chronological Order 

Main idea/message (stated 
or implied) 
Relevant Details 
Chronological order 
*Conclusions/Inferences 

Two Column Notes:
    Main Idea/ Details 
    Conclusion/Support 
Main Idea Table, Gist, 
Summary Pyramid, 
Time Line, Sequence Chain 
 Power Notes 
QAR’s 

LA.3-5.1.7.4 Cause and Effect Relationships  Cause and Effect Two Column Notes, 
Cause/Effect Chain 

 LA.3-5.1.7.5 Identify text structure and 
explain how it impacts meaning in text. 

Text Structure 
Organizational Patterns 
(e.g., compare/contrast, 
cause/effect, sequence of 
events) 

 Informational Text Structure 
Chart 
One Sentence Summarizers 
Pattern Puzzles 

LA.3-5 1.7.6 The student will identify 
themes or topics across a variety of fiction 
or nonfiction   

*Theme  
*Topics 
(Grade 3 within one text; 
only, Grades 4-5 within/ 
across texts) 

Theme Definition, Common 
Themes in Literature 

LA.3-5.1.7.7 Compare/Contrast Elements, 
Topics,  Settings, Characters, Problems in 
Single or Multiple Texts 
 

Compare (similarities: Grade 
3 within one text; Grades 4-5 
within/across texts) 
 

Contrast (differences: Grade 
3 within one text; Grades 4-5 
within/across texts)

Venn Diagram, 
One Sentence Summarizers, 
Content Frame 

Category 3:Literary Analysis/ Fiction/Nonfiction 
LA.3-5.2.1.2 Elements Of Story Structure-
Character, Character Development, Setting, 
Plot, Problem/Solution  
 

Character Development 
Character Point Of View 
Setting 
Plot Development 
Problem/Resolution 

Story Map, Narrative Arch, 
Author’s Toolbox for Bringing 
a Character to Life 
Somebody/Wanted/But/So 
Split Open Mind, Turning 
Point Graphic, Character 
Chart, Events and Reactions 
Chart 
 
 



 

 
LA.3-5.2.1.7 Identify and explain the use of 
descriptive, idiomatic, and figurative 
language to describe people, feelings, and 
objects 

 
*Descriptive Language 
   (e.g. mood, imagery) 
*Figurative Language 
   (e.g. simile, metaphor,  
    personification) 

 
Mood Words, Tools Authors 
Use: Literary Devices and 
Figurative Language,  

LA.3-5.2.2.1 Explain and identify the 
purpose of text features 
 
(In Literary Texts) 

Text features 
(e.g., charts , headings, 
charts , graphs, diagrams, 
illustrations ,captions, maps, 
titles, subtitles, 
keys/legends, stanzas) 

Text Feature Chart, 

Category 4 : Informational Text/Research Process 

LA.3-5.6.1.1 Read and organize informational 
text and text features to perform a task 

Locate, Interpret, Organize 
Information 
 
Text Features  
(e.g., titles, subtitles, 
headings text boxes, 
subheadings, charts, graphs, 
diagrams, illustrations, 
captions, maps, key/legends) 
 

Texts with ample charts, 
graphs, pictures, or bullets 

LA.5.6.2.2 Determine the Validity and 
Reliability of information in text  
 

*Determine the Validity 
and Reliability Of 
Information 
(within/across texts) 

Conclusion Support -Two 
Column Notes 
 
Texts such as editorials, 
scientific articles or current 
events 
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FCAT 2.0 Elementary Vocabulary 
Other Ways to Say . . .  

Curriculum & Instruction‐Division of Language Arts/Reading, December 2010   

 

 
Vocabulary 

(LA.3-5.1.6.3, 1.6.7, 1.6.8, 1.6.9) 
same                                           base word 
opposite                                      root 
mean                                           Latin root 
phrase                                         Greek root 
describe                                       prefix 
why use                                       suffix 
feeling created                            pair 
character doing when 
 

Author’s Purpose/Perspective 
(LA.3-5. 1.7.2) 

        Perspective                          Purpose 
mean                                    mean           purpose 
most likely                            describe       persuade 
most important                    explain        inform 
agree                                    give facts     entertain 
statement                             demonstrate  show 
excerpt                                  teach           compare    
author                                   story             passage 
thinks                                     article           poem 
in order 
 
 

Main Idea 
(LA.3-5.1.7.3) 

Main Idea 
 

summary               
lesson 
retell                      
moral 
portion                  
passage 
good title              
essential 
message                
primary topic 
central idea  
most important 

Relevant 
Details 

 

relevant 
details 
support 
idea 
which 
what 
when 
where 

Conclusions 
Inferences 
 

conclusions 
imply 
infer 
might 
happen if  

Chronological 
Order 

 

just before        
between 
right after        
events (leading 
up to) 

first                   
steps to 
last                   
portion 

Cause/Effect 
(LA.3-5.1.7.4)  

 
    cause                        might happen if 
    factor                        influence 
    reason(s)                   decide 
    results                        because  
    effect                         particular action    
 
 
 
 
 
 
  

Text Structure/Organizational Patterns 
(LA.3-5.1.7.5) 

description                             
mostly explain                       
compare/contrast                 
list 
sequence 
problem/solution 
argument/support 
cause/effect 
author 
includes  
begins repeats 
ends 
better understand 
easier 
organize 

passage /story                       
article/flyer 
biography  
poem(s) 
statement 
heading                                 
section       
 
 

 

Theme/Topic 
(LA.3-5.1.7.6) 

 
         Theme                                 Topic 
   theme                                       topic 
   main                                         main 
   lesson                                        covered  
   learned                                     subject 
   positive                                     support 
   result                                         information 

 



FCAT 2.0 Elementary Vocabulary 
Other Ways to Say . . .  

Curriculum & Instruction‐Division of Language Arts/Reading, December 2010   

 

Compare/ Contrast 
(LA.3-5.1.7.7) 

Compare Contrast

         alike 
         similar 
         similarities 
         both 
         common 
         compare 

             different 
             difference(s) 

change 
before/after 
beginning 
end 

 

Elements of Story Structure 
(LA.3-5.2.1.2) 

 

Plot Development Character Development  
Point of View

MAIN problem    
problem 
resolution          
solved/resolved              
lead to 
indicates            
events 
plans                  
face (verb)  
     indicates 
     setting 

describe 
character      
bother      
feels       
change       
attitude      
opinion  

 

Descriptive, Idiomatic  
& Figurative Language 

(LA.3-5.2.1.7) 
Descriptive Language             Figurative Language  
mood   (weariness, gloomy)       simile                            
feeling                                         metaphor 
create                                         personification 
imagery                                      characteristic 
sensory details                            describe 
setting                                         compare 
alliteration                                  mean 
                                                    applies  
                                                    hyperbole 

Text Features 
in Literary Text 
(LA.3-5.2.2.1) 

 
illustration 
purpose 
to show 
section titled 
important  
passage 
likely to find 

 

Locate/Interpret/Organize Information 
& Text Features 

in Informational Text 
(LA.3-5.6.1.1) 

 
titles                                            bullets 
subtitles                                      footnotes 
heading                                      lines 
subheadings                               numbers 
charts                                         check marks  
graphs                                        tell 
diagrams                                    located 
 illustrations                                better understand 
captions maps                            purpose 
keys/legends                               listed 
text boxes                                   located                           

Validity & Reliability 
(LA.5.6.2.2) 

titles 
subtitles 
captions 
maps 
keys/legends 
stanzas 

*Grade 5 only 
 

supports                                   sound  
greatest benefit                       argument 
evidence                                  reasons behind 
credible                                    reliable 
MOST VALID                           dependable 
convincing                               BEST be used 
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VOCABULARY                                                                                         

(LA.3-5.1.6.3, 1.6.7, 1.6.8, 1.6.9) 

Context 
 Read this sentence from the passage. 

Copy sentence or phrase from passage here. 
    What does the word                                  mean? 
 When   (phrase containing assessed word)  , it meant __________ .   
Synonyms/Antonyms 
 What word means the SAME as                                         . 
 Choose the word that means the OPPOSITE of                          . 
Affixes/Base Words or Root Words 
 Which word has the same base word as                                     ? 
 If (base word)  means              , what does base word + affix mean? 
 Based on the prefix and base word what does______ mean? 
 Which word has the SAME root as                             ?(grade 5 only) 

 The origin of the word       ++      is the Latin root      meaning  
    to____.   What does        ++          mean?( grade 5 only) 
Multiple Meaning 

 Which sentence below uses the word            the same way as the 
story/article? 

 Which sentence uses the word             the same as it is used in the 
sentence above?  

Analyze Words in Text  

 What feeling does the word             create? 
 What does the author mean when he says                    ? 
 Why does the author use the word            in the sentence above? 
 What is the character doing when                                       ? 

 

AUTHOR’S PURPOSE & PERSPECTIVE                      
(LA.3-5.1.7.2) 

Author’s Purpose 

 Why does the author most likely write the story/passage?  
 

 Why did the author write the article? 
 

 What is the author’s purpose in writing this article? 
 

 Why did the authors of            and            write these 
      stories/articles? 
 
Author’s Perspective 
 

 What does the author mean when he/she writes                               
                                               ? 
 

 The author of           would most likely want to read which of the 
following articles/stories? 
 

 Which books would the author of           most likely read in 
order to write this article/story? 

 

 With which statement would the author most likely agree? 
 

  Explain what the author thinks is most important about          . 

MAIN IDEA                                                                      
(LA.3-5.1.7.3) 

 

 What is the MAIN IDEA of this story/passage/article? 

 What is the most important lesson                learns in the 
    story/passage? 
 Why do you think this story/article has the title “           ”? 

 What would be another good title for this story? 

 Which sentence best tells what the passage is about? 

 What is the essential message in the story/article? 

 Which sentence from the article tells the author’s main message? 

 What is the primary topic of the article? 

 

 
 Which sentence gives the best summary? 

 Which accomplishment/idea is the most valuable? 

 Which statement best describes the lesson/moral of this  
   story? 

 
 
 
 
 

CHRONOLOGICAL ORDER 
(LA.3-5.1.7.3) 

 
 

 What happened just BEFORE/AFTER                         ? 

 What happened first, last, etc. …? 

 What happens AFTER            but BEFORE            ? 

 What happened between              and                     ? 

 What is the first step in                                           ? 

 Retell the events leading up to/following _______. 

 Explain the steps for _______ and the reasons why. 
 

 According to the article, what happened first? 
 



 2 Division of Language Arts/Reading, Updated December 2010 

 

CAUSE & EFFECT                                                            
(LA.3-5.1.7.4) 

Cause 

 What caused                               to                             ? 

 What are the events that caused                                 ? 

 Why does a character (take a particular action)          ? 

 Why does                    decide to                    ? 

                          probably chooses               over _____  
   because _______. 

 

Effect  

 What might happen if                                                   ? 

 What were the results of (an event or action)? 

 What effect did                    have on                     ? 

 What is the effect of                                                      ? 

 

RELEVANT SUPPORTING DETAILS           
(LA.3-5.1.7.3) 

 Which is a way to improve                                ? 

 At the end of the story, where does                        go? 

 Which detail from the article helps show how _______? 

 Other relevant detail questions begin with: 

o How?     

o What happened? 

o What caused? 

 

******************************************************************* 

 How does                                   support the idea that  
                                                     ? 
 Why does                                                  offer to 
                                                 ? 

 

TEXT STRUCTURES/  

ORGANIZATIONAL PATTERNS 
(LA.3-5.1.7.5) 

*Identify the text structure an author uses and explain how 
it impacts meaning. (e.g., compare/contrast, cause/effect, 
chronological order, description) 
 

Text Structure 
 What information can be found under the  
   heading                                          ? 

 How does the author help readers BETTER understand 
                                              ? 
 Explain what the author does to make the information in  
                                           easier to understand. 

 How does the author mostly explain                             ? 
 

Organizational Patterns  

 The author organized the section                 to ______. 

 Which statement below lets the reader know how the 
author organized the passage? 
 

 Why did the author begin the article/story with ______? 
 

 At the end of the passage/article/story, why does the 
author repeat ________? 

 

 Why did the author include the description of ___ in the 
article/story? 

 

THEME/ TOPIC 
(LA.3-5.1.7.6) 

* Identify themes or topics within a variety of text. 
 

Topic 
 What topic is covered in the article? 

 What information does the author use to support the 
main topic of this article? 

 

 Explain the topic of this passage. 

 
 

Theme 
 What is a positive result of                        in the 

passage? 

 

 What is the best lesson that can be learned from this  
    passage? 
 

 What is the theme of this passage? 
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COMPARE/ CONTRAST 

(LA.3-5.1.7.7) 
Compare 
 
 

 How are                         and                       ALIKE? 

 What are the SIMILARITIES between           and           ? 

 What is the author comparing in the sentence above? 

 Before                         and             both                         . 
  What do ___ and ___ have in common? 

 How is                   both SIMILAR to and DIFFERENT 

    from                 ? 
 

Contrast 
 

 How is                          DIFFERENT from                       ? 

 What is one DIFFERENCE between             and             ? 

 How is                  similar/ dissimilar to                         ? 

 What are the DIFFERENCES between ____ and ____? 

 How is the information in                           DIFFERENT  
   from                             ? 

 How do               change from BEFORE                       to  
    AFTER                           ?  
 What advantage does _____ have over _____? 

ELEMENTS OF STORY STRUCTURE 

(LA.3-5.2.1.2) 
Plot Development/Problem/Resolution 
 

 What is the MAIN problem in the story? 

 What problem did the character face? 

 What happens when the character has a problem? 

 How is the problem solved in the story? 

 What in the story indicates that the problem is solved?  

 What events lead to the resolution of the problem in  
   the story? 

 _________ plans to                         by                             . 
       

Character Development                      
 What word/words best describe the character? 

 Explain why the character is happy/sad? 

 What happens that causes the character to change  
   from the beginning to the end of the story? 
 

Character Point of View 
 What is it about                                     that bothers the  
   character? 

 ______’s attitude about                ‘s opinion is _______. 
 Which sentence first lets the reader know how the  
   character feels about______            _? 

DESCRIPTIVE, IDIOMATIC &           
FIGURATIVE LANGUAGE 

(LA.3-5.2.1.7) 
Descriptive Language 

 What mood does the author create writing                     ? 

 What mood does the author create by using the phrase  
   _____? 

 Explain how an author creates a mood of                             .                                                        
                                             (weariness/excitement/hopefulness) 

Figurative Language 

 How is the author comparing _____ to _____? 

 Read the sentence from the passage. 
        Copy sentence that has figurative language. 

    What characteristic applies to _______ and _______? 

 Why does the author compare (something) to  
   (someone)? 

 What does it mean to ________? (Interpret an idiom in context) 

 

 *Why did the author begin the story/article with ______? 

 *At the end of the passage/story/article, why does the 
author repeat ____________? 

 
*When dealing with ‘author’s craft” such as points of ellipse or 
any other literary element… 

TEXT FEATURES 

In Literary Text 
(LA.3-5.2.2.1) 

 

 Which sentence from the story best describes the 
    illustration on page ___? 
 
 The purpose of the illustration on page           ,  is to 

       show the reader                                   . 
 
 What information are you most likely to find in 

       the section titled                                          ? 
 
 The illustrations are important to the passage because  
      they                                                 . 
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LOCATE /INTERPRET /ORGANIZE 
INFORMATION 

& TEXT FEATURES 
in Informational Text 

                                           (LA.3-5.6.1.1) 
 

Locate/Interpret/Organize Information 
 

 By reading the article and looking at the map, you can  
   tell that                and               are located                   . 

 

 Based on the article, what is the purpose for the 

   ______, ______, and ______ listed in the _______ section?      
 

Text Features 
 

 Under which heading would you MOST LIKELY find  

            information on                                                ? 
 

 Why are there lines and numbers on the picture of   
                                                      ?        
                             

 How does the footnote for the word _____       _ help the  
   reader better understand the information in the passage? 

 

 What is the purpose of the check marks used in the 
section                      ?   
                                   

 What is the purpose of the subheadings listed under  
                                         ?  
                                

 What is the purpose of the illustration at the  
    beginning/end of the article?                                   

 

VALIDITY & RELIABILITY 

(LA.5.6.2.2) 
*Grade 5 only 

 

 For what could the information in the article best be  
     used? 
 
 What does the author use to support the information in  
     the article? 
 

 What information from the article supports the  
     conclusion that                                                ? 

 

 What are the reasons behind the author’s opinion that   
                                                                                 ? 
 

 According to the information, what is the MOST VALID 
argument for                                                 ? 

 

 Which statement best supports the idea that 
                                                                                    ? 
 
 What is the greatest benefit of                                           ? 

 

 What evidence supports                                                ? 

 

 



Common Context Clues 
Type of Clue Explanation Example 

Definition 

 

The unknown word is 
equated to a more familiar 
word or phrase; usually a 
form of to be is used. 

Entomology is the study 
of insects. 

Synonym or 
Restatement 

 

The meaning is usually right 
after the unfamiliar word 
and often separated from 
the rest of the sentence with 
commas, dashes, or 
parentheses; sometimes or, 
that is, or in other words is 
used. 

Meat eaters, that is 
carnivores, are at the top 
of the food chain. 
 
The goslings---those fuzzy 
baby geese---waddled 
after their mother. 
 
She enjoyed biology (the 
study of living things). 

Antonym or 
Contrast 

 

 

The unfamiliar word is shown 
to be different from or unlike 
another word and is often an 
opposite; but, however, 
although, otherwise, unless, 
instead, on the contrary, on 
the other hand, while, never, 
no or not may be used to 
signal the contrast. 

Mike’s parrot was 
loquacious but Maria’s 
said very little. 

Comparison 

 

The unfamiliar word is shown 
to be the same as or like 
another word; too, like, as 
similar to, or in the same way 
may be used to signal the 
contrast. 

My brother is enthralled 
by birds similar to the 
way that I am fascinated 
by insects. 



 

Example 

 

The unfamiliar word is 
cleared up by giving an 
example; for instance, such 
as, and for example may be 
used as signals. 

The archeologist found 
different amulets, such 
as a rabbit’s foot and 
bags of herbs, near the 
ancient altar. 

List or Series 

 

The unfamiliar word is 
included in a series of 
related words that give an 
idea of the word’s meaning.  

North American 
predators include grizzly 
bears, pumas, wolves, 
and foxes. 

Cause & Effect 

 
 

The meaning of an 
unfamiliar word is signaled 
by a cause-and-effect 
relationship between ideas 
in the text. Some words that 
may signal a cause & effect 
relationship are: cause, 
effect, because, due to, as a 
result of, happen to, reason, 
factor, forces, and influence. 

Due to a dearth of 
termites, the aardvark 
starved to death. 

Description or 
Inference 

 

The meaning of an 
unfamiliar word can be 
inferred from the description 
of a situation or experience 
based on reasoning and 
prior knowledge. Words that 
may signal inference are: 
infer, deduce, conclude, 
presume, and imply. 

The monkeys’ vociferous 
chatter made me wish I 
had earplugs. 



Vocabulary Strategies 
1. Reread the sentence and use the context 

clues in the sentence to figure out the 
meaning. 

 
Definition 

Restatement OR Synonym 
Contrast OR Antonym 

Comparison 
Example 

List OR Series 
Cause and Effect 

Description 
Inference 

 
 
 
 

 
 

2. Use “word parts” to figure out the 
meaning of the words. 

 
prefix, root word, suffix 

3. Look out for words that have more than 
one meaning. 

Multiple Meanings: 
Homophones & Homonyms  

4. Find the sentence in the passage and 
reread the whole paragraph. 

 
5. Plug in answer choices into the sentence 

in place of the unknown word or phrase. 

 
 



 



Synonym  

 

Restatement 



Antonym 

 

 

Contrast 



Comparison 
 

 
 
 



Example 

 



List 

 

Series 



Cause & 
Effect 

 

 



Inference 

 

Description 



Word Parts 
 
 
 
 
 

Prefix 
 Root/Base 

 Suffix 



Multiple 
Meanings 

 
Homophones 
Homonyms 



Find   

 

Reread 



Plug-In 

 



Teach! – 
Teach! 

 



Understanding Context Clues 
 

Word Sentence from 

Text 

Clues Meaning 

 

 

 

 

 

   

 

Word Sentence from 

Text 

Clues Meaning 

 

 

 

 

 

   

 

Word Sentence from 

Text 

Clues Meaning 

 

 

 

 

 

   

 

Word Sentence from 

Text 

Clues Meaning 

 

 

 

 

 

   

 



Understanding Multiple Meaning Words 

 

Word Page Number/ 

Paragraph 
Meaning in the Text Picture/Symbols Other Meanings  

 

 

 

 

    

 

 

 

 

    

 

 

 

 

    

 

 

 

 

    

 

 

Understanding Multiple Meaning Words 

 

Word Page Number/ 

Paragraph 
Meaning in the Text Picture/Symbols Other Meanings  
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Common Greek Roots 
 

Root Meaning Example 

arch chief monarch, archbishop, archenemy 

ast star astronaut, astronomy, asterisk 

bio life biology, biography , biopsy 

cycl circle, ring bicycle, cyclone , encyclopedia 

gram letter, written telegram, diagram, grammar, epigram 

graph write telegraph, photograph, autograph 

meter measure thermometer, centimeter, diameter 

opt eye optician, optic, optometrist 

phone sound phonograph, symphony, telephone 

scope see microscope, periscope, stethoscope 

soph wise philosopher, sophomore, sophisticated 

 

 
Common Latin Roots 

 

Root Meaning Example 

act do action , react, actor, transact 

belli war antebellum, belligerent, rebellion 

cord heart cordial, accord, discord 

fac make factory, manufacture, facsimile 

fer carry transfer, ferry, refer, confer 

miss send missile, dismiss, missionary 

not mark notice, denote, notation, notable 

nov new novel, novelty, innovate, novice 

pop people population, popular, populace 

pos place position, compose, deposit 

rect straight erect, correct, rectangle, direction 

spec see inspect, suspect, respect, spectator 
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Creating Text-Dependent Questions for Close Analytic Reading of Texts 

 
An effective set of text dependent quest ions delves systematically into a text to guide 

students in extracting the key meanings or ideas found there. They typically begin by 
exploring specific words, details, and arguments and then moves on to examine the impact 

of those specifics on the text as a whole.  Along the way they target academic vocabulary 

and specific sentence structures as crit ical focus points for gaining comprehension. 
 

While there is no set process for generating a compete and coherent body of text 

dependent quest ions for a text, the following process is a good guide that can serve to 
generate a core series of quest ions for close reading of any given text. 

 
Step One: Identify the Core Understandings and Key Ideas of the Text 

As in any good reverse engineering or “backwards design” process, teachers should start by 

identifying the key insights they want students to understand from the text - keeping one eye 
on the major points being made is crucial for fashioning an overarching set of successful 

quest ions and crit ical for creating an appropriate culminating assignment. 
 

Step Two: Start Small to Build Confidence 

The opening quest ions should be ones that help orientate students to the text and be 
sufficient ly specific enough for them to answer so that they gain confidence to tackle more 

difficult  quest ions later on. 

 
Step Three: Target Vocabulary and Text Structure 

Locate key text structures and most powerful academic words in t he text that are 
connected to the key ideas and understandings, and craft quest ions that illuminate these 

connections. 

 
Step Four: Tackle Tough Sections Head On 

Find the sections of the text that will present the greatest difficulty and craft quest ion that  

support students in mastering these sections (these could be sections with difficult  syntax, 
part icularly dense information, and tricky transition or places that offer a variety of possible 

inferences). 
 

Step Five: Create Coherent Sequences of Text Dependent Questions 

The sequence of quest ions should not be random but should build toward more coherent 
understanding and analysis to ensure that students learn to stay focused on the text to bring 

them to a gradual understanding of its meaning. 
 

Step Six: Identify the Standards that are Being Addressed 

Take stock of what standards are being addressed in the series of quest ions and decide if 
any other standards are suited to being a focus for this text (forming addit ional quest ions 

that exercise those standards). 

 
Step Seven: Create the Culminating Assessment 

 
Develop a culminating activity around the key ideas or understandings identified earlier 

that reflects (a) mastery of one or more of the standards, (b) involves writ ing, and (c) is 

st ructure to be completed by students independently. 
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Informational Text Features   

Florida Sunshine State Standards:  
LA.3‐5.2.2.1 – Identify and explain the purpose of text features (e.g., table of contents, glossary, 
headings, charts, graphs, diagrams, illustrations) 
LA.3‐5.6.1.1 – The student will explain how text features (e.g., charts, maps, diagrams, sub‐headings, 
captions, illustrations, graphs) aid in the reader’s understanding.   

Print Features 
Guide readers through the patterns of organization. 

 Feature  Example  Helps the Reader… 
 
Table of Contents 

 

• See major parts of the book along with page 
numbers. 

• Locate information and see main topics or 
main points. 

Glossaries 
 

 

• Quickly find a key term from an alphabetical 
list. 

   
Index/Indices 

 

• Quickly find pages that contain information 
you are looking for. 

 

 
Key/Guide words 

 

braid ∙ bread 

braid 
brain 
bramble 
bran 
branch 

brand
brass
brave
braze
bread 

page 1 

breadth ∙ bridge

breadth
breaker
bream
breath
breech 

breed
breeze
brew
briar 
bridge

page 2

 

• Define key terms to find out their meaning in 
the text. 

• Better learn and understand the subject. 

Graphic Aids 
Represent information in some specific way. 

 Feature  Example  Helps the Reader… 
Diagram    • Understand a more detailed or simplified view 

of information. 
• Understand steps, how objects are made, or 
information in the text. 

 
 
 
 
 



Graphs/ Charts/Tables   
 
 
 

• Organize large amounts of information in a 
small space.   

• Understand relationships among and between 
information.   

• Summarize and compare information. 

Maps   
 
 
 

• Understand where an event happens. 
• Understand how far away an event took place. 
 

Timeline   
• Understand important events in chronological 
order or time order. 

• Understand the order of events and how one 
event may have lead to another.   

 

Illustrations 
Expand the meaning of the text. 

 Feature  Example  Helps the Reader… 
Illustration 
 

 

• Understand information in a visual way. 
• Understand the story. 
• Understand an idea from the text that was 
unclear. 
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Organizational Aids 
Help readers find important information. 

Feature  Example  Helps the Reader… 
Bold print  • By signaling the word is important and/or found 

in the glossary. 
 

Italics 

 

• Understand the word is important. 

• Identify the topic of the text. Titles 
• Understand the main idea of the text. 
• Make connections between what you already 
know and the text. 

Headings 

 

• Identify topics throughout the book/article as 
they skim and scan. 

• Divide the text into sections. 
Subheadings    • Navigate through sections of text. 

• Understand the main idea of each section of the 
text. 

• Locate information in the text by telling you 
where to look. 

 



 Captions 
• Understand what is shown in a photo or 
illustration. 

• Understand information that may or may not 
be in the text. 
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Sidebars    • Locate more information than is in the text 
about a topic. 

• Understand interesting facts or important 
information the author wants the reader to 
know. 

• Understand by creating interest or 
emphasizing important information. 

• Understand the meaning of an unknown word Footnotes 
• To pronounce an unknown word correctly 
• Locate another source of information used in 

the article or story  
   



                                                                      Text Structures in Informational Texts 
Text Pattern Definition Key Words Maps/Webs Examples of Texts Examples of 

Student Writing 
 
Description 
 
 

Descriptive details 
about 
characteristics, 
actions, etc. 

Descriptive adjectives and 
words like: on, over, beyond, 
within, behind, underneath, on 
the left/right, appears to be, as 
in, looks like 

                   The crocodile is the master of 
deception in water.  It stalks its prey 
and then swiftly closes in for the kill. 

Goose bumps make me 
shiver.  I get little bumps on 
my skin.  They look like 
sesame seeds. 

Problem/ 
Solution 
 
 
 

Sets up a problem 
and its solutions. 

propose, conclude, a solution, 
is resolved, result, the reason 
for, the problem or question, 
the effect, one idea 

 One problem to resolve in crocodile 
watching is transportation.  How can 
an observer get close enough… 

Goose bumps make me 
shiver.  But they disappear 
as soon as I cover up with a 
jacket or sweater. 

Time/ 
Chronological 
Order 
 
 

Gives information 
in order of 
occurrence 

first, second, third, later 
before, after, finally, now, then, 
next, earlier, during, 
afterwards, until, meanwhile, 
eventually, next week, 
tomorrow, today, immediately, 
initially, as soon as, following, 
preceding 

 
 
 

Archaeologists have helped us to 
understand that the evolution of the 
crocodile began with… 

Goose bumps make me 
shiver.  First I get cold.  
Then I shake all over. 

Comparison/ 
Contrast 

Looking at two or 
more items to 
establish simila-
rities/differences 

while, yet, but ,unlike rather, 
instead, on the other hand, 
although , even though, still, 
otherwise, as opposed to, 
like, similarly, likewise, 
same, both, as well as, in 
common 

 

The power of the crocodile is like that 
of a monstrous machine.  With one 
lunge it can…Compared to the 
alligator the crocodile… 

Some people get goose 
bumps from fear.  Others 
get goose bumps when they 
are touched emotionally. 

Cause/Effect 
 
 
 
 
 

Give 
reason/explanation 
for happening 

because, since, if then, due 
to, as a result, for this 
reason, on account of, 
consequently, in order to, 
effects of, is caused by, 
when…then, leads to 

 
Cause Effect 

 
 

 

  

We observed the crocodile as it 
stalked a raccoon…As a result of the 
noise we made, the rabbit bolted… 

Goose bumps make me 
shiver.  When the 
temperature drops below 45 
degrees, my skin crinkles 
into goose bumps… 

Argument/ 
Support 

States a position & 
supports it with 
data, emotional 
appeals, expertise, 
credibility, 
honesty, and 
urgency 

Almost, often, if-then, in 
most cases, maybe, might, 
probably, usually, according 
to, due to, consequently, as 
a result, 
when…then, leads to 

 
Position Support 

 
 

 

  

No longer on the endangered list, 
alligators are still in peril due to 
overbuilding.  Therefore to save the 
keystone of the wetland ecosystem, we 
must stop development and protect its 
habitat. 

If goose bumps occur only in 
mammals, then the term "goose 
bumps" is  misleading because a 
plucked goose technically does 
not qualify. Maybe they should 
be called “Chill Bumps”! 

Adapted from Explor n by Linda Hoyt Figure 8-1    This material was contributed by Teresa Therriault                                                                       M-D CPS Curriculum and Instruction: Language Arts/Readin ing Nonfictio

  

http://en.wikipedia.org/wiki/Goose


This strategy helps students recognize cause and effect
relationships. The cause and effect chain may be used to look at a
series of events that are a result of one another or are caused by
one another, like a chain reaction. The cause and effect chain graphic
organizer reinforces the idea that each CAUSE brings about a related
EFFECT, that in turn each EFFECT becomes a CAUSE for the next
effect, and that all CAUSES lead to the final EFFECT. The example
of a trail of dominoes being knocked over often helps students
visualize this relationship. If one domino does not fall, the final effect
will change.

1. Distribute the Cause and Effect Chain graphic organizer.

2. Students begin the chain by writing the initial cause in the first
box labeled “C.” Students continue filling in effects and causes
until the chain is complete.

3. Students may be directed to enter signal words on the lines
provided between the boxes.

CAUSE AND EFFECT CHAIN EXPLANATION



CAUSE AND EFFECT CHAIN

C

E

E

C

C

E

C

E

C

E

E

C

E

C
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Topic: Main Idea: Theme: 

What does TOPIC mean? 

 The subject of the story 

What does MAIN IDEA mean? 

 A few words on what the story is about 

(not as detailed as paraphrasing/retelling) 

 

What does THEME mean? 

 The central meaning or purpose to 

the story 

 A generalization about life 

Literary Example:                
(Based on: Cinderella) 

 

A slave girl/ princess 

 

Literary Example: 
(Based on: Cinderella) 

 

Slave girl 

 turns into a princess 

 through magic. 

Literary Example:  
(Based on: Cinderella) 

 

Kindness 

Perseverance 

Never giving up hope 

Informational Example: 
(Based on: Water, Water, Everywhere) 

 

Water Cycle 

Informational Example: 
(Based on: Water, Water, Everywhere) 

 

How the water cycle works 

Informational Example: 
(Based on: Water, Water, Everywhere) 

 

Weather 

 

Questions from TASK CARDS: 

 What topic is covered in the 

article? 

 What information does the author 

use to support the main topic of 

this article? 

 Explain the topic of this passage. 

Questions from TASK CARDS: 

 What is the MAIN IDEA of this 

story/passage/article? 

 What is the most important lesson ____ learns 

in the story/passage? 

 Why do you think this story/article has the 

title “____________”? 

 What would be another good title for this 

story? 

 Which sentence best tells what the passage is 

about? 

 What is the essential message in the 

story/article? 

 Which sentence from the article tells the 

Questions from TASK CARDS: 

 What is a positive result of ______ 

in the passage? 

 What is the best lesson that can be 

learned from this passage? 

 What is the theme of this passage? 
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author’s main message? 
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