
Exemplar 

Reading 

Lesson 



Exemplar Texts 

 Text samples provided to demonstrate 
the level of complexity and quality the 
CCSS require (Appendix  B) 

 Choices serve as guideposts in helping 
teachers select similar complexity, 
quality and range for their own 
classrooms 

 They are not a partial or complete 
reading list. 



Qualitative Evaluation  
Category Notes and Comments on Text 

Structure  
 

Language Demands and 

Conventions  
(including vocabulary load and sentence 
structure) 

Knowledge Demands 
(life, content, cultural/literary ) 

Levels of Meaning/Purpose 

Graphics Essential to Understanding Text 
Unconventional Format 
Literary Non-Fiction 
Causal and Problem Solution 

Complex and Varied Sentence Structure 
Vocabulary Load (Many unfamiliar words) 
Sentence Structure (Purposeful Short 
Sentences) 
Cultural Language with Context Clues  
Multiple Questions Representing Thinking 

Complex/Multiple Themes 
Experience Distinct from One’s 
Own 
Levels of Meaning 
 

 
Multiple Levels of Meaning, Implicit  
Purpose which may be hidden or obscure 

14 Cow for America 



Category 1 Tools: 



Category 2 Tools: 



Category 3 Tools: 



Category 4 Tools: 



“Making the Grade” 
SPECIFIC to 3rd Grade! 



Making the Grade – Grade: 3 



Preparing for a 

 Close Analytic Read 

1. Read the story. 

2. Think about the most important learning to 

be drawn from the text. (key idea(s).  

3. Develop an over arching question that 

addresses the key idea(s).  

4. Create a series of sequential questions that 

are always evidenced in the text to bring 

the reader to an understanding of the over 

arching question or learning goal.   

 

 



Question-Answer  

Relationships 

Cognitive Complexity Levels 
Low Complexity Moderate 

Complexity 

High Complexity 

One step problem 

 

Recall 

Observe 

Question 

Represent basic 

facts 

 

Demonstrate 

simple skills or 

abilities 

 

Basic 

understanding of 

text 

 

Verbatim recall 

 

Simple 

understanding of a 

word or phrase 

Two step problem: 

comprehension & 

subsequent 

processing of text 

 

Summarize 

Infer 

Classify 

Gather 

Organize 

Compare 

Display 

 

Possibly 

Explain 

Describe 

Interpret 

 

 

 

 

 

 

 

Heavy demands on student 

thinking 

 

Analyze & synthesize 

information 

 

Explain 

Generalize 

Multiple Connections 

 

Requires several steps 

involving abstract reasoning 

and planning 

 

Support thinking 

 

Identifying theme 

Implicit main idea 

Making complex inferences 

within/across texts 

 

Take information from 

minimum one portion of text 

& apply to ne information to 

a new task 

 

Perform complex analyses of 

connections among texts 
Task 

Cards 



Visualizing Planning for 
Instruction  

Think this way for 

Planning 
Think this way for 

Teaching 

Performance Task Question 

Performance Task Question 



Rigorous Planner 



Rigorous Planner 



Rigorous Planner 



Rigorous Planner 



Daily Lesson Planner 



Daily Lesson Planner 



 
 

Day 1-Cover to Cover 



Day 1-Independent Read 



Day 1-Seed Discussion 

 After reading this book 
you will be leading your 
own discussions.  

 You aren’t just going to 
answer my questions, 
instead you are to identify 
and develop topics 
important to your own 
thinking.  

 As you read, think of one 
important thing to discuss 
and write it down. 

 Remember we want to 
develop strong seeds that 
will lead to lots of 
discussion about the topic. 

Possibilities for seeds: 

 

• Information or situations 

that I don’t understand 

• Comments about what I 

have learned  

• Things that seem 

interesting or surprising  

• Vocabulary I  want to 

know about  

• Descriptive writing I 

particularly enjoyed  

• Things that remind me of 

other things I know 



 

Day 1 



                   Close Analytic Read  

                    Rules of the Road 
 The text is the expert – not the teacher 

 Foster student confidence and independence by 
having students reread the passage, consult 
illustrations. 

 

  Student support is in pairs, small groups and whole 

     class settings.  
 Structure and time for collaboration, discussing and 

processing help students internalize the skill.  
 

 Goal is total understanding of text. 
 Don’t rush through – have patience with a slower 

learning process that is required by the standards and 
format of instruction. (close analytic reading) 

Day 2- Close Analytic Read 



 In primary grades, read alouds are expected. 

 

 Front-loading should be done judiciously. 

 The content should be embedded both in the 

text and illuminated by the discussion questions, 

writing activities, and extension activities.  

 

 Selected text should enhance student literacy 

– based exercises and allow them to practice 

analyzing content based themes. 

Close Analytic Read  

Rules of the Road 



Close Analytic Read  
Rules of the Road 

Close analytic reading of exemplar text should include: 
 

 Learning Objectives – 4-5 days on an exemplar text 
 

 Reading Tasks – independence is the goal through multiple 
encounters with the text, carefully planned and 
sequenced questioning with answers that are always 
evidenced in text. 

 
 Discussion/Language/Vocabulary Tasks – activities that 

encourage discussion, inferring meaning from context, and 
attention to academic language. High value words should 
be discussed and lingered over during the instructional 
sequence.  



Close Analytic Read  
Rules of the Road 

Close analytic read should include: 
 

 Sentence Syntax Tasks – Engage students in a close examination 
of complex sentences to discover how they are built and how 
they convey meaning. Unpacking complex text focuses on both 
the precise meaning of what the author is saying and why the 
author might have constructed the sentence in a particular 
fashion. 

 

 Writing Tasks – Students may paraphrase, synthesize ideas, 
support opinions, or explain relationships in a culmination 
activity to organize and make sense of their thinking and 
learning.  



Day 2-Close Analytic Read 

Engage students in a close examination of complex sentences to discover how they 

are built and how they convey meaning. Unpacking complex text focuses on both 

the precise meaning of what the author is saying and why the author might have 

constructed the sentence in a particular fashion. 



  compassion 

compassion compassionate compassionate compassionate compassionate 

sympathy 
understanding  
charity 
pity  

humanity 
mercy 
heart 
sorrow 
kindness  
tenderness 

soft-heartedness 
tender-
heartedness 

Maasai people 
 

teachers  
 
parents  
 
Relatives 

 
Clergy 
 
friends 

supported 
  
loved  
 

cared for 
 
understood 
 
admiration 
 

encouraged 

• Thank you 
for your 
support. 

 

• You are very 
nice/caring. 

 
• Thank you 

for your 
kindness. 

hug 
 
kiss  

 
smile  
 
cry  
 
help someone 

 in need 



Guiding Question 
Read the sentence below: 

 

The Maasai tribe showed 

compassion for America after 9/11. 

 

Based on the sentence above, 

what does the word compassion 

mean? 

 
 



Page-by-Page 
In the picture, I see… It appears… New evidence I gathered 

from text… 
Now I know… 

Day 3-Page-by-Page 



Day 3-Text Coding/  

Selective Highlighting 

 Helps to understand the importance of key ideas 

within a piece of text 

 Extends text discussion 

 Dictated by the essential question and/or the 

theme to help to set the purpose for reading 

 Refer the students back to the Page-by-Page 

organizer.  Have the students reread through the 

organizer coding F for friendship and K for kindness 

represented in the illustrations and text.  

 

F– Evidence of the Maasai’s friendship 

 

K - Evidence of the Maasai’s kindness 



Guiding Question 

Explain how the illustrations 

and text in 14 Cows for 

America show the friendship 

and kindness of the Maasai.  
 

Day 3 



Maasai Day 4 

Treat their cows as kindly as they do their children, 

Became still and silent after hearing of the more than 

three thousand “souls” lost in 9/11, 

Greeted the American diplomat in full tribal splendor and 

engaged in a sacred ritual for the gift of the cows, 

The elders chanted blessings in Maa as the Maasai 

presented the 14 cows for America 

At last, an elder speaks… “What 

can we do for these poor people?” 

Kimeli knows his people, they are 

fierce when provoked, but easily 

moved to kindness when they 

hear of suffering and injustice. 

Young warriors dance, leaping into the air 

like fish from a stream; women sing 

mournful songs; the American diplomat 

marveled at the sight of the brilliant, blood-

red tunics and spectacular beaded collars 

Hundreds of Maasai are 

dressed in brilliant, blood-red 

tunics and spectacular beaded 

collars. 



Day 4 Kimeli 



Guiding Question 

Explain how Kimeli’s 

feelings, personality, and 

actions contribute to the 

outcome of the story. 
 

Day 4 



Performance Task Question: 

 How does the story support 

the author’s main message/ 

theme in the statement “There 

is no nation so powerful it 

cannot be wounded nor a  

people so small they cannot 

offer mighty comfort.” 
(Author’s Perspective- 

 What does the author mean…?)  

Day 5 



Teacher Modeling/Think Aloud  
• Teacher/student analyze question by discussing what is necessary to fulfill the requirement 
of the task  
• Teacher/students examine text to support the responses  

 

Write Answers To The Questions  
• Students write individual answers  
• Students share written responses in pairs/groups  

 

Improving Responses  
Compare and Justify  
• Guide students in discussing whether the answer fulfills the reading concepts embodied in 
the task and are supported by the selection  
 
Develop Better Responses  

• Use student responses to build and model complete paraphrased text-based answers  

 

 
Application For Ongoing Instruction  
• Students practice responding to similar questions and apply strategies independently with 

various texts  
• Teachers select assessments for primary and secondary benchmarks using the reading 
standards format  

 

Performance Task 
Instructional Procedure  



Step 1: 

Teacher Modeling/Think Aloud: 

Performance Task Instructional 

Procedure  

a. Teacher/students analyzing the 

question by discussing what is 

necessary to fulfill the requirement of 

the task 

 

b.  Teacher/students examine text to 

support the responses 
 



 

How does the story support the author’s main  

 

message/theme in the statement “There is no  

 

nation so powerful it cannot be wounded nor a  

 

people so small they cannot offer mighty  

 

comfort.” 

A. Teacher Model/ 

Think Aloud 



 

“There is no nation so powerful it 

cannot be wounded nor a people 

so small they cannot offer mighty 

comfort.” 

country strong 

hurt or 

the people give/provide strong 

support and help 

in numbers 

B. Teacher Model/ 

Think Aloud 



 

How does the story support the author’s main  

 

message/theme in the statement “There is no  

 

nation so powerful it cannot be wounded nor a  

 

people so small they cannot offer mighty  

 

comfort.” 

not any 

country strong hurt or 

the people give/provide strong 

support and help 

sentence 

in numbers 

life lesson 

details from text writer 

B. Teacher Model/ 

Think Aloud 



Examine Text to 

find Evidence 

There is no/ not any 

nation/ country 

…so powerful/ 

strong it cannot be 

wounded/ hurt… 

…nor/ or a people 

so small/ in 

numbers… 

…they/ the people 

cannot offer/ give 

mighty/ strong 

comfort/ support… 

• Kenya? 

• America? 

 

 

 

 

 

 

 

 

 

 

When you are finished, 

answer the beginning of 

the question… 

 

What is the main message/ 

theme in the statement? 

 

Write it on the back. Then 

add the key details/ 

evidence from the text to 

support your answer to 

the original question. 

Step 2: 

Write Answers to the 

Question 



Step 2: 

Write Answers to the Question 

Performance Task Instructional 

Procedure  

• Students write individual answers 

 

 

• Students share written responses in pairs/groups 



Step 3: 

Improving Responses – Compare & Justify 

Performance Task Instructional 

Procedure  

• Guide students in discussing whether the answer 

fulfills the reading concepts embodies in the task and 

are supported by the selection 



like the story Kimeli told about 9/11 in NY which 

hurt America 

 tall buildings on fire 

 smoke & dust blocking the sun 

 more than 3,000 people died 

Like the Maasai  

 Compared to the number of people in 

America 

 Maasai tribe is from a remote (far away) 

village  

Offer a gift of compassion – 14 sacred, healing cows 

• the cow is a symbol of life 

• treated like children w names 

• tribe may starve w/o 

• provides milk 

• to heal pain give something close to your heart 

• elders bless cows in hopes to take away pain in American 

hearts 



The message Deedy is trying to tell the 

reader is that no matter how large or 

powerful a country is, like the United 

States, it can always be hurt in some way. 

Not hurt as in feelings but hurt but with 

what happened on 9/11 in New York 

where more than 3,000 people died. In the 

tall buildings that were on fire. Deedy adds 

that anyone, even small countries or 

people who live in remote villages like the 

Maasai in Kenya, can provide support to 

the larger countries like America. For 

example, the Maasai provided 

compassionate support after the 9/11 

attack. The Maasai gave America 14 cows 

which represents life to the Maasai as 

their offering. The cows are cared for and 

loved by being given names. They also 

provide food for the tribe and represent 

hope. It is hoped through the blessings 

given by the Maasai elders, that the pain 

of the American people may be taken 

away. 

 

 

 

 

 

 
 

  

  

 

 

 
 

 

Compare & Justify 



Step 4: 

Develop Better Responses 

Performance Task Instructional 

Procedure  

• Use student responses to build and model complete 

paraphrased text-based answers 

___________’s TO DO List: 

 

 

 

 

 

 

 

 

 

 



Exemplar 

Reading 

Lesson 



 
 

Day 1-Cover to Cover 



Day 1-Independent Read 



Day 1-Seed Discussion 

 After reading this book 
you will be leading your 
own discussions.  

 You aren’t just going to 
answer my questions, 
instead you are to identify 
and develop topics 
important to your own 
thinking.  

 As you read, think of one 
important thing to discuss 
and write it down. 

 Remember we want to 
develop strong seeds that 
will lead to lots of 
discussion about the topic. 

Possibilities for seeds: 

 

• Information or situations 

that I don’t understand 

• Comments about what I 

have learned  

• Things that seem 

interesting or surprising  

• Vocabulary I  want to 

know about  

• Descriptive writing I 

particularly enjoyed  

• Things that remind me of 

other things I know 



 

Day 1 



Day 2-Close Analytic Read 



  compassion 

compassion compassionate compassionate compassionate compassionate 



Guiding Question 
Read the sentence below: 

 

The Maasai tribe showed 

compassion for America after 9/11. 

 

Based on the sentence above, 

what does the word compassion 

mean? 

 
 



Page-by-Page 
In the picture, I see… It appears… New evidence I gathered 

from text… 
Now I know… 

Day 3-Page-by-Page 



Day 3-Text Coding/  

Selective Highlighting 

 Text Coding/Selective Highlighting  

 Helps you to understand the importance of key ideas 

within a piece of text 

 Extends text discussion 

 Dictated by the essential question and/or the theme 

 Helps to set the purpose for reading 

 Refer back to the Page-by-Page organizer. Reread 

through the organizer coding F for friendship and K for 

kindness represented in the illustrations and text.  

 

F– Evidence of the Maasai’s friendship 

 

K - Evidence of the Maasai’s kindness 



Guiding Question 

Explain how the illustrations 

and text in 14 Cows for 

America show the friendship 

and kindness of the Maasai.  
 

Day 3 



Maasai Day 4 



Day 4 Kimeli 



Guiding Question 

Explain how Kimeli’s 

feelings, personality, and 

actions contribute to the 

outcome of the story. 
 

Day 4 



Performance Task Question: 

 How does the story support 

the author’s main message/ 

theme in the statement “There 

is no nation so powerful it 

cannot be wounded nor a  

people so small they cannot 

offer mighty comfort.” 
(Author’s Perspective- 

 What does the author mean…?)  

Day 5 



 

How does the story support the author’s main  

 

message/theme in the statement “There is no  

 

nation so powerful it cannot be wounded nor a  

 

people so small they cannot offer mighty  

 

comfort.” 

A. Teacher Model/ 

Think Aloud 



 
 

“Making the Grade” on Grade 3 Reading FCAT 2.0  
Aligning CCSS to NGSSS 

Common Core State Standards 
(CCSS) 

(NGSSS) 

Tested Benchmarks 
FCAT Reading 
Content Focus 

Instructional 
Support Materials 

Category 1: Vocabulary 

L.3.4a Use sentence-level context as a 
clue to the meaning of a word or phrase. 
L3.5 Demonstrate understanding of word 
relationships and nuances in word 
meanings. 

LA.3-5.1.6.3 Context 
Clues 

Context Clues  Context Clue Chart 

 Understanding Context 
Clues 

L.3.4b Determine the meaning of the new 
word formed when a known affix is added to 
a known word (e.g. agreeable/disagreeable, 
comfortable/uncomfortable, care/careless, 
heat/preheat). 
L.3.4c Use a known root word as a clue to 
the meaning of an unknown word with the 
same root (e.g., company, companion). 

LA.3-5.1.6.7 Base Words 
and Affixes 

Base Words 
 

Prefixes/Suffixes 
 
Roots (5

th
 grade 

only) 

 Common Morpheme 
Chart, 

 Spectrum of a Word 

L3.5 Demonstrate understanding of word 
relationships and nuances in word 
meanings. 
L3.5c Distinguish shades of meaning 
among related words that describe states of 
mind of degrees of certainty (e.g., knew, 
believed, suspected, heard, wondered). 

LA.3-5.1.6.8 Antonyms, 

Synonyms, Homographs, 
Homophones 

Antonyms  

 
Synonyms 

 Concept of Definition 
Map, 

 Word Arrays  
 Other Ways to Say 

Vocabulary Map 
 

RI.3.4 Determine the meaning of general 
academic and domain-specific words and 
phrases in text relevant to a grade 3 topic or 
subject area. 
L.3.4 Determine or clarify the meaning of 
unknown and multiple-meaning words and 
phrases based on grade 3 reading and 
content, choosing flexibly from a range of 
strategies. 
L3.5c Distinguish shades of meaning 
among related words that describe states of 
mind of degrees of certainty (e.g., knew, 
believed, suspected, heard, wondered). 

LA.3-5.1.6.9 Multiple 
Meanings in Context 

*Includes LA.3-5.1.6.6 
Shades of Meaning 

Multiple Meanings  
 

Analyze Words in Text 
 
Shades of meaning 

 Word Arrays,  

 Isabel Beck’s  Three 
Tiered Vocabulary 

 Multiple Meaning Chart 

 Understanding Multiple 
Meaning Words 

 Concept of Definition 
Map, 
 

Category 2: Reading Application 
RI.3.6 Distinguish their own point of view 
from that of the author of a text 

LA.3-5.1.7.2 Identify 
Author’s Purpose in text and 
how  Author’s Perspective 
influences text  

Author’s Purpose  
 

Author’s Perspective 

Author’s Purpose Chart 

Opinion/Support Two 
column Note  

 

RI.3.1 Ask and answer questions to 
demonstrate understanding of a text, 
referring explicitly to the text as the basis 
for the answers. 
RI.3.2 Determine the main idea of a text; 
recount the key details and explain how 
they support the main idea 

LA.3-5.1.7.3 Main Idea, 

Relevant Supporting 
Details, Strongly Implied 
Message, Inference, 

Chronological Order 

Main idea/message 

(stated or implied) 
 

Relevant Details  
 

Chronological order 
 

Conclusions/Inferences 

 Two Column Notes: 
-Main Idea/ Details  

   -Conclusion/Support 

 Main Idea Table, Gist, 
Summary Pyramid, 

 Time Line, Sequence 
Chain 

 Power Notes 

RI.3.3 Describe the relationship between a 
series of historical events, scientific ideas 
or concepts, or step in technical 
procedures in a text, using language that 
pertains to time, sequence, and 
cause/effect. 
RI.3.8 Describe the logical connection 
between particular sentences and 
paragraphs in a text (e.g., comparison, 
cause/effect, first/second/third in a 
sequence) 
 
 
 

LA.3-5.1.7.4 Cause and 

Effect Relationships  

Cause and Effect  Two Column Notes, 

  Cause/Effect Chain  
 
 
 
 
 
 
 

 
 



Common Core State Standards 
(CCSS) 

(NGSSS) 

Tested Benchmarks 
FCAT Reading 
Content Focus 

Instructional 
Support Materials 

RI.3.8 Describe the logical connection 
between particular sentences and 
paragraphs in a text (e.g., comparison, 
cause/effect, first/second/third in a 
sequence) 
RI.3.3 Describe the relationship between a 
series of historical events, scientific ideas 
or concepts, or step in technical 
procedures in a text, using language that 
pertains to time, sequence, and 
cause/effect. 

 LA.3-5.1.7.5 Identify text 
structure and explain how 

it impacts meaning in 
text. 

Text Structure/ 
Organizational 

Patterns (e.g., 
compare/contrast, 
cause/effect, 

sequence of events) 

 Informational Text 
Structure Chart 

 One Sentence 
Summarizers 

 Pattern Puzzles  

RL.3.2 Recount stories, including fables, 
folktales, and myths from diverse cultures; 
determine the central message, lesson, or 
moral and explain how it is conveyed through 
key details in the text  
RL.3.9 Compare and contrast the themes, 
settings, and plots of stories written by the 
same author about the same or similar 
characters (e.g., in books from a series) 

LA.3-5 1.7.6 The student 
will identify themes or 
topics across a variety of 

fiction or nonfiction   

*Theme  
*Topics 
(Grade 3 within one 

text; only,  
 

 Theme Definition, 

  Common Themes in 
Literature 

RL.3.6 Distinguish their own point of view 
from that of the narrator or those of the 
characters 
RL.3.9 Compare and contrast the themes, 
settings, and plots of stories written by the 
same author about the same or similar 
characters (e.g., in books from a series) 
Rl.3.6 Distinguish their own point of view from 
that of the author of a text 
RI.3.9 Compare and contrast the most 
important points and key details presented 
in two texts on the same topic 

LA.3-5.1.7.7 
Compare/Contrast 
Elements, Topics,  

Settings, Characters, 
Problems in Single or 
Multiple Texts 

 

Compare (similarities: 
Grade 3 within one 
text) 

Contrast (differences: 
Grade 3 within one 
text;) 

 Venn Diagram,  
 One Sentence 

Summarizers,  

 Content Frame 

Category 3:Literary Analysis/ Fiction/Nonfiction 
RL.3.3 Describe characters in a story (e.g., 
their traits, motivations, or feelings) and explain 
how their actions contribute to the sequence 
of events 
RL.3.6 Distinguish their own point of view 
from that of the narrator or those of the 
characters 

LA.3-5.2.1.2 Elements Of 
Story Structure-

Character, Character 
Development, Setting, 
Plot, Problem/Solution  

 

Character 
Development 

Character Point Of 
View 
Setting 

Plot Development 
Problem/Resolution 

 Story Map, Narrative 
Arch, 
Somebody/Wanted/ 
But/So 

 Turning Point Graphic, 

 Author’s Toolbox for 
Bringing a Character to 
Life, Split, Open Mind, 
Character Chart, Events 
and Reactions Chart 

RL.3.4 Determine the meaning of words and 
phrases as they are used in a text, 
distinguishing literal from nonliteral 
language 
L.3.5a Distinguish the literal and nonliteral 
meanings of words and phrases in context 
(e.g., take steps). 

LA.3-5.2.1.7 Identify and 

explain the use of 
descriptive, idiomatic, and 
figurative language to 

describe people, feelings, 
and objects 

*Descriptive Language 

   (e.g. mood, imagery) 
*Figurative Language 
   (e.g. simile, metaphor 
personification) 

 Positive and Negative 
Mood Words, 

 Mood/Setting Chart  
 Tools Authors Use: 

Literary Devices and 

Figurative Language,  

RL.3.7 Explain how specific aspects of a text’s 
illustrations contribute to what is conveyed 
by the words in a story (e.g., create mood, 
emphasize aspects of a character or setting) 
 

LA.3-5.2.2.1 Explain and 
identify the purpose of 
text features 

 
(In Literary Texts) 

Text features (e.g., 
charts , headings, charts , 
graphs, diagrams, 
illustrations ,captions, 
maps, titles, subtitles, 

keys/legends, stanzas ) 

 Text Feature Chart, 
 Text Feature Analysis   

Category 4 : Informational Text/Research Process 
RI.3.5 Use text features  and search tools (e.g. 

key w ords, sidebars, hyperlinks) to locate 

information relevant to a given topic eff iciently   

RI.3.7 Use information gained from illustrations  

(e.g., maps, photographs) and the words  in a text 

to demonstrate understanding of the text (e.g., 

w here, w hen, w hy, and how  key events occur) 

W.3.8 Recall information from experiences or 

gather information from print and digital 

sources; take brief notes on sources and sort 
evidence into provided categories 

LA.3-5.6.1.1 Read and 
organize informational 
text and text features to 

perform a task 

Locate, Interpret, 
Organize Information 
 
Text Features  
(e.g., titles, subtitles, 
headings text boxes, 
subheadings, charts, 
graphs, diagrams, 
illustrations, captions, 

maps, key/legends) 

 Text Feature Chart 

 Text Feature Analysis 
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VOCABULARY                                                                                         

(LA.3-5.1.6.3, 1.6.7, 1.6.8, 1.6.9) 

Context 
 Read this sentence from the passage. 

Copy sentence or phrase from passage here. 
    What does the word                                  mean? 
 When   (phrase containing assessed word)  , it meant __________ .   
Synonyms/Antonyms 
 What word means the SAME as                                         . 
 Choose the word that means the OPPOSITE of                          . 
Affixes/Base Words or Root Words 
 Which word has the same base word as                                     ? 
 If (base word)  means              , what does base word + affix mean? 
 Based on the prefix and base word what does______ mean? 
 Which word has the SAME root as                             ?(grade 5 only) 

 The origin of the word       ++      is the Latin root      meaning  
    to____.   What does        ++          mean?( grade 5 only) 
Multiple Meaning 

 Which sentence below uses the word            the same way as the 
story/article? 

 Which sentence uses the word             the same as it is used in the 
sentence above?  

Analyze Words in Text  

 What feeling does the word             create? 
 What does the author mean when he says                    ? 
 Why does the author use the word            in the sentence above? 
 What is the character doing when                                       ? 

 

AUTHOR’S PURPOSE & PERSPECTIVE                      
(LA.3-5.1.7.2) 

Author’s Purpose 

 Why does the author most likely write the story/passage?  
 

 Why did the author write the article? 
 

 What is the author’s purpose in writing this article? 
 

 Why did the authors of            and            write these 
      stories/articles? 
 
Author’s Perspective 
 

 What does the author mean when he/she writes                               
                                               ? 
 

 The author of           would most likely want to read which of the 
following articles/stories? 
 

 Which books would the author of           most likely read in 
order to write this article/story? 

 

 With which statement would the author most likely agree? 
 

  Explain what the author thinks is most important about          . 

MAIN IDEA                                                                      
(LA.3-5.1.7.3) 

 

 What is the MAIN IDEA of this story/passage/article? 

 What is the most important lesson                learns in the 
    story/passage? 
 Why do you think this story/article has the title “           ”? 

 What would be another good title for this story? 

 Which sentence best tells what the passage is about? 

 What is the essential message in the story/article? 

 Which sentence from the article tells the author’s main message? 

 What is the primary topic of the article? 

 

 
 Which sentence gives the best summary? 

 Which accomplishment/idea is the most valuable? 

 Which statement best describes the lesson/moral of this  
   story? 

 
 
 
 
 

CHRONOLOGICAL ORDER 
(LA.3-5.1.7.3) 

 
 

 What happened just BEFORE/AFTER                         ? 

 What happened first, last, etc. …? 

 What happens AFTER            but BEFORE            ? 

 What happened between              and                     ? 

 What is the first step in                                           ? 

 Retell the events leading up to/following _______. 

 Explain the steps for _______ and the reasons why. 
 

 According to the article, what happened first? 
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CAUSE & EFFECT                                                            
(LA.3-5.1.7.4) 

Cause 

 What caused                               to                             ? 

 What are the events that caused                                 ? 

 Why does a character (take a particular action)          ? 

 Why does                    decide to                    ? 

                          probably chooses               over _____  
   because _______. 

 

Effect  

 What might happen if                                                   ? 

 What were the results of (an event or action)? 

 What effect did                    have on                     ? 

 What is the effect of                                                      ? 

 

RELEVANT SUPPORTING DETAILS           
(LA.3-5.1.7.3) 

 Which is a way to improve                                ? 

 At the end of the story, where does                        go? 

 Which detail from the article helps show how _______? 

 Other relevant detail questions begin with: 

o How?     

o What happened? 

o What caused? 

 

******************************************************************* 

 How does                                   support the idea that  
                                                     ? 
 Why does                                                  offer to 
                                                 ? 

 

TEXT STRUCTURES/  

ORGANIZATIONAL PATTERNS 
(LA.3-5.1.7.5) 

*Identify the text structure an author uses and explain how 
it impacts meaning. (e.g., compare/contrast, cause/effect, 
chronological order, description) 
 

Text Structure 
 What information can be found under the  
   heading                                          ? 

 How does the author help readers BETTER understand 
                                              ? 
 Explain what the author does to make the information in  
                                           easier to understand. 

 How does the author mostly explain                             ? 
 

Organizational Patterns  

 The author organized the section                 to ______. 

 Which statement below lets the reader know how the 
author organized the passage? 
 

 Why did the author begin the article/story with ______? 
 

 At the end of the passage/article/story, why does the 
author repeat ________? 

 

 Why did the author include the description of ___ in the 
article/story? 

 

THEME/ TOPIC 
(LA.3-5.1.7.6) 

* Identify themes or topics within a variety of text. 
 

Topic 
 What topic is covered in the article? 

 What information does the author use to support the 
main topic of this article? 

 

 Explain the topic of this passage. 

 
 

Theme 
 What is a positive result of                        in the 

passage? 

 

 What is the best lesson that can be learned from this  
    passage? 
 

 What is the theme of this passage? 
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COMPARE/ CONTRAST 

(LA.3-5.1.7.7) 
Compare 
 
 

 How are                         and                       ALIKE? 

 What are the SIMILARITIES between           and           ? 

 What is the author comparing in the sentence above? 

 Before                         and             both                         . 
  What do ___ and ___ have in common? 

 How is                   both SIMILAR to and DIFFERENT 

    from                 ? 
 

Contrast 
 

 How is                          DIFFERENT from                       ? 

 What is one DIFFERENCE between             and             ? 

 How is                  similar/ dissimilar to                         ? 

 What are the DIFFERENCES between ____ and ____? 

 How is the information in                           DIFFERENT  
   from                             ? 

 How do               change from BEFORE                       to  
    AFTER                           ?  
 What advantage does _____ have over _____? 

ELEMENTS OF STORY STRUCTURE 

(LA.3-5.2.1.2) 
Plot Development/Problem/Resolution 
 

 What is the MAIN problem in the story? 

 What problem did the character face? 

 What happens when the character has a problem? 

 How is the problem solved in the story? 

 What in the story indicates that the problem is solved?  

 What events lead to the resolution of the problem in  
   the story? 

 _________ plans to                         by                             . 
       

Character Development                      
 What word/words best describe the character? 

 Explain why the character is happy/sad? 

 What happens that causes the character to change  
   from the beginning to the end of the story? 
 

Character Point of View 
 What is it about                                     that bothers the  
   character? 

 ______’s attitude about                ‘s opinion is _______. 
 Which sentence first lets the reader know how the  
   character feels about______            _? 

DESCRIPTIVE, IDIOMATIC &           
FIGURATIVE LANGUAGE 

(LA.3-5.2.1.7) 
Descriptive Language 

 What mood does the author create writing                     ? 

 What mood does the author create by using the phrase  
   _____? 

 Explain how an author creates a mood of                             .                                                        
                                             (weariness/excitement/hopefulness) 

Figurative Language 

 How is the author comparing _____ to _____? 

 Read the sentence from the passage. 
        Copy sentence that has figurative language. 

    What characteristic applies to _______ and _______? 

 Why does the author compare (something) to  
   (someone)? 

 What does it mean to ________? (Interpret an idiom in context) 

 

 *Why did the author begin the story/article with ______? 

 *At the end of the passage/story/article, why does the 
author repeat ____________? 

 
*When dealing with ‘author’s craft” such as points of ellipse or 
any other literary element… 

TEXT FEATURES 

In Literary Text 
(LA.3-5.2.2.1) 

 

 Which sentence from the story best describes the 
    illustration on page ___? 
 
 The purpose of the illustration on page           ,  is to 

       show the reader                                   . 
 
 What information are you most likely to find in 

       the section titled                                          ? 
 
 The illustrations are important to the passage because  
      they                                                 . 
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LOCATE /INTERPRET /ORGANIZE 
INFORMATION 

& TEXT FEATURES 
in Informational Text 

                                           (LA.3-5.6.1.1) 
 

Locate/Interpret/Organize Information 
 

 By reading the article and looking at the map, you can  
   tell that                and               are located                   . 

 

 Based on the article, what is the purpose for the 

   ______, ______, and ______ listed in the _______ section?      
 

Text Features 
 

 Under which heading would you MOST LIKELY find  

            information on                                                ? 
 

 Why are there lines and numbers on the picture of   
                                                      ?        
                             

 How does the footnote for the word _____       _ help the  
   reader better understand the information in the passage? 

 

 What is the purpose of the check marks used in the 
section                      ?   
                                   

 What is the purpose of the subheadings listed under  
                                         ?  
                                

 What is the purpose of the illustration at the  
    beginning/end of the article?                                   

 

VALIDITY & RELIABILITY 

(LA.5.6.2.2) 
*Grade 5 only 

 

 For what could the information in the article best be  
     used? 
 
 What does the author use to support the information in  
     the article? 
 

 What information from the article supports the  
     conclusion that                                                ? 

 

 What are the reasons behind the author’s opinion that   
                                                                                 ? 
 

 According to the information, what is the MOST VALID 
argument for                                                 ? 

 

 Which statement best supports the idea that 
                                                                                    ? 
 
 What is the greatest benefit of                                           ? 

 

 What evidence supports                                                ? 
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GRADE: 3 CCSS AT-A-GLANCE 

READING STANDARDS for LITERATURE 
Key Ideas & Details 
1. Ask and answer questions to demonstrate understanding of a 
        text referring explicitly to the text as a basis for evidence. 
2. Recount stories to determine their central message, lesson, or moral 

and explain how it is conveyed through key details in the text. 
3. Describe the characters in a story and explain how their actions 

contribute to the sequence of events. 
Craft & Structure 
4. Determine the meaning of words and phrases as they are used in a text; 

distinguish literal from nonliteral language. 
5. Refer to parts of stories, dramas, and poems when writing or speaking 
       about a text using terms such as chapter, scene, and stanza; describe 
       how each successive part builds on earlier sections.  
6. Distinguish their own point of view from that of the narrator or those of 

the characters. 
Integration of Knowledge & Ideas 
7. Explain how specific aspects of a text’s illustrations contribute to what 
       is conveyed by the words in a story (e.g., create mood, emphasize 
       aspects of a character or setting). 
8. N/A to literature. 
9. Compare/contrast the themes, settings, and plots, of stories written by 
        the same author about the same or similar characters (e.g., in books  
        from a series). 
Range of Reading and Text Complexity 
10.  By the end of the year, read and comprehend literature including 
        stories, drama, and poetry at the high end of the grades 2-3 text 
        complexity band independently and proficiently. 

INFORMATIONAL TEXT 
Key Ideas & Details 
1. Ask and answer questions to demonstrate understanding of a text; 

referring explicitly to the text as a basis for evidence. 
2.  Determine the main idea of a text, recount the key details and explain 

how they support the main idea. 
3.  Describe the relationship between a series of historical events, 

scientific ideas or concepts, or steps in technical procedures in a text 
using language that pertains to time, sequence, and cause/effect. 

Craft & Structure 
4. Determine the meaning of general academic and domain-specific 

words and phrases in a text relevant to a grade 3 topic or subject area. 
5. Use text features and search tools (e.g., key words, sidebars, 

hyperlinks) to locate information relevant to a given topic efficiently. 
6. Distinguish their own point of view from that of the author of a text. 
Integration of Knowledge and Ideas 
7. Use information gained from illustrations and the words in a text to 

demonstrate understanding of the text. 
8. Describe the logical connection between particular sentences and 

paragraphs in a text (e.g., comparison, cause/effect, first/second/third 
in a sequence). 

9. Compare and contrast the most important points and key details 
presented in two texts on the same topic. 

Range of Reading and Level of Text Complexity 
By the end of the year, read and comprehend informational texts, including 
history/social studies, science, and technical texts, at the high end of the 
grades 2-3 text complexity band independently and proficiently. 

WRITING STANDARDS 
Text Types and Purposes 
 
1. Write opinion pieces on topics or texts, supporting a point of view with 

reasons. 
a. Introduce the topic or text they are writing about, state an 

opinion, and create an organizational structure that lists reasons. 
b. Provide reasons that support the opinion. 
c. Use linking words and phrases (e.g., because, therefore, since, for 

example) to connect opinion and reasons. 
d. Provide a concluding statement or section.  

 
2. Write informative/explanatory texts to examine a topic and convey 

ideas and information clearly. 
a. Introduce a topic and group related information together; include 

illustrations when useful to aiding comprehension. 
b. Develop the topic with facts, definitions, and details. 
c. Use linking words and phrases (e.g., also, another, and, more, 

but) to connect ideas within categories of information. 
d. Provide a concluding statement or section. 

 
3. Write narratives to develop real or imagined experiences or events using 

effective technique, descriptive details, and clear event. 
a. Establish a situation and introduce a narrator and/or characters; 

organize an event sequence that unfolds naturally. 
b. Use dialogue and descriptions of actions, thoughts, and feelings 

to develop experiences and events or show the response of 
characters to situations. 

c. Use temporal words and phrases to signal event order. 
d. Provide a sense of closure. 

 

WRITING STANDARDS 
Production and Distribution of Writing 
4. With guidance and support from adults, produce writing in which the 

development and organization are appropriate to task and purpose. 
(Writing Standards 1-3) 

5. With guidance and support from peers and adults, develop and 
strengthen writing as needed by planning, revising and editing. 

6.  With guidance and support from adults, use technology to produce 
and publish writing (using keyboarding skills) as well as to interact and 
collaborate with others. 

Research to Build and Present Knowledge 
7. Conduct short research projects that build knowledge about a topic. 
8. Recall information from experiences or gather information from print 

and digital sources,; take brief notes on sources and sort evidence into 
provided categories. 

9. N/A 
Range of Writing  
10. Write routinely over extended time frames and shorter time frames for 

a range of discipline-specific tasks, purposes, and audiences. 

FOUNDATIONAL SKILLS 
Phonics & Word Recognition 
1.  Know and apply grade-level phonics and word analysis skills. 

a. Identify and know the meaning of the most common prefixes and 
derivational suffixes. 

b. Decode words with common Latin suffixes. 
c. Decode multi-syllable words. 
d. Read grade-appropriate irregularly spelled words. 

Fluency 
2. Read grade level text with sufficient accuracy and fluency to support 

comprehension. 
a. Read on-level text with purpose and understanding. 
b. Read on-level prose and poetry orally with accuracy, appropriate 

rate, and expression on successive readings. 
c. Use context to confirm or self-correct word recognition and 

understanding, rereading as necessary.    
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GRADE: 3 CCSS AT-A-GLANCE 

SPEAKING & LISTENING STANDARDS 
Comprehension and Collaboration 
1. Engage effectively in a range of collaborative discussions (one-on-one, 

in groups, and teacher led) with diverse partners on grade 3 topics and 
texts, building on others’ ideas and expressing their own clearly. 
a. Come to discussions prepared having read or studied required 

material; explicitly draw on that preparation and other 
information known about the topic to explore ideas under 
discussion. 

b.  Follow agreed-upon rules for discussions (e.g., gaining the floor 
in respectful ways, listening to others with care, speaking one at 
a time about the topics and texts under discussion). 

c. Ask questions to check understanding of information presented, 
stay on topic, and link their comments to the remarks of others. 

d. Explain their own ideas and understanding in light of discussion. 
2. Determine the main ideas and supporting details of a text read aloud 

or information presented in diverse media and formats, including 
visually, quantitatively, and orally. 

3. Ask and answer questions about information from a speaker, offering 
appropriate elaboration and detail. 

Presentation of Knowledge & Ideas 
4. Report on a topic or text, tell a story, or recount an experience with 

appropriate facts and relevant, descriptive details, speaking clearly at 
an understandable pace. 

5. Create engaging audio recordings of stories or poems that 
demonstrate fluid reading at an understandable pace; add visual 
displays when appropriate to emphasize or enhance certain facts or 
details. 

6. Speak in complete sentences when appropriate to task and situation in 
      Order to provide requested detail or clarification. 

LANGUAGE STANDARDS 
Conventions of Standard English  

1. Demonstrate command of the conventions of Standard English 

       grammar and usage when writing or speaking. 

a. Explain the function of nouns, pronouns, verbs, adjectives, and 

adverbs in general and their functions in particular sentences. 

b. Form and use regular and irregular plural nouns. 

c. Use abstract nouns (e.g., childhood). 

d. Form and use regular and irregular verbs. 

e. Form and use the simple (e.g., I walked; I walk; I will walk) verb 

tenses. 

f.       Ensure subject-verb and pronoun-antecedent agreement.* 

g. Form and use comparative and superlative adjectives and 

adverbs, and choose between them depending on what is to be 

modified. 

h. Use coordinating and subordinating conjunctions. 

i.       Produce simple, compound, and complex sentences. 

 

LANGUAGE STANDARDS 
2. Demonstrate command of the conventions of standard English 
      capitalization, punctuation, and spelling when writing. 
 

a. Capitalize appropriate words in titles. 

b. Use commas in addresses. 

c. Use commas and quotation marks in dialogue. 

d. Form and use possessives. 

e. Use conventional spelling for high-frequency and other 

studied words and for adding suffixes to base words (e.g., sitting, 
smiled, cries, happiness). 

f.       Use spelling patterns and generalizations (e.g., word families, 

position-based spellings, syllable patterns, ending rules, 

meaningful word parts) in writing words. 

g. Consult reference materials, including beginning dictionaries, as 
needed to check and correct spellings 

Knowledge of Language 
3. Use knowledge of language and its conventions when writing, speaking, 

reading, or listening. 
          a. Choose words and phrases for effect.* 
          b. Recognize and observe differences between the conventions of  
              spoken and written Standard English. 
Vocabulary Acquisition and Use 
4. Determine or clarify the meaning of unknown and multiple meaning 

words and phrases based on grade 3 reading and content, choosing 
flexibly from a range of strategies.  
a. Use sentence-level context as a clue to the meaning of a word or 

phrase. 
b. Determine the meaning of the new word formed when a known 

affix is added to a known word (e.g., agreeable/disagreeable, 
comfortable/uncomfortable, care/careless heat/preheat). 

c. Use a known root word as a clue to the meaning of an unknown 
word with the same root (e.g., company, companion). 

d. Use glossaries or beginning dictionaries, both print and digital, to 
determine or clarify the precise meaning of key words and 
phrases. 

Vocabulary Acquisition and Use 
5. Demonstrate understanding of word relationships and nuances in word 

meanings. 
a. Distinguish the literal and nonliteral meanings of words and 

phrases in context (e.g., take steps). 
b. Identify real-life connections between words and their use (e.g., 

describe people who are friendly or helpful). 
c. Distinguish shades of meaning among related words that 

describe states of mind or degrees of certainty (e.g., knew, 
believed, suspected, heard, and wondered). 

6. Acquire and use accurately grade-appropriate conversational, general 
academic, and domain specific words and phrases, including those that 
signal spatial and temporal relationships (e.g., After dinner that night 
we went looking for them). 

 



 Planning for a RIGOROUS Reading Lesson…   
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Grade: _                     Week of:____________________________ 
Selection Title and/or Content Link:                                             Literary (Fiction/Nonfiction)/Poem OR Informational (CIRCLE ONE) 

Identify Core 
Understanding & Key Idea 
of Text 
(Purpose/s for Rereading)  

Literal: _____________________________________________________________________________ 

Inferential: __________________________________________________________________________ 

Analytical: ___________________________________________________________________________ 

Common Core State Standards & Next Generation Sunshine State Standards Instructional Resources 

Primary Standard  

 

 ______________________________________________________________
______________________________________________________________
______________________________________________________________
______________________________________________________________
______________________________________________________________ 

 

 

Secondary 

Standard 

 ______________________________________________________________
______________________________________________________________ 

 

Performance 

Task 
(Culminating Independent 
Written Assessment) 

__________________________________________________________________________________________
__________________________________________________________________________________________
__________________________________________________________________________________________
__________________________________________________________________________________________ 

Ongoing Standards (includes Vocabulary on back of planner) 
Text Structure  Text Structure Chart/ 

One Sentence 

Summary Frames 

Author’s Purpose 

(AP) 

 

 
 

Author’s Purpose Chart: 

Intent + Main Idea = AP 

Topic  
 

What is the subject? 

 
Author’s 

Perspective 

 What would the author 

probably read? Think? 
Agree with? 

Theme  What’ s the message, 

generalization about life or 

lesson learned? 

Main Idea 

& Supporting  

Details 

 M. I Table/Two 

Column Chart (MI/D) 
Text Features 

(TF) 

  Text Feature  Chart 

TF Analysis Chart 

Page-by-Page Chart 
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Language Standards Text Dependent Sequential Questions 

for a Close Analytical Read 
(literal, inferential, & analytical) 

Context Clues: _______________________________ 

Synonyms: ___________________________________ 

Antonyms: ___________________________________ 

Prefixes: ____________________________________ 

Suffixes: ____________________________________ 

Base Words: _________________________________ 

Root Words (Latin /Greek):______________________ 

Multiple Meaning: _____________________________ 
Academic Words: _____________________________ 
Use Sentence Structure to Clarify Meaning: 

 
 
 
 
 
 
 

Analyze the use of Literal and Nonliteral Language: 
 
 
 
 
 
 
 

 

 
1. 

2.  

3.  

4.  

5.  

6.  

7.  

8.  

9.  

10.  

11.  

12. 

 

These questions are the stepping stones towards understanding the performance task. 

QAR’s 
Right There 

Think & Search 

Author & You 
On My Own 

Complexity of 

Q uestions: 
Low 

Moderate 
High 

 

QUESTION 

Task Cards 
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Grade: 3                     Week of:____________________________ 
Selection Title and/or Content Link: 14 Cows for America          Literary (Fiction/Nonfiction)/Poem OR Informational (CIRCLE ONE) 

Identify Core 

Understanding & Key Idea 

of Text 
(Purpose/s for Rereading)  

Literal: Kimeli leaves New York and returns to the Maasai tribe in Kenya with a story to tell. 

Inferential: The Maasai are a very kind & compassionate people. 

Analytical: Any country, no matter its size, can be devastated; even one person can make a difference. 

Common Core State Standards & Next Generation Sunshine State Standards Instructional Resources 

Primary Standard  

 

 Recount stories, including fables, folktales, and myths from diverse cultures; 
determine the central message, lesson, or moral and explain how it is conveyed 
through key details in the text. (CCSS-RL.3.2) 

 Identify the author’s purpose in text and how an author’s perspective influences 
text. (NGSSS – LA.3.1.7.2) 

 Identify themes or topics across a variety of fiction and non-fiction selections. 
(NGSSS -LA.3.1.7.6) 

T Chart 

 

Task Cards 

Secondary 

Standard 

 Use information gained from illustrations and words to demonstrate understanding 
of the text. (CCSS-RI.3.7) (NGSSS-3.2.2.1) 

Page-by-Page 

Performance 

Task 
(Culminating Independent 

Written Assessment) 

How does the story support the author’s main message/theme in the statement “There is no nation so powerful it 
cannot be wounded nor a people so small they cannot offer mighty comfort.” (Author’s Perspective- What does the 
author mean…?) 

Ongoing Standards (includes Vocabulary on back of planner) 
Text Structure Chronological Order 

 
Text Structure Chart/ 

One Sentence 

Summary Frames 

Author’s Purpose 

(AP) 

Intent: to show/to tell the 
author’s main message… + Main 
Idea  

Author’s Purpose Chart: 

Intent + Main Idea = AP 

Topic Kimeli, Helping 9/11 victims, the 
Maasai tribe 

What is the subject? 

 
Author’s 

Perspective 

See above- 
Primary Standard 

What would the author 

probably read? Think? 

Agree with? 
Theme See above- 

Primary Standard 

What’s the message, 

generalization about life or 

lesson learned? 

Main Idea 

& Supporting  

Details 

A man and his tribe want to help 
the American people after 9/11 by 
giving a special gift to them. 

M. I Table/Two 

Column Chart (MI/D) 
Text Features 

(TF) 

See above –  
Secondary Standard   

Text Feature  Chart 

TF Analysis Chart 

Page-by-Page Chart 
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Language Standards Text Dependent Sequential Questions 

for a Close Analytical Read 
(literal, inferential, & analytical) 

Context Clues: lows, diplomat, full tribal splendor, village 
Synonyms: marvel, tale, offers 
Antonyms: sweeter, sadder 

Prefixes: disbelief, injustice 
Suffixes: kindness, mournful, powerful, herder 

Base Words: mourn (sad), herd 

Root Words (Latin /Greek): spectacular (spec-see) 

Multiple Meaning: cries, blessing, growing, falls, remote 
Academic Words: grassland, tribe, warrior, nomadic, herder 
(cattle), elders, tradition, fierce, provoked, herd, embassy, diplomat, 
sacred, ritual, knoll 
 
Use Sentence Structure to Clarify Meaning: 

 There is a terrible stillness in the air. 
 Buildings so tall they can touch the sky?  Fires so hot they 

can melt iron? Smoke and dust so thick they can block out the 
sun? 

 They are fierce when provoked, but easily moved to kindness 
when they hear of suffering or injustice. 

 The tribe sends word to the United States Embassy in 
Nairobi. 

 This is sweeter and sadder because he cannot stay. 
 

Analyze the use of Literal and Nonliteral Language: 

 The children run with the speed and grace of cheetahs. 
 They treat their cows as they do their children. 
 It has burned a hole in his heart. 
 More than three thousand souls were lost. 
 The cow is life. 

 

1. Who is the main character introduced in the story? 

2. Where is Kimeli going? What is his reason for wanting to go home? 

3. How do you know the Maasai think their cows are special? 

4. Find the italicized words. Why does the author italicize those 
words? 

5. What does the author mean when he says that Kimeli’s “visit” can 
be sweet and sad at the same time? 

6. What does the author mean by writing “It has burned a hole in his 
heart”? 

7. How do you know how the Maasai felt after hearing Kimeli’s story? 

8. Read the sentence. “They are fierce when provoked, but easily 
moved to kindness when they hear of suffering or injustice”? Why is 
the sentence important? (Turn and talk to  your buddy) 

9. Why does Kimeli decide to give a cow to the United States? 

10. If the gift of one cow was so important to the Maasai, why then 
did they decide to give 14 cows? What does this tell the reader 
about the Maasai people? 

11. What was Kimeli’s reason for wanting to go home? 

12. Explain how the illustrations and text in 14 Cows for America 
show the friendship and kindness of the Maasai. 

13. Explain how Kimeli’s feelings, personality, and actions contribute 
to the outcome of the story. 

14. “There is no nation so powerful it cannot be wounded nor a people 
so small they cannot offer mighty comfort.” Explain. 
These questions are the stepping stones towards understanding the performance task. 

QAR’s 

Right There 
Think & Search 

Author & You 

On My Own 

Complexity of 

Questions: 

Low 
Moderate 

High 

 

 

QUESTION 

Task Cards 

 



Daily Planner for Rigorous Reading Lessons 

Grade: _____                    Week of: __________________________________ 

HM Selection Title/HM Link/Separate Text: ________________________________________ Literary (Fiction/Nonfiction)/Poem OR Informational  

MDCPS – Division of Language Arts/Reading, May 2012 
 

Primary Standard: ______________________________________________________________________________________________________________________________ 

Secondary Standard: ___________________________________________________________________________________________________________________________ 

Performance Task Question: ____________________________________________________________________________________________________________________ 

________________________________________________________________________________________________________________________________________________ 

Day 1 

Focus Standard: 

_________________ 

Day 2 

Focus Standard: 

__________________ 

Day 3 

Focus Standard: 

_________________ 

Day 4 

Focus Standard: 

_________________ 

Day 5 

Focus Standard: 

_________________ 

 

Purpose Setting:  

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

Purpose Setting:  

 

 

Purpose Setting:  

 

 

Purpose Setting:  

 

 

Purpose Setting:  

 

Guiding Question: 

 

 

 

 

 

 

 

Guiding Question: 

 

Guiding Question: 

 

Guiding Question: 

 

Performance Task Question: 

 



Daily Planner for Rigorous Reading Lessons 

Grade: _____                    Week of: __________________________________ 

HM Selection Title/HM Link/Separate Text: ________________________________________ Literary (Fiction/Nonfiction)/Poem OR Informational  

MDCPS – Division of Language Arts/Reading, May 2012 
 

 



Daily Planner for Rigorous Reading Lessons 

Grade: __3___                    Week of: __________________________________ 

HM Selection Title/HM Link/Separate Text: _14 Cows/ A Note from Kimeli Naiyomah Literary (Fiction/Nonfiction)/Poem OR Informational  

MDCPS – Division of Language Arts/Reading, May 2012 
 

Primary Standard: CCSS – RL.3.2 Recount stories/ central message/lesson & explain (NGSSS – LA.3.1.7.2 Perspective & LA.3.1.7. theme) 

Secondary Standard: CCSS – RL.3.7 Use information gained from illustrations and words to demonstrate understanding of the text (NGSSS – 3.2.2.1) 

Performance Task Question: How does the story support the author’ main message/ theme in the statement “There is no nation so powerful it cannot 

be wounded nor a people so small they cannot offer mighty comfort.” (Author’s Perspective- What does the author mean…?)  

Day 1 

Focus Standard: 

_Main Idea/ Key Details_ 

Day 2 

Focus Standard: 

Vocabulary 

Day 3 

Focus Standard: 

Text Features - Literary 

Day 4 

Focus Standard: 

Story Structure – Character 

Development 

Day 5 

Focus Standard: 

Theme/ Author’s 

Perspective 

 Cover-to-Cover 

 
 

Purpose Setting: read to 

discover why the main 

character returns home 

 

 Read independently 

 Seed discussion 

 Read aloud by teacher 

 Written response to 

Guiding Question 

 Share/ Revise 

Purpose Setting: reread to 

understand how the 

Maasai felt after hearing 

Kimeli’s story 

 

 Close Analytical Read 

including 

questions/discussion 

focusing on vocabulary 

(sentence structure & use 

of literal/nonliteral 

language) 

 After reading discuss 

“How do you know how 

the Maasai felt after 

hearing Kimeli’s story?” 

  A Closer Look at… 

compassion 

 Written response to 

Guiding Question 

Purpose Setting: reread to 

analyze the pictures & text 

to determine how they help 

to show you the friendship 

and kindness of the Maasai 

 

 Reread at same time 

completing Page-by-

Page 

 

 

 

 

 Text coding Page-by-

Page document: 

        F = friendship 

        K = kindness  

 Written response to 

Guiding Question 

 Share/ revise  

Purpose Setting: reread to 

explain how Kimeli’s 

feelings, personality, and 

actions contribute to the 

outcome of the story 

 

 Teacher models Author’s 

Toolbox for Bringing 

a Character to Life 

based on the Maasai 

 With a partner, reread 14 

Cows (& A Note from 

Kimeli Naiyomah) to 

complete the Author’ 

Toolbox… 

 Written response to 

Guiding Question 

 Share/ revise  
 

Purpose Setting: reread to 

find the evidence to 

support the author’s main 

message/theme  
 

 Teacher & students 

analyze question 

 Examine text to find 

support using a two 

column chart 

 Students write individual 

answers 

 Share written responses 

 Guide students in 

discussing if answer fulfills 

what the question is 

asking with support 

 Use student responses to 

build/model complete 

paraphrased test-based 

answers 

 Students revise to 

improve responses for 

content & conventions 

Guiding Question: 

What was Kimeli’s reason 

for wanting to go home? 

 

 

 

 

 

Guiding Question: 
Think about the word 

compassion in the sentence 

below: 

The Maasai tribe showed 

compassion for America after 

9/11. 

Based on what you read what 

does compassion mean in the 

sentence above? 

Guiding Question: 

Explain how the illustrations 

& text in 14 Cows for 

America show the 

friendship and kindness of 

the Maasai. 

 

Guiding Question: 

Explain how Kimeli’s 

feelings, personality, and 

actions contribute to the 

outcome of the story. 

 

Performance Task Question: 

How does the story support 

the author’ main message/ 

theme in the statement 

“There is no nation so 

powerful it cannot be 

wounded nor a people so 

small they cannot offer 

mighty comfort.” 



Daily Planner for Rigorous Reading Lessons 

Grade: __3___                    Week of: __________________________________ 

HM Selection Title/HM Link/Separate Text: _14 Cows/ A Note from Kimeli Naiyomah Literary (Fiction/Nonfiction)/Poem OR Informational  

MDCPS – Division of Language Arts/Reading, May 2012 
 

 



Question-Answer Relationships

“Right There”
“Right There” questions require you to go back to
the passage and find the correct information to
answer the question.  These are sometimes called
literal questions because the correct answer can be
found somewhere in the passage.  “Right There”
questions sometimes include the words “According
to the passage…” “How many…” “Who is…” “Where
is…” “What is…”

“Think and Search”
“Think and Search” questions usually require you to think
about how ideas or information in the passage relate to
each other.  You will need to look back at the passage,
find the information that the question refers to, and
then think about how the information or ideas fit
together.  “Think and Search” questions sometimes
include the words “The main idea of the passage…” “What
caused…” “Compare/contrast…”

“Author and You”
“Author and You” questions require you to use ideas and
information that is not stated directly in the passage to
answer the question.  These questions require you to
think about what you have read and formulate your own
ideas or opinions.  “Author and You” questions sometimes
include the words “The author implies…” “The passage
suggests…” “The speaker’s attitude…”

“On My Own”
“On My Own” questions can be answered using your
background knowledge on a topic.  This type of
question does not usually appear on tests of reading
comprehension because it does not require you to
refer to the passage.  “On My Own” questions
sometimes include the words “In your opinion…” “Based
on your experience…” “Think about someone/something
you know…”



Creating Text-Dependent Questions for Close Analytic Reading of Texts 

 
An effective set of text dependent quest ions delves systematically into a text to guide 

students in extracting the key meanings or ideas found there. They typically begin by 
exploring specific words, details, and arguments and then moves on to examine the impact 

of those specifics on the text as a whole.  Along the way they target academic vocabulary 

and specific sentence structures as crit ical focus points for gaining comprehension. 
 

While there is no set process for generating a compete and coherent body of text 

dependent quest ions for a text, the following process is a good guide that can serve to 
generate a core series of quest ions for close reading of any given text. 

 
Step One: Identify the Core Understandings and Key Ideas of the Text 

As in any good reverse engineering or “backwards design” process, teachers should start by 

identifying the key insights they want students to understand from the text - keeping one eye 
on the major points being made is crucial for fashioning an overarching set of successful 

quest ions and crit ical for creating an appropriate culminating assignment. 
 

Step Two: Start Small to Build Confidence 

The opening quest ions should be ones that help orientate students to the text and be 
sufficient ly specific enough for them to answer so that they gain confidence to tackle more 

difficult  quest ions later on. 

 
Step Three: Target Vocabulary and Text Structure 

Locate key text structures and most powerful academic words in t he text that are 
connected to the key ideas and understandings, and craft quest ions that illuminate these 

connections. 

 
Step Four: Tackle Tough Sections Head On 

Find the sections of the text that will present the greatest difficulty and craft quest ion that  

support students in mastering these sections (these could be sections with difficult  syntax, 
part icularly dense information, and tricky transition or places that offer a variety of possible 

inferences). 
 

Step Five: Create Coherent Sequences of Text Dependent Questions 

The sequence of quest ions should not be random but should build toward more coherent 
understanding and analysis to ensure that students learn to stay focused on the text to bring 

them to a gradual understanding of its meaning. 
 

Step Six: Identify the Standards that are Being Addressed 

Take stock of what standards are being addressed in the series of quest ions and decide if 
any other standards are suited to being a focus for this text (forming addit ional quest ions 

that exercise those standards). 

 
Step Seven: Create the Culminating Assessment 

 
Develop a culminating activity around the key ideas or understandings identified earlier 

that reflects (a) mastery of one or more of the standards, (b) involves writ ing, and (c) is 

st ructure to be completed by students independently. 



 



Understanding Multiple Meaning Words 

 

Word Page Number/ 

Paragraph 
Meaning in the Text Picture/Symbols Other Meanings  

 

 

 

 

    

 

 

 

 

    

 

 

 

 

    

 

 

 

 

    

 

 

Understanding Multiple Meaning Words 

 

Word Page Number/ 

Paragraph 
Meaning in the Text Picture/Symbols Other Meanings  

 

 

 

 

    

 

 

 

 

    

 

 

 

 

    

 

 

 

 

    

 



How to make a Journal Response Three Quarter Book Foldable *

1. Fold a piece of 8 ½” x 11” paper in half horizontally
(like a hamburger). 

2. Fold it in half again horizontally (like a hamburger). 

3. Unfold the paper (just once so that it is still folded in half) and cut up (along the edge of the  
 paper at the center where you can see the crease) to the mountain top.  

4. Open flat, lift the left-hand tab. 
Cut the tab off at the top fold line. 

5. Write the journal question(s) on 
the front of the right tab.

6. Record your 
 answer(s)  

underneath.7. On the left, sketch or glue graphics, 
write what you wonder about,
new vocabulary, or something 
extra you want to share. 

8. Glue your Three Quarter Books “side-by-side” as you
complete them.  When you have finished reading and 
responding to the literature piece, make a cover and spine 
and bind all of the Three Quarter Books together.

A GetReal! Project 
www.sblceastconn.org/projects/getreal.htm 
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Text Feature Analysis 

 

 D .  P e a r c e ,  J u l y  2 0 1 0  

 
Page 1 

Florida Sunshine State Standards:  
LA.3-5.2.2.1 Explain and identify the purpose of text features (literary) 
LA.3-5.6.1.1 Read and organize informational text and text features to perform a task (informational) 
 

Name: ____________________________________________________               Date: _____________________________ 

Text Feature: 

(glossary, headings, charts, graphs, 
diagrams, illustrations, captions, 

maps, titles, subtitles, legends, keys) 

Where I found it: 

 
(Page/ Location) 

What it Tells Me: 

 
(Interpret Meaning) 

How it Helps Me: 

 
(Purpose) 

1. 
 
 
 
 

   

2. 
 
 
 
 

   

3. 
 
 
 
 

   

4. 
 
 
 
 

   

5. 
 
 
 
 

   

6. 
 
 
 
 

   

7. 
 
 
 
 

   

8. 
 
 
 
 

   

  



 

*All five text structures are tested on Kansas Reading Assessment                          C.Simoneau, K.Orcutt, T.Konrade  © ESSDACK    Side  1 

Structure Definition Signal Words Graphic Organizers Summary Questions Paragraph Frames 
 
 
Description 

 
The author 
explains a 
topic, idea, 
person, place, 
or thing by 
listing 
characteristics, 
features, and 
examples. 
 
Focus is on one 
thing and its 
components. 

 
For example 
Characteristics are 
Such as 
Looks like 
Consists of 
For instance 
Most important 
 
*Look for topic word 
(or synonym) to be 
repeated throughout 
the text. 

 
Concept Map 
 

 
What specific person, place, thing, event, or 
concept is being described? 
 
How is the topic described? (How does it 
work? What does it do? What does it look 
like? Etc.) 
 
What are the most important attributes or 
characteristics? 
 
How can the topic be classified? (For 
example, a robin can be classified as a type 
of bird.) 
 
 

 
A ________ is a type of _________. It is made 

up of ____________ and looks like 

___________.  Some ________ have 

_________ such as _________.  For example, 

_____________.    

 

 
______ has several characteristics.  One  
 
characteristic is _______.  Another is ___,  
 
which is important because ___________.  
 

 
 
Sequence  

 
The author lists 
items or events 
in numerical or 
chronological 
order. 
 
Describes the 
order of events 
or how to do or 
make 
something. 

 
First, second, third 
Next 
Then, after 
Before, prior to 
Not long after 
While, meanwhile 
Simultaneously 
At the same time 
Following 
Finally 
At last 
In the end 
On (date) 
At (time) 
Directions 
 
 

 
 Timeline 
          1    2    3    4   5 
 
Steps/Directions 
 
 
 
 
 
Cycle/Circle 
 
 
 
 
 
 
 

 
What sequence of events is being 
described? 
 
What are the major events or incidents that 
occur? 
 
What are the steps, directions, or 
procedures to follow?  (What must be done 
first, second, etc.?) 
 
What is the beginning event? 
 
What other events or steps are included? 
 
What is the final outcome, event, or step? 
 
 

 
Here is how a _________ is made.  First, 

_________.  Next, ____________.  Then, 

______________.  Finally, ____________. 

 

 

On (date) _________ happened.  Prior to that 

_________ was ________.  Then __________.  

After that _____________.  In the end, 

____________________.   

   

 

 
 
Compare  
and  
Contrast  

 
The author 
explains how 
two or more 
things are alike 
and/or how 
they are 
different. 

 
Differs from 
Similar to 
In contrast 
Alike 
Same as 
As well as 
On the other hand 
Both 
Either , or 
Not only, but also 
Yet, although, but, 
However 
On the other hand 
 
* Also look for       “-
est” words: best, 
fewest, tallest, etc. 

                                                                                          
Venn Diagram  
 
 
 
 
 
 
T-Chart 
 
 
 
 
 
     Alike              Different 

 
What items are being compared?  
 
What is it about them that is being 
compared?   
 
What characteristics of items form the basis 
of the comparison?  
 
What characteristics do they have in 
common; how are these items alike? 
 
In what way are these items different? 
 
 
 
 

 

_____________ and ___________ are alike in 

several ways.  Both ________ and __________ 

have similar ___________.  Both also ________ 

as well as _________.  On the other hand, one 

way they differ is _________.  Another 

difference is ___________.  Although they share 

_____, only ____ is the _____-est.   

 

Step 1 
Step 2 

Step 3 



 

*All five text structures are tested on Kansas Reading Assessment                          C.Simoneau, K.Orcutt, T.Konrade  © ESSDACK    Side  2 

Structure Description Signal Words Graphic Organizers Summary Questions Paragraph Frames 
 
 
Cause  
and  
Effect  

 
The author lists 
one or more 
causes or 
events and the 
resulting 
consequences 
or effects. 
 
Effect = What 
happened? 
 
Cause = What 
made it 
happen?  
 
Purpose is to 
explain why or 
how something 
happened, 
exists, or 
works. 
 
*Often there will 
be an  “if/then” 
pattern 
 

 
Reasons why 
Reasons for 
If…then 
As a result of 
Therefore 
Because of 
So 
Since 
In order to 
Leads or leads to 
Effects of 
Caused by 
Result 
Outcome 
Impact 
Influenced by 
Brought about by 
 

 
 
                          Effect #1 
 
 
   Cause             Effect #2 
 
                   
                          Effect #3 
 
 
 
 
  
 
 
 
 
 

 
What happened?   
 
Why did it happen?  What was the reason 
for…? 
 
What was the effect(s) of the event?  What 
happened as a result of….? 
 
What were the results or outcomes caused 
by the event? 
 
In what ways did prior event(s) cause or 
influence the main event? 
 
Will this result always happen from these 
causes? 
 
 

 
The reason why ________ happened was  

because of __________.  If ________ hadn’t 

happened, then _________. Due to _________ 

occurring, ______.  This explains why _______. 

 

The cause of ___________is not easy to define. 

Some people think the cause is ____________.   

Others believe the main cause is ___________.   

Understanding the cause of _____________ is 

important because _____________________. 

 

The effects of ________ are significant because  

_______.  One effect of ______ is __________.   

Another result is ________________________.   

Because of these outcomes, it important that 

________________________________.    

 

 
 
Problem  
and  
Solution  

 
The author 
states a 
problem and 
lists one or 
more possible 
solutions to the 
problem. 
 
May also 
include the pros 
and cons for 
the solutions. 

 
Problem is… 
Dilemma is… 
Puzzle is… 
Solved 
Question  
Answer 
Because 
Since 
This led to 
The main difficulty 
One possible 
solution is… 
One challenge… 
Therefore,  
This led to, so that 
If…then, thus 
 

 
Fishbone 
 
 
    Problem 
  
                                     Solutions 
 
 
 
     
    
              
 
     
     
 
 

 
What is the problem(s)?   
 
Who had the problem? 
 
What is causing the problem? 
 
Why is this a problem? 
 
What is wrong and how can it be taken care 
of? 
 
What solutions are recommended or 
attempted? 
 
What can be improved, changed, fixed, or 
remedied? 
 
What are the pros and cons of the solutions 
offered? 
 

 
____________ had/is a problem because 

________________.  One possible solution is 

____________.  This answer is good because 

____________.  Therefore, _______________.  

As a result, ____________. 

 

The problem of __________ really boils down to  
 

the issue of ______________.  In the past, the  
 

common solution was to_________________.   
 

However, this was only effective in terms of  
 

__________________.  There are now  
 

other solutions that might work.  One option  
 

would be to ______________________.   
 

 
 

Problem 
#2 Solution 

Problem 
#2 

Problem 
#2 

Cause #1 

Cause #2 

Cause #3 

Effect 



                                                                      Text Structures in Informational Texts 
Text Pattern Definition Key Words Maps/Webs Examples of Texts Examples of 

Student Writing 
 
Description 
 
 

Descriptive details 
about 
characteristics, 
actions, etc. 

Descriptive adjectives and 
words like: on, over, beyond, 
within, behind, underneath, on 
the left/right, appears to be, as 
in, looks like 

                   The crocodile is the master of 
deception in water.  It stalks its prey 
and then swiftly closes in for the kill. 

Goose bumps make me 
shiver.  I get little bumps on 
my skin.  They look like 
sesame seeds. 

Problem/ 
Solution 
 
 
 

Sets up a problem 
and its solutions. 

propose, conclude, a solution, 
is resolved, result, the reason 
for, the problem or question, 
the effect, one idea 

 One problem to resolve in crocodile 
watching is transportation.  How can 
an observer get close enough… 

Goose bumps make me 
shiver.  But they disappear 
as soon as I cover up with a 
jacket or sweater. 

Time/ 
Chronological 
Order 
 
 

Gives information 
in order of 
occurrence 

first, second, third, later 
before, after, finally, now, then, 
next, earlier, during, 
afterwards, until, meanwhile, 
eventually, next week, 
tomorrow, today, immediately, 
initially, as soon as, following, 
preceding 

 
 
 

Archaeologists have helped us to 
understand that the evolution of the 
crocodile began with… 

Goose bumps make me 
shiver.  First I get cold.  
Then I shake all over. 

Comparison/ 
Contrast 

Looking at two or 
more items to 
establish simila-
rities/differences 

while, yet, but ,unlike rather, 
instead, on the other hand, 
although , even though, still, 
otherwise, as opposed to, 
like, similarly, likewise, 
same, both, as well as, in 
common 

 

The power of the crocodile is like that 
of a monstrous machine.  With one 
lunge it can…Compared to the 
alligator the crocodile… 

Some people get goose 
bumps from fear.  Others 
get goose bumps when they 
are touched emotionally. 

Cause/Effect 
 
 
 
 
 

Give 
reason/explanation 
for happening 

because, since, if then, due 
to, as a result, for this 
reason, on account of, 
consequently, in order to, 
effects of, is caused by, 
when…then, leads to 

 
Cause Effect 

 
 

 

  

We observed the crocodile as it 
stalked a raccoon…As a result of the 
noise we made, the rabbit bolted… 

Goose bumps make me 
shiver.  When the 
temperature drops below 45 
degrees, my skin crinkles 
into goose bumps… 

Argument/ 
Support 

States a position & 
supports it with 
data, emotional 
appeals, expertise, 
credibility, 
honesty, and 
urgency 

Almost, often, if-then, in 
most cases, maybe, might, 
probably, usually, according 
to, due to, consequently, as 
a result, 
when…then, leads to 

 
Position Support 

 
 

 

  

No longer on the endangered list, 
alligators are still in peril due to 
overbuilding.  Therefore to save the 
keystone of the wetland ecosystem, we 
must stop development and protect its 
habitat. 

If goose bumps occur only in 
mammals, then the term "goose 
bumps" is  misleading because a 
plucked goose technically does 
not qualify. Maybe they should 
be called “Chill Bumps”! 

Adapted from Explor n by Linda Hoyt Figure 8-1    This material was contributed by Teresa Therriault                                                                       M-D CPS Curriculum and Instruction: Language Arts/Readin ing Nonfictio

  

http://en.wikipedia.org/wiki/Goose




Name____________________________ Date_________________ 
 

Question Answer Relationship 

 

 
In the Text,  
Right There 

 
 
 
 
 
 
 
 
 
 

 
In the Text,  
Think, Search  
and Find 

 

 
In My Head,   
Author and Me 

 

 
In My Head,  
On My Own 

 



 

 
Synonyms 

Other words  
for 

_____________ 
 

Things or People  
that can  

be 
_____________ 

 

How I feel when 
someone/ 

something is 
_____________ 

 

What I might say 
when someone/ 

something is 
_____________ 

 

What I might do 
when someone/ 

something is 
_____________ 

 

 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 

    



 

 



Text Features  

MDCPS – Division of Language Arts/ Reading, May 2012 
 

Page-by-Page 
 

In the picture, I see… 
 

It appears… 
New evidence 

 I gathered from text… 
 

Now I know… 

 
 
 
 

   

 
 
 
 

   

 
 
 
 

   

 
 
 
 

   

 
 
 
 

   

 
 
 
 

   



Text Features  

MDCPS – Division of Language Arts/ Reading, May 2012 
 

Page-by-Page 
 

In the picture, I see… 
 

It appears… 
New evidence 

 I gathered from text… 
 

Now I know… 
Pages 1, 2- A man with a walking 

stick walks toward a village that is 
far away in the distance  

To be early in the morning at 
sunrise 

The village is in Kenya and is a 
long way from where the man has 

traveled  
 

The man is heading home after 
being away for a long time  

Pages 3, 4- Children smiling as the 
man reaches out to touch one of 

the boys’ head (Friendship) 

He is greeting the child 
 

(Friendship) 

The children from the village run 
very fast to meet the man 

(Friendship) 

The man is giving the boy a 
warrior blessing 

(Friendship) 

Pages 5, 6- More people are 
gathering around the man, they 

smile at each other 
(Friendship) 

The people are greeting the man 
 
 

(Friendship) 

The people in the village are the 
Maasai 

The man that has arrived at the 
village is named Kimeli and he 

belongs to the tribe 

Pages 7, 8- People and cows. One 
person holds a spear another hugs 

a cow 
(Kindness) 

The Maasai are protecting their 
cows 

 
(Kindness) 

The Maasai were once warriors. 
Now they live peacefully as 

nomadic cattle herders 
(Kindness) 

To  the Maasai, the cow is life 

Pages 9, 10- A women and 
children smile and wave 

 
(Friendship) 

The woman and the children are 
saying hello to the man 

 
(Friendship) 

Kimeli’s mother is welcoming him 
home. He is happy and sad at the 

same time 
(Friendship) 

He is thinking about New York 
and remembers September 

Pages 11-12 People listen as 
Kimeli speaks 

 

Kimeli is telling a story Children ask if Kimeli has a story It is a tradition for Kimeli to speak 
to the elders first 

Pages 13-14- Kimeli raises his 
hands above his head 

Kimeli continues to tell a story The tribe gathers to hear Kimeli’s 
story 

A terrible stillness fills the air as 
the story unfolds 

Pages 15-16- One Maasai looks 
sad, the other looks angry 

The story did not have a happy 
ending 

Kimeli then tells the tribe a story 
about a terrible event where 

many souls were lost. The Maasai 
are silent. 

Although they can be fierce the 
Maasai can be kind when 
someone else is suffering 

(Kindness) 



Text Features  

MDCPS – Division of Language Arts/ Reading, May 2012 
 

Pages 17-18- A cow looks at other 
cows 

 

A group of cows are walking 
toward the cow that stands by 

itself 

After hearing the story, an elder 
of the tribe wants to do 

something for the people who 
lost many souls 

(Kindness & Friendship) 

The elder looks at the cow and 
says, “the cow is life.” 

Pages 19-20- The cow stands in 
the middle of the three Maasai 

They are silent, not talking Kimeli receives a blessing from 
the elders for offering his only 

cow 
(Kindness) 

The elders want to do more for 
the people who lost many souls 

 
(Kindness) 

Pages 21-22- a truck/van with a U. 
S. flag is driving toward the village 

People are looking at the 
truck/van as it moves toward the 

village 

The tribe asks a diplomat from the 
U. S. Embassy to come to the 

village 

The U.S. diplomat arrives for an 
extraordinary visit 

Pages 23-24- The members of the 
tribe are dressed in bright red 

colors with feathers, beads, and 
spears 

They are happy as they jump and 
listen to the man blow a “horn” 

When the diplomat arrives, the 
Maasai are dancing, leaping into 

the air, and singing  

The Maasai are having a 
ceremony that is a sacred ritual 

Pages 25-26- The Maasai are 
standing around while the U.S. 

diplomat looks at one of the cows 

The  Maasai is giving the diplomat 
a cow  

 
(Kindness) 

The Maasai are gathered on a 
sacred knoll to present something 

to the diplomat  
(Kindness & Friendship) 

The Maasai chant a blessing in 
Maa 

Page 27-28 There are about 10 
cows gathered together 

The cows have been herded by 
the Maasai  

The Maasai give fourteen cows to 
the U. S. diplomat 

(Kindness & Friendship) 

The fourteen cows are a gift to 
America 

(Kindness & Friendship) 

Pages 29-30- Part of a man’s face 
(eye, ear, nose) 

The boy is looking at something A powerful nation can be 
wounded; a small people can 

offer mighty comfort 
(Kindness & Friendship) 

The man’s eye reflects the Twin 
Towers  

Performance Task Question for 14 Cows for America 

CCSS: RL.3.7 Explain how the illustrations and the text show the friendship and kindness of the Maasai.  

FCAT:  LA.3.2.2.1 The illustrations and text in 14 Cows for America are important to the story because _________________________________________________. 

Coding:    KINDNESS              FRIENDSHIP        KINDNESS & FRIENDSHIP 



Author's Toolbox for Bringing a  

Character to Life 

 

You get to know a 

character by what 

he does. 

 

 You get to know a 

character by what 

he says and what 

others say about 

him. 

 

 

You get to know a 

character by his 

thoughts and 

what others think 

about him. 

 

 

 

 

 

You get to know a 

character by his 

feelings and how 

others feel about 

him. 

 

 

 

 

 

 

You get to know a 

character by what 

the author tells 

you about the way 

he looks. 

 

 

 

 



Understanding the Difference… 
 

MDCPS – Division of Language Arts/Reading, December 2010 
 

Topic: Main Idea: Theme: 

What does TOPIC mean? 

 The subject of the story 

What does MAIN IDEA mean? 

 A few words on what the story is about 

(not as detailed as paraphrasing/retelling) 

 

What does THEME mean? 

 The central meaning or purpose to 

the story 

 A generalization about life 

Literary Example:                
(Based on: Cinderella) 

 

A slave girl/ princess 

 

Literary Example: 
(Based on: Cinderella) 

 

Slave girl 

 turns into a princess 

 through magic. 

Literary Example:  
(Based on: Cinderella) 

 

Kindness 

Perseverance 

Never giving up hope 

Informational Example: 
(Based on: Water, Water, Everywhere) 

 

Water Cycle 

Informational Example: 
(Based on: Water, Water, Everywhere) 

 

How the water cycle works 

Informational Example: 
(Based on: Water, Water, Everywhere) 

 

Weather 

 

Questions from TASK CARDS: 

 What topic is covered in the 

article? 

 What information does the author 

use to support the main topic of 

this article? 

 Explain the topic of this passage. 

Questions from TASK CARDS: 

 What is the MAIN IDEA of this 

story/passage/article? 

 What is the most important lesson ____ learns 

in the story/passage? 

 Why do you think this story/article has the 

title “____________”? 

 What would be another good title for this 

story? 

 Which sentence best tells what the passage is 

about? 

 What is the essential message in the 

story/article? 

 Which sentence from the article tells the 

author’s main message? 

Questions from TASK CARDS: 

 What is a positive result of ______ 

in the passage? 

 What is the best lesson that can be 

learned from this passage? 

 What is the theme of this passage? 

 



Revised September, 2009 

 
 

          Author’s Intent 
Story/Passage  

or Poem 
Article 

To tell To teach 

To entertain(with a scary story, 

humorous story) 
To show (effects, similarities/differences) 

To share To inform 

To teach (fable/moral) To give facts 

To show To make it clear 

To let readers know To persuade/convince 

To explain 

To demonstrate 

To give an account of (biographies) 

To develop (a setting, an idea, a 

character) 
To encourage 

To tell the author’s main message 

+ 
Main Idea = 

Author’s Purpose 
Example: 
Q: Why did the author write this article? 
A: The author wrote this article to give facts about elephants living in 
     central Africa. 
Q: Which sentence tells the author’s main message? 
A: “It isn’t just a collection of plants and animals in one place – it is 
    system of connections.”  

Why did he 
write this? 



Performance Task Instructional Procedure 

Teacher Modeling/Think Aloud  

• Teacher/student analyze question by discussing what is necessary to fulfill the requirement of the task  

• Teacher/students examine text to support the responses  

Write Answers To The Questions  

• Students write individual answers  

• Students share written responses in pairs/groups  

Improving Responses  

Compare and Justify  

• Guide students in discussing whether the answer fulfills the reading concepts embodied in the task and are supported by the 

selection  

Develop Better Responses  

• Use student responses to build and model complete paraphrased text-based answers  

 

Application For Ongoing Instruction  

• Students practice responding to similar questions and apply strategies independently with various texts  

• Teachers select assessments for primary and secondary benchmarks using the reading standards format  

 

 



 

 

 

 



 

 

 

 

like America 

like the story Kimeli told about 9/11 in 

NY which hurt America 

 tall buildings on fire 

 smoke & dust blocking the sun 

 more than 3,000 people died 

like the Maasai in Kenya 

 Compared to the 

number of people in 

America 

 Maasai tribe is from a 

remote (far away) village  

offer a gift of compassion – 14 sacred, 

healing cows 

 the cow is a symbol of life 

 treated like children w names 

 tribe may starve w/o 

 provides milk 

 to heal pain give something 

close to your heart 

 elders bless cows in hopes to 

take away pain in American 

hearts 
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