


Exemplar Texts 

 Text samples provided to demonstrate the level of 
complexity and quality the CCSS require 
(Appendix  B) 

 Choices serve as guideposts in helping teachers 
select similar complexity, quality and range for 
their own classrooms 

 They are not a partial or complete reading list. 



Qualitative Evaluation  
Category Notes and Comments on Text 

Structure  
(both story structure or form of piece) 

Language Demands and 

Conventions  
(including vocabulary load and 
sentence structure) 

Knowledge Demands 
(life, content, cultural/literary ) 

Levels of Meaning/Purpose 

Book opens top to bottom  

Once upon a time (story) 

Sequential 

Causal and Problem Solution 

Vocabulary load (business partners, 

profit, debt, wealth,)  

Sentence Structure (dialogue, sentence 

variety)  

Using dashes in the middle of sentences 

Background Knowledge about 

(harvesting, crops, business partnerships 

and alluding to the fable “Tortoise and 

the Hare”  

Literal: Hare, who is hungry, plants on bears  

land, so he and his family have food to eat.  

Inferential: While Hare is doing all the 

work, Bear is being tricked.  

Analytical: Bears realization of Hare’s 

trickery leads him to learning a lesson;  

Hard work pays off.  

Review Tops and Bottoms 

for Text Complexity 



Visualizing Planning and 

Instruction  

Planning Teaching 

Overarching Question 

Overarching Question 

Author and You/Analytical Questions 

Author and You/Think and Search/Inference 

Author and You/Think and Search/Inference 

Think and Search 

Right There/Literal 

Author and You/Analytical Questions 

Author and You/Think and Search/Inference 

Author and You/Think and Search/Inference 

Think and Search 

Right There/Literal 



Instructional Guide 
Text Title: __________________     Text Structure: ________________   Genre: ________________   

 

Planning for Instruction                              Instructional Tools  
Identify Core Understanding 
and  
Key Ideas of the Text 
(Identify the key insights students 
should understand from the text.) 

 

Literal: 
 
Inferential: 
 
Analytical: 

 
 
 
 
 

Identify the 
literary/informational 
standards for instruction  
 
 
 
 
 

  

Culminating Assessment 
(Performance Task) 

 
 
 
 

  

Coherent sequences of 
Text Dependent Questions 
(Create coherent questions of text 
dependent literal, inferential, and 
analytical questions.) 
 
 
 
 

  

Identify/Clarify Academic 
Vocabulary and Text Structure  
(Locate text structure and most 
powerful academic words that are 
connected to key ideas.) 

 
 
 
 
 

 
 
 
 
 

Identify/Clarify Sentence 
syntax 
 

 
 
 
 
 

 
 
 
 
 

                                           Foundational Skills  Language 

Phonics  
 
 
 
 

 

High Frequency Words 
 
 
 

 

Conventions 
 

 
 
 
 
 
 

 



Key Ideas 
Identify Core 

Understanding 

and  

Key Ideas of 

the Text 

(Identify the key 

insights students 

should understand 

from the text.) 
  

  

Literal 

• Hare, who is hungry, plants on 

bears land, so he and his 

family have food to eat.  

Inferential 

• While Hare is doing all the 

work, Bear is being tricked.  

Analytical 

• Bears realization of Hare’s 

trickery  

     Leads him to learning a lesson;  

     Hard work pays off.  

Instructional Tools: 

 

•Mentor Text 

 

 



Standards 
Identify the 

literary/ 

informationa/ 

Listening and 

speaking 

standards for 

instruction 
  

  

  

  

RL.2.2 – Recount stories, including fables and folktales from diverse 

cultures, and determine their central message, or moral.  

RL.2.3 – Describe how characters in a story respond to major events 

and challenges.  

RL.2.10 – By the end of the year, read and comprehend literature, 

including stories and poetry, in the grades 2-3 text complexity band 

proficiently , with scaffolding as needed at the high end of the range.  

 

RL.2.1- Ask and answer such questions as who, what , where, when, why 

and how, to demonstrated understanding of key details in a text.  

RL.2.4 -  Describe how words and phrases (e.g., regular beats, 

alliteration, rhymes, repeated lines) supply rhythm and meaning in a 

story, poem, or song. 

RL. 2.5 – Describe the overall structure of the story, including describing 

how the beginning introduces the story and the ending concludes the 

action.  

RL.2.6 – Acknowledge differences in the  points of view of characters, 

including by speaking in a different voice for each character when reading 

dialogue aloud.  

RL. 2.7 – Use information gained from the  illustration and words in a 

print or digital text to demonstrate understanding of it’s characters, 

setting , or plot. 

Instructional Tools: 

•Common Core State  

Standards Document 

•Mentor Text 

•Elements of a 

Trickster Tale 

•Trickster Tale Chart 

•Character Traits 

Chart 

•Bringing a Character 

to Life 

•Text Coding 

•Context Clues Chart 

•Sentence Syntax 

Clarification Chart 

•Vocabulary 

Clarification Chart 

•Word Jars 

•Quick Writes 

 

 

 



Performance Task Question 

 Performance 

Task  

(Culminating 

Assessment)  

  

• How do the 

events in the 

story change 

Bear’s work 

habits? 

Instructional Tools: 

 

• QAR’s 

 

•Task  Cards 



Text Dependent Questions 
Coherent 

sequences of 

Text 

Dependent 

Questions 
(Create coherent 

questions of text 

dependent literal, 

inferential, and analytical 

questions.) 

  

  

 

  

• What was Hare’s serious problem? 

• Did he go about getting food in the 

way that you would expect him to? 

• What makes a person clever? 

• How was Hare clever in the way 

he solved his problem? 
• When Hare tricks Bear for the first 

time, how does Bear feel? How do 

you know? 

• Look at the illustrations on pages 

1-25, and describe how Bear feels 

about work.  How do you know? 

• What do the illustration on pages 

26-29 show the reader about 

Bear? 

Instructional Tools: 

 

•Task Cards 

 

•QAR’s 

 

•Mentor Text  



Vocabulary 
Identify/ 

Clarify 

Academic 

Vocabulary 

and Text 

Structure 

Through 

Questioning 

(Locate text 

structure and 

most powerful 

academic 

words that are 

connected to 

key ideas) 

Academic 

Vocabulary 

 

 
 

Story Structure 
 
 

 wealth  

debt 

profit 

business 

partners 

cheated  

clever 

lazy 

crops 

harvest 

•Book opens top 
to bottom  
 
•Once upon a time 
(story) 
 

•Sequential 
 

•Cause and Effect  
(Causal Incidents) 
 
•Problem Solution 

Instructional Tools: 

 

•Vocabulary 

Clarification Chart 

 

•Context Clues Chart 

 

•Reader’s Response 

Log 

 

•Mentor Text 

 

 

 

 



Sentence Syntax 
Identify/ 

Clarify 

Sentence 

syntax   

  

  

  

Sentence 
structure 
matters 

because it 

determines 
how the words 

operate 
together and 
how the ideas 
expressed by 
these words 

all fit together 

So Hare and Mrs. Hare put their heads 

together and cooked up a plan. 

 

“The top half or the bottom half? It’s up to 

you -tops or bottoms.” 

 

“It’s a done deal, Bear.” 

 

When it was time for the harvest.. 

 

We can split the profit right down the 

middle. 

 

And although Hare and Bear learned to live 

happily as neighbors, they never became 

business partners again.  

Instructional Tools: 

 

•Sentence Syntax 

Clarification Chart 

 

•Reader’s Response 

Log 

 

•Mentor Text 

 

 



Close Analytic Read Activity 

 Read the story  

 Think about what is the most important 

learning to be drawn from the text. (key idea(s))  

 Develop an over arching question that 

addresses the key idea(s).  

 Create a series of sequential questions that 

are always evidenced in the text to bring the 

reader to an understanding of the over 

arching question or performance task.   



                   Close Analytic Read  

                    Rules of the Road 
 The text is the expert – not the teacher 

 Foster student confidence and independence by 
having students reread the passage, consult 
illustrations. 

 

  Student support is in pairs, small groups and whole 

     class settings.  
 Structure and time for collaboration, discussing and 

processing help students internalize the skill.  
 

 Goal is total understanding of text. 

 Don’t rush through – have patience with a slower 
learning process that is required by the standards and 
format of instruction. (close analytic reading) 



 In primary grades, Read Alouds are expected. 

 

 Front-loading should be done judiciously. 

 The content should be embedded both in the 

text and illuminated by the discussion questions, 

writing activities, and extension activities.  

 

 Selected text should enhance student literacy 

– based exercises and allow them to practice 

analyzing content based themes. 

Close Analytic Read  

Rules of the Road 



Close Analytic Read  
Rules of the Road 

Close analytic reading of exemplar text should include: 
 

 Learning Objectives – 4-5 days on an exemplar text 
 

 Reading Tasks – independence is the goal through multiple 
encounters with the text, carefully planned and 
sequenced questioning with answers that are always 
evidenced in text. 

 

 Discussion/Language/Vocabulary Tasks – activities that 
encourage discussion, inferring meaning from context, and 
attention to academic language. High value words should 
be discussed and lingered over during the instructional 
sequence.  



Close Analytic Read  
Rules of the Road 

Close analytic read should include: 
 

 Sentence Syntax Tasks – Engage students in a close examination 
of complex sentences to discover how they are built and how 
they convey meaning. Unpacking complex text focuses on both 
the precise meaning of what the author is saying and why the 
author might have constructed the sentence in a particular 
fashion. 

 

 Writing Tasks – Students may paraphrase, synthesize ideas, 
support opinions, or explain relationships in a culmination 
activity to organize and make sense of their thinking and 
learning.  



Creating Text-Dependent Questions for 

Close Analytic Reading of Texts 
 Step One: Identify the core Understandings and Key Ideas of the Text 

 

 Step Two: Start Small to Build Confidence 

 

 Step Three: Target Vocabulary and Text Structure 

 

 Step Four: Tackle Tough Section Head On 

 

 Step Five: Create Coherent Sequences of Text Dependent Questions 

 

 Step Six: Identify the Standards being Addressed 

 

 Step Seven: Create the Culminating Assessment  



Question-Answer  
Relationships 



Literal: Hare, who is hungry, plants on bears  

land, so he and his family have food to eat.  



FIVE DAY PLAN FOR  

 

 

 

 
“TOPS AND BOTTOMS” 



Five Day Planner 

• Ask and answer 

Coherent 

Sequence of Text 

Dependent 

Questions 

 

Purpose Setting: 

Pose the Performance 

Task Question 

• Reread and answer 

the Performance 

Task Question 

• Follow the 

Performance Task 

Instructional 

Procedure  

Foundational Skills 

• Character traits 

lesson 

 

Purpose Setting:  
Students will 

reread the text in 

small groups to find 

evidence of 

character traits for 

the assigned 

character and text 

mark.  

• Students will 

complete the 

Author’s Toolbox for 

Bringing a Character 

to Life Chart in small 

groups 

 

• Ask and answer 

questions related to 

character 

development 

Foundational Skills 

• Teach literary text 

structure  

 

Purpose Setting: 

Reread to sequentially 

organize major event 

in the story.  

 
 

 
• Students will  

complete the 

pattern puzzle 

in small groups  

• Students recount 

the story using their 

pattern puzzle 

 

• Students complete 

the story map  

 

• Ask and answer 

story structure 

questions,  

 

• Quick Write in 

response log 

Foundational Skills 

• Teach context 

clues utilizing the 

“Context Clues 

Chart” 

 

Purpose setting: 

Reread to clarify 

words and/or phrases 

in text.  

 

• Teacher will guide 

and facilitate the 

academic 

vocabulary and 

sentence syntax 

discussions 

• Students will 

complete the 

Vocabulary and 

Sentence Syntax 

Clarification Charts 

Day 1 Day 2 Day 3 Day 4 Day 5 

 

 

 

 

 

 

 

 

 

 

• Characteristics of a 

Trickster Tale 

• Cover to Cover 

 

Purpose setting: 

Student read  the text 

independently for initial 

understanding . 

• Students will orally 

recount and describe 

key ideas or details 

from the text. Teacher 

will ask building 

confidence questions 

 

•Students in small 

groups participate in 

collaborative 

conversations 

to complete the 

Elements of a Trickster 

Tale Chart. 

 

Foundational Skills 

Focus Standard: 

Main Idea 

Foundational Skills 

Focus Standard: 

Vocabulary/Sent. Syn. 

Focus Standard: 

Story Structure 

Focus Standard: 

Interaction/Point of View 

Focus Standard: 
Cmplx.Text/M.I./Intrctn 



Five Day Planner 

Day 1 Day 2 Day 3 Day 4 Day 5 

 

 

 

 

 

 

 

 

 

 

• Characteristics of a 

Trickster Tale 

• Cover to Cover 

 

Purpose setting: 

Student read  the text 

independently for initial 

understanding . 

• Students will orally 

recount and describe 

key ideas or details 

from the text. Teacher 

will ask building 

confidence questions 

 

•Students in small 

groups participate in 

collaborative 

conversations 

to complete the 

Elements of a Trickster 

Tale Chart. 

 

Foundational Skills 

Focus Standard: 

Main Idea 



ELEMENTS OF A TRICKSTER TALE 

There are several elements that a Trickster Tale must have: 

 

 A clever animal or person who plays a trick on other 
characters. 

 One of the characters has a problem to solve. 

 The trickster has one or two main characteristics, such 
as greediness or boastfulness. 

 The language sounds as if someone were telling the 
tale out loud. 

 The plot moves fast and the ending comes quickly. 

 There is a moral or lesson to learn. 

 

Trickster Tales 





Five Day Planner 

• Teach context 

clues utilizing the 

“Context Clues 

Chart” 

 

Purpose setting: 

Reread to clarify 

words and/or phrases 

in text.  

 

• Teacher will guide 

and facilitate the 

academic 

vocabulary and 

sentence syntax 

discussions 

• Students will 

complete the 

Vocabulary and 

Sentence Syntax 

Clarification Charts 

Day 1 Day 2 Day 3 Day 4 Day 5 

 

 

 

 

 

 

 

 

 

 

 

 

• Characteristics of a 

Trickster Tale 

• Cover to Cover 

 

Purpose setting: 

Student read  the text 

independently for initial 

understanding . 

• Students will orally 

recount and describe 

key ideas or details 

from the text. Teacher 

will ask building 

confidence questions 

 

•Students in small 

groups participate in 

collaborative 

conversations 

to complete the 

Elements of a Trickster 

Tale Chart. 

 

Foundational Skills 

Focus Standard: 

Main Idea 

Foundational Skills 

Focus Standard: 

Vocabulary/Sent. Syn. 





Activities that encourage discussion, inferring meaning 

from context and attention to academic language 

and examination of complex sentences should be 

lingered over during the instructional sequence.  

Academic Vocabulary Sentence Syntax 

wealth (page 1) 

lazy (page 1) 

debt (page 2) 

profit (page 5) 

business partners (page 5) 

cheated (page 20) 

clever (page 2) 

crops (page 8) 

harvest (page 9) 

So Hare and Mrs. Hare put their heads 

together and cooked up a plan. 

 

“The top half or the bottom half? It’s up to 

you -tops or bottoms.” 

 

“It’s a done deal, Bear.” 

 

When it was time for the harvest.. 

 

We can split the profit right down the 

middle. 

 

And although Hare and Bear learned to 

live happily as neighbors, they never 

became business partners again.  



Organizing the Thinking and 

Learning 

So Hare and Mrs. Hare 

put their heads together 

and cooked up a plan.  

They're thinking of something 

to do so that their children are 

not hungry. 

The phrase “cooked up a 

plan” means that, there was 

mischief and trickery 

involved.  

wealth 
lots of money 

and lots of 

land 

a large amount of 

money or possessions 
rich 

“It’s a done deal, Bear.” 

lazy 



Academic Vocabulary and  

Sentence Syntax Questions 
Academic Vocabulary Sentence Syntax 

 

 

 

 

 

 

 

 

 

Read these sentences from the 

passage.  

 

 

Once upon a time there lived a very 

lazy Bear who had lots of money and 

lots of land.  His father had been a 

hard worker and a smart business 

bear, and he had given all of his 

wealth to his son.  

 

 

What does the word wealth mean? 

What does the author mean 

when she writes so Hare and 

Mrs. Hare puts their heads 

together and cooked up a plan? 



Five Day Planner 

• Teach literary text 

structure  

 

Purpose Setting: 

Reread to sequentially 

organize major event 

in the story.  

 
 

 
• Students will  

complete the 

pattern puzzle 

in small groups  

• Students recount 

the story using their 

pattern puzzle 

 

• Students complete 

the story map  

 

• Ask and answer 

story structure 

questions,  

 

• Quick Write in 

response log 

Foundational Skills 

• Teach context 

clues utilizing the 

“Context Clues 

Chart” 

 

Purpose setting: 

Reread to clarify 

words and/or phrases 

in text.  

 

• Teacher will guide 

and facilitate the 

academic 

vocabulary and 

sentence syntax 

discussions 

• Students will 

complete the 

Vocabulary and 

Sentence Syntax 

Clarification Charts 

Day 1 Day 2 Day 3 Day 4 Day 5 

 

 

 

 

 

 

 

 

 

 

• Characteristics of a 

Trickster Tale 

• Cover to Cover 

 

Purpose setting: 

Student read  the text 

independently for initial 

understanding . 

• Students will orally 

recount and describe 

key ideas or details 

from the text. Teacher 

will ask building 

confidence questions 

 

•Students in small 

groups participate in 

collaborative 

conversations 

to complete the 

Elements of a Trickster 

Tale Chart. 

 

Foundational Skills 

Focus Standard: 

Main Idea 

Foundational Skills 

Focus Standard: 

Vocabulary/Sent. Syn. 

Focus Standard: 

Story Structure 



Text Structure 
 Book opens top to bottom  

 

 Once upon a time (story) 

 

 Sequential 

 

 Cause and Effect  

    (Causal Incidents) 

 

 Problem Solution 

 

Day 3 Activities 



• What problem does Hare 

have? 

• Where does the story take 

place? How do you know? 

• When Hare tricks Bear for 

the first time, how does 

Bear feel? How do you 

know? 

• Look at the illustration on 

pages 1-25, describe 

Bear’s attitude about work. 

• What do the illustrations on 

pages 26-29 show  the 

reader about Bear? 

• What lesson has Bear 

learned? 

 

Day 3 Activities 



Five Day Planner 

• Character traits 

lesson 

 

Purpose Setting:  
Students will 

reread the text in 

small groups to find 

evidence of 

character traits for 

the assigned 

character and text 

mark.  

• Students will 

complete the 

Author’s Toolbox for 

Bringing a Character 

to Life Chart in small 

groups 

 

• Ask and answer 

questions related to 

character 

development 

Foundational Skills 

• Teach literary text 

structure  

 

Purpose Setting: 

Reread to sequentially 

organize major event 

in the story.  

 
 

 
• Students will  

complete the 

pattern puzzle 

in small groups  

• Students recount 

the story using their 

pattern puzzle 

 

• Students complete 

the story map  

 

• Ask and answer 

story structure 

questions,  

 

• Quick Write in 

response log 

Foundational Skills 

• Teach context 

clues utilizing the 

“Context Clues 

Chart” 

 

Purpose setting: 

Reread to clarify 

words and/or phrases 

in text.  

 

• Teacher will guide 

and facilitate the 

academic 

vocabulary and 

sentence syntax 

discussions 

• Students will 

complete the 

Vocabulary and 

Sentence Syntax 

Clarification Charts 

Day 1 Day 2 Day 3 Day 4 Day 5 

 

 

 

 

 

 

 

 

 

 

• Characteristics of a 

Trickster Tale 

• Cover to Cover 

 

Purpose setting: 

Student read  the text 

independently for initial 

understanding . 

• Students will orally 

recount and describe 

key ideas or details 

from the text. Teacher 

will ask building 

confidence questions 

 

•Students in small 

groups participate in 

collaborative 

conversations 

to complete the 

Elements of a Trickster 

Tale Chart. 

 

Foundational Skills 

Focus Standard: 

Main Idea 

Foundational Skills 

Focus Standard: 

Vocabulary/Sent. Syn. 

Focus Standard: 

Story Structure 

Focus Standard: 

Interaction/Point of View 



Text Coding/  

Selective Highlighting 

 Helps to understand the importance of key ideas 

within a piece of text 

 Extends text discussion 

 Dictated by the essential question and/or the 

theme to help to set the purpose for reading 

H– Evidence of what Hare says, does, and 

how he is depicted in the illustrations.  

 

B - Evidence of what Bear says, does, and 

how he is depicted in the illustrations.  



Everyday I 

teach 

lessons that 

are hands-

on (action)  

lively, 

talented, 

skillful, 

wise 

Keep your 

voices down. 

Stand in a 

straight line 

and walk the 

hallway 

quietly 

dutiful, 

leader, 

strict 



All he 

does is 

sleep 

lazy, 

careless 

One Sentence Summary 

 
_________ is ________ because _________.  

 

 



Character Traits 

Active 

Clever 

Sneaky 

Sly 

Skillful 

Rich 

Wicked 

Wise 

Lazy 

Grumpy 

Jealous 

Day 4 Activities 



Coherent Sequence of Text 

Dependent Questions 

What was Hare’s serious problem? 

Did he go about getting food in the way that you would expect him 

to? 

What makes a person clever? 

How was Hare clever in the way he solved his problem? 

 

When Hare tricks Bear for the first time, how does Bear feel? How do 

you know? 

Look at the illustrations on pages 1-25, and describe how Bear feels 

about work.  How do you know? 

What do the illustration on pages 26-29 show the reader about 

Bear? 

 



Performance Task Question 

How do the events in 

the story change Bear’s 

work habits? 
 

Culminating Activity 



Teacher Modeling/Think Aloud  
• Teacher/student analyze question by discussing what is necessary to fulfill the requirement 
of the task  
• Teacher/students examine text to support the responses  

 

Write Answers To The Questions  
• Students write individual answers  
• Students share written responses in pairs/groups  

 

Improving Responses  
Compare and Justify  
• Guide students in discussing whether the answer fulfills the reading concepts embodied in 
the task and are supported by the selection  

 
Develop Better Responses  
• Use student responses to build and model complete paraphrased text-based answers  

 

 
Application For Ongoing Instruction  
• Students practice responding to similar questions and apply strategies independently with 
various texts  

• Teachers select assessments for primary and secondary standards 

 

Performance Task 
Instructional Procedure  



Instruction of Foundational 

Skills Utilizing Tops and Bottoms 

Foundational Skills 

COMMON SPELLING SOUND 
CORRESPONDANCE 



Instruction of Foundational 

Skills through an Exemplar Text 

 Review any previously taught 

foundational skills utilizing the exemplar 

text (if the text lends itself to the 

instruction) 

 

 Identify additional foundational skills 

standards that could be instructed and 

addressed using the exemplar text  

Foundational Skills 



Five Day Planner 

• Ask and answer 

Coherent 

Sequence of Text 

Dependent 

Questions 

 

Purpose Setting: 

Pose the Performance 

Task Question 

• Reread and answer 

the Performance 

Task Question 

• Follow the 

Performance Task 

Instructional 

Procedure  

Foundational Skills 

• Character traits 

lesson 

 

Purpose Setting:  
Students will 

reread the text in 

small groups to find 

evidence of 

character traits for 

the assigned 

character and text 

mark.  

• Students will 

complete the 

Author’s Toolbox for 

Bringing a Character 

to Life Chart in small 

groups 

 

• Ask and answer 

questions related to 

character 

development 

Foundational Skills 

• Teach literary text 

structure  

 

Purpose Setting: 

Reread to sequentially 

organize major event 

in the story.  

 
 

 
• Students will  

complete the 

pattern puzzle 

in small groups  

• Students recount 

the story using their 

pattern puzzle 

 

• Students complete 

the story map  

 

• Ask and answer 

story structure 

questions,  

 

• Quick Write in 

response log 

Foundational Skills 

• Teach context 

clues utilizing the 

“Context Clues 

Chart” 

 

Purpose setting: 

Reread to clarify 

words and/or phrases 

in text.  

 

• Teacher will guide 

and facilitate the 

academic 

vocabulary and 

sentence syntax 

discussions 

• Students will 

complete the 

Vocabulary and 

Sentence Syntax 

Clarification Charts 

Day 1 Day 2 Day 3 Day 4 Day 5 

 

 

 

 

 

 

 

 

 

 

• Characteristics of a 

Trickster Tale 

• Cover to Cover 

 

Purpose setting: 

Student read  the text 

independently for initial 

understanding . 

• Students will orally 

recount and describe 

key ideas or details 

from the text. Teacher 

will ask building 

confidence questions 

 

•Students in small 

groups participate in 

collaborative 

conversations 

to complete the 

Elements of a Trickster 

Tale Chart. 

 

• Instruction of the 

ee vowel team 

• HFW 

Focus Standard: 

Main Idea 

• Making Words 

Lesson  

• HFW 

Focus Standard: 

Vocabulary/Sent. Syn. 

Focus Standard: 

Story Structure 

Focus Standard: 

Interaction/Point of View 

• Syllable Patterns 

Lesson 

• HFW 

• Spot and Dot 

for Syllabication 

• HFW 

• Assess Phonic 

Skill of the 

Week 

Focus Standard: 

Cmplx.Text/M.I./Intrctn 



Foundational Skills 

RF.2.3b- 

Know spelling-sound 

correspondences for common 

vowel teams 

RF.2.3c – 

Decode regularly spelled two-

syllable words with long 

vowels 

 

sleep 

 

asleep 

 

weeded 

 

beets 

 

agreed 

 

 

hungry 

 

neighbor 

 

open 

 

weeded 

 

season 

 

cheated 

 

 



Making Words Lesson: ee RF.2.3b Know spelling-sound 
correspondences for common 
vowel teams 

 

Letters:  e    e    n    p    r    s    t 
 

see   seep   seen   teen   tree   trees   steer   steep   spree   present 

Make Words:  

1. Take 2 letters and make see.  

2. Add a letter to see and spell seep.  

3. Change the last letter and you spell seen. 

4. Change the first letter and you can spell teen. 

5. Let’s spell one more 4-letter word, tree. 

6. Add a letter and you can spell trees.  

7. Move the letters in trees around and you can spell steer.  

8. Change the last letter and you can spell steep. 

9. Remove the letter t, add another letter and you can spell spree. 

10. It’s time for the secret word, and it is a hard one.  I will give you some 

clues if you need them. (Start your word with the p.  Put the s in the 

middle and the t at the end.  You might get one on your birthday.  

(Present) 

ee 
see 

seep 

seen 

teen  

tree  

steer  

 

 

 

 

 

steep 

spree 

sleep 

asleep 

weeded 

beets 

agreed 



Six Syllable Patterns 

Syllable Type Example % Frequency 

of 

Occurrence 

Closed fantastic 43.3 

Open silent 28.9 

VCe basement 6.7 

Vowel team 
(diphthongs) 

moisture 9.5 

r-controlled circumstan

ce 

10.2 

Final Stable station 1.4 

Foundational Skills 



68 

Syllable Division Patterns 

VC/CV bas/ket 

V/CV 

VC/V 

fu/ture 

sev/en 

VC/CCV en/try 

VC/CCCV con/struct 

V/V li/on 

Foundational Skills 



Strategy for Syllabication 

 “Spot and dot” the vowels 

 Connect the dots 

 Look at the number of consonants between 

the vowels 

 If 3 or 4 – break after the first consonant 

 If 2 – break between the consonants 

 If 1 – break before the consonant, if it 

doesn’t sound right, move over one letter 

 If 2 vowels break between vowels 

 

 

 

“SPOT AND DOT” 



hungry 

 

neighbor 

 

open 

 

weeded 

 

season 

 

cheated 
 

 

Foundational Skills 

closed open (long) 

vowel team (long) vowel –r  

open (long) closed 

vowel team (long) final stable 

vowel team (long) closed 

vowel team (long) final stable 



High Frequency Words 

Things to Consider 

 A-Z Word Wall (Continually Evolving) 

 

 Daily Interactive Activities (Multiple Exposure) 

 

 Automaticity in the recognition of these 

words in connected text  

 

 

Foundational Skills 



A-Z Word Walls- high 

frequency words; 

phonics patterns 

highlighted 

Purposeful 

Collections/Jars 

word families 

Interactive HFW 

Checkerboard 

Game (FCRR Act.) 

Interactive HFW 

Concentration  

Game (FCRR Act.) 

Foundational Skills 



TOPS AND BOTTOMS  

SECOND GRADE EXEMPLAR 
LESSON 

 COMMON CORE STATE 

STANDARDS 



ELEMENTS OF A TRICKSTER TALE 

There are several elements that a Trickster Tale must have: 

 

 A clever animal or person who plays a trick on 

other characters. 

 One of the characters has a problem to solve. 

 The trickster has one or two main characteristics, 

such as greediness or boastfulness. 

 The language sounds as if someone were telling 

the tale out loud. 

 The plot moves fast and the ending comes 

quickly. 

 There is a moral or lesson to learn. 

 

Trickster Tales 



Let’s look at the front cover of the 

book and the back cover of the 

book. 

 

What do you see? 

 

How do these illustrations make 

you feel or think about? 

Cover To Cover 



Cover To Cover 



Literal: Hare, who is hungry, plants on bears  

land, so he and his family have food to eat.  



LET’S RECOUNT ORALLY….. 

•What was Hare’s serious 

problem? 

•Where does Bear live? 

•What did Bear want to do all day 

long? 

•What did Hare’s family do to 

help Hare? 





Foundational Skills 

RF.2.3b- 

Know spelling-sound 

correspondences for common 

vowel teams 

RF.2.3c – 

Decode regularly spelled two-

syllable words with long 

vowels 

 

sleep 

 

asleep 

 

weeded 

 

beets 

 

agreed 

 

 

hungry 

 

neighbor 

 

open 

 

weeded 

 

season 

 

cheated 

 

 



Making Words Lesson: ee RF.2.3b Know spelling-sound 
correspondences for common 
vowel teams 

 

Letters:  e    e    n    p    r    s    t 
 

see   seep   seen   teen   tree   trees   steer   steep   spree   present 

Make Words:  

1. Take 2 letters and make see.  

2. Add a letter to see and spell seep.  

3. Change the last letter and you spell seen. 

4. Change the first letter and you can spell teen. 

5. Let’s spell one more 4-letter word, tree. 

6. Add a letter and you can spell trees.  

7. Move the letters in trees around and you can spell steer.  

8. Change the last letter and you can spell steep. 

9. Remove the letter t, add another letter and you can spell spree. 

10. It’s time for the secret word, and it is a hard one.  I will give you some 

clues if you need them. (Start your word with the p.  Put the s in the 

middle and the t at the end.  You might get one on your birthday.  

(Present) 

ee 
see 

seep 

seen 

teen  

tree  

steer  

 

 

 

 

 

steep 

spree 

sleep 

asleep 

weeded 

beets 

agreed 





Look For These Words as You Read….. 

wealth (page 1) 
 

business partners 
(page 5) 

 

debt (page 2) 
 

crops (page 8) 
 

clever (page 2) 
 

harvest (page 9) 
 

profit (page 5) 
 

cheated (page 20) 
 



Look For These Phrases as You Read….. 

So Hare and Mrs. Hare put their heads together 
and cooked up a plan. 

“The top half or the bottom half? It’s up to you -
tops or bottoms.” 

“It’s a done deal, Bear.” 

When it was time for the harvest.. 

We can split the profit right down the middle. 

And although Hare and Bear learned to live 
happily as neighbors, they never became business 
partners again.  



So Hare and Mrs. Hare put their heads 

together and cooked up a plan.  
They're thinking of something to do so that their 

children are not hungry. 

The phrase “cooked up a plan” means that, 

there was mischief and trickery involved.  

“It’s a done deal, Bear.” 



wealth 

lots of money and lots 

of land a large amount of money or 

possessions 
rich 

lazy 



Academic Vocabulary Sentence Syntax 

 

 

 

 

 

 

 

 

 

Read these sentences from the 

passage.  

 

 

Once upon a time there lived a very 

lazy Bear who had lots of money and 

lots of land.  His father had been a 

hard worker and a smart business 

bear, and he had given all of his 

wealth to his son.  

 

 

What does the word wealth mean? 

What does the author mean 

when she writes so Hare and 

Mrs. Hare puts their heads 

together and cooked up a plan? 



Text Structure 
 Book opens top to bottom  

 

 Once upon a time (story) 

 

 Sequential 

 

 Cause and Effect  

    (Causal Incidents) 

 

 Problem Solution 

 



Complete the Pattern Puzzle…. 



• What problem does Hare 

have? 

• Where does the story take 

place? How do you know? 

• When Hare tricks Bear for 

the first time, how does 

Bear feel? How do you 

know? 

• Look at the illustration on 

pages 1-25, describe 

Bear’s attitude about work. 

• What do the illustrations on 

pages 26-29 show  the 

reader about Bear? 

• What lesson has Bear 

learned? 

 

Story Map 



40 

Syllable Division Patterns 

VC/CV bas/ket 

V/CV 

VC/V 

fu/ture 

sev/en 

VC/CCV en/try 

VC/CCCV con/struct 

V/V li/on 

Foundational Skills 



Text Coding/  

Selective Highlighting 

H– Evidence of what Hare 

says, does, and how he is 

depicted in the illustrations.  

 

B - Evidence of what Bear 

says, does, and how he is 

depicted in the illustrations.  



Everyday I 

teach 

lessons that 

are hands-

on (action)  

lively, 

talented, 

skillful, 

wise 

Keep your 

voices down. 

Stand in a 

straight line 

and walk the 

hallway 

quietly 

dutiful, 

leader, 

strict 



All he 

does is 

sleep 

lazy, 

careless 

One Sentence Summary 

 
_________ is ________ because _________.  

 

 



Character 

Traits 

 

 

 

 

 

 

 

 

 

 

 

 



Strategy for Syllabication 

 “Spot and dot” the vowels 

 Connect the dots 

 Look at the number of consonants between 

the vowels 

 If 3 or 4 – break after the first consonant 

 If 2 – break between the consonants 

 If 1 – break before the consonant, if it 

doesn’t sound right, move over one letter 

 If 2 vowels break between vowels 

 

 

 

“SPOT AND DOT” 



hungry 

 

neighbor 

 

open 

 

weeded 

 

season 

 

cheated 
 

 

Foundational Skills 

closed open (long) 

vowel team (long) vowel –r  

open (long) closed 

vowel team (long) final stable 

vowel team (long) closed 

vowel team (long) final stable 



Performance Task Question 

How do the events in 

the story change Bear’s 

work habits? 
 

Culminating Activity 



 

READING STANDARDS for LITERATURE 
Key Ideas & Details 
1.Ask and answer questions to demonstrate understanding of key details 
    in a text. 
2.Recount stories and determine their central message, lesson, or moral. 
3.Describe how characters respond to major events and challenges. 
Craft & Structure 
4.Describe how words and phrases supply rhythm and meaning in text. 
5.Describe the overall structure of a story from introduction to concluding 
   action. 
6.Acknowledge differences in points of view of the characters. 
Integration of Knowledge & Ideas 
7.Use information from illustrations and text to demonstrate  
   understanding of its characters, setting, or plot. 
8.N/A 
9.Compare/contrast two or more versions of the same story. 
Range of Reading and Text Complexity 
10. Read and comprehend stories and poetry of appropriate complexity 
      for grades 2-3, with scaffolding as needed. 

WRITING STANDARDS 
Text Types and Purposes 
1. Write opinion pieces introducing the topic, state an opinion, supply 

reasons that support the opinion, use linking words (e.g., because, 
and, also) to connect opinion and reasons, and provide a concluding 
statement or section.  

2. Write informative/explanatory texts introduce a topic, use facts and 
definitions to develop points, and providing a concluding statement 
or section. 

3.  Write narratives recounting a well-elaborated event or short 
sequence of events, including details to describe actions, thoughts, 
and feelings, using temporal words to signal event order, and provide 
a sense of closure. 

Production and Distribution of Writing 
5.  Focus on a topic and strengthen writing as needed by revising and   

editing. 
6.  Use a variety of digital tools to produce and publish writing. 
Research to Build and Present Knowledge 
7.  Participate in shared research and writing projects (e.g., read a 
number of books on a single topic to produce a report; record science 
observations). 
8.  Recall information or gather information to answer a question. 

INFORMATIONAL TEXT 
Key Ideas & Details 
1.Ask and answer questions to demonstrate understanding of key details  
    in a text.  
2.Identify main topic of a multi-paragraph text as well as the focus of a    
    specific paragraph within the text.  
3.Describe the connection between a series of historical events, scientific  
    ideas or concepts, or steps in technical procedures in a text.  
Craft & Structure 
4.Determine the meaning of words and phrases in a text relevant to a  
    grade 2 topic or subject area. 
5.Know and use various text features (e.g., headings, tables of contents,  
    glossaries, electronic menus, icons) to locate key facts or information  
    efficiently. 
6.Identify the main purpose of a text (e.g., what the author wants to  
    answer, explain, or describe). 
Integration of Knowledge and Ideas 
7. Explain how specific images contribute to and clarify a text. 
8. Describe how reasons support specific points the author makes in a  
    text. 
9. Compare and contrast the most important points presented by two  
    texts on the same topic. 
Range of Reading and Level of Text Complexity 
10. Read and comprehend informational texts with appropriate 
complexity for grades 2-3, with scaffolding as needed. 

SPEAKING & LISTENING STANDARDS 
Comprehension and Collaboration 
1. Participate in collaborative conversations with diverse partners about 

grade 2 topics and texts with peers and adults in small and larger 
groups. 

      a. Follow agreed-upon rules for discussions  
      b. Build on others’ talk in conversations by linking their comments to 

the remarks of others. 
     c. Ask for clarification and further explanation as needed about the 

topics and texts under discussion. 
2. Recount or describe key ideas or details from a text read aloud or 

information presented orally or through other media. 
3. Ask and answer questions about what a speaker says in order to 

clarify comprehension, gather additional information, or deepen 
understanding of a topic or issue. 

Presentation of Knowledge & Ideas 
4. Tell a story or recount an experience with appropriate facts and 

relevant, descriptive details, speaking audibly in coherent sentences. 
5. Create audio recordings of stories or poems; add drawings or other 

visual displays to stories or recounts of experiences when 
appropriate to clarify ideas, thoughts, and feelings. 

6. Produce complete sentences when appropriate to task and situation 
in order to provide requested detail or clarification. 

FOUNDATIONAL SKILLS 
Phonics & Word Recognition 
1. Know & apply grade-level phonics and word analysis skills. 

a.Distinguish long and short vowels when reading regularly spelled        
   one-syllable words. 
b.Know common vowel teams. 
c.Decode regularly spelled two-syllable words with long words. 
d. Decode words with common prefixes and suffixes. 
e. Identify words with inconsistent but common spelling-sound  
    correspondences. 
f. Recognize and read grade-appropriate irregularly spelled words. 

Fluency 
4. Read grade level text with sufficient accuracy and fluency to support 

comprehension. 
    a. Read with purpose and understanding. 

LANGUAGE STANDARDS 
Conventions of Standard English 
1.Demonstrate command of the conventions of standard English 
   grammar and usage when writing or speaking. 
   a. Use collective nouns (e.g., group). 
   b. Form and use frequently occurring irregular plural nouns (e.g., feet,  
       children, teeth, mice, fish). 
   c. Use reflexive pronouns (e.g., myself, ourselves). 
   d. Form and use the past tense of frequently occurring irregular verbs  
   (e.g., sat, hid, told). 
   e. Use adjectives and adverbs, and choose between them depending  
        on what is to be modified. 
  f. Produce, expand, and rearrange complete simple and compound    
     sentences. 
2.Demonstrate command of the conventions of standard English      

GRADE: 2 CCSS AT-A-GLANCE 
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    b. Read orally with accuracy, appropriate rate, and  expression.   
    c. Use context to confirm or self-correct word recognition and  
        understanding, rereading as necessary.    

 

   capitalization, punctuation, and spelling when writing. 
   a. Capitalize holidays, product names, and geographic names. 
   b. Use commas in greetings and closings of letters. 
    c. Use an apostrophe to form contractions and frequently occurring   
        possessives. 
    d. Generalize learned spelling patterns when writing words (e.g., cage  
         
    e. Consult reference materials, including beginning dictionaries, as   
        needed to check and correct spellings 
Knowledge of Language 
3. Use knowledge of language and its conventions when writing, 
speaking, reading, or listening. 
     a. Compare formal and informal uses of English. 
Vocabulary Acquisition and Use 
4. Determine or clarify the meaning of unknown and multiple-meaning 
words and phrases based on grade 2 reading and content, choosing 
flexibly from an array of strategies. 
     a. Use sentence-level context as a clue to the meaning of a word or  
        phrase. 
     b. Determine the meaning of the new word formed when a known 
         prefix is added to a known word (e.g., happy/unhappy, tell/retell). 
     c. Use a known root word as a clue to the meaning of an unknown  
         word with the same root (e.g., addition, additional). 
    d. Use knowledge of the meaning of individual words to predict the    
        meaning of compound words (e.g., birdhouse, lighthouse, housefly,  
        bookshelf, notebook, bookmark). 
    e. Use glossaries and beginning dictionaries, both print and digital, to 
        determine or clarify the meaning of words and phrases. 
5. Demonstrate understanding of word relationships and nuances in 
word meanings. 
     a. Identify real-life connections between words and their use (e.g.,  
         describe foods that are spicy or juicy). 
    b. Distinguish shades of meaning among closely related verbs (e.g., 
    toss, throw, hurl) and closely related adjectives (e.g., thin, slender,  
    skinny, scrawny). 
6. Use words and phrases acquired through conversations, reading and 
being read to, and responding to texts, including using adjectives and 
adverbs to describe (e.g., When other kids are happy that makes me 
happy). 



Text Title: __________________     Text Structure: ________________   Genre: ________________   

 

Planning for Instruction                              Instructional Tools  
Identify Core Understanding 
and  
Key Ideas of the Text 
(Identify the key insights students 
should understand from the text.) 

 

Literal: 
 
Inferential: 
 
Analytical: 

 
 
 
 
 

Identify the 
literary/informational 
standards for instruction  
 
 
 
 
 

  

Culminating Assessment 
(Performance Task) 

 
 
 
 

  

Coherent sequences of 
Text Dependent Questions 
(Create coherent questions of text 
dependent literal, inferential, and 
analytical questions.) 
 
 
 
 

  

Identify/Clarify Academic 
Vocabulary and Text Structure  
(Locate text structure and most 
powerful academic words that are 
connected to key ideas.) 

 
 
 
 
 

 
 
 
 
 

Identify/Clarify Sentence 
syntax 
 

 
 
 
 
 

 
 
 
 
 

                                           Foundational Skills  Language 

Phonics  
 
 
 
 

 

High Frequency Words 
 
 
 

 

Conventions 
 

 
 
 
 
 
 

 



Planning for a Rigorous Reading/Language Arts Lesson…     Week of: 

MDCPS – Division of Language Arts/ Reading, July 2011 

 

READING Strand: Literature/ Poetry OR Informational AND Listening/Speaking 
Text Title:                                                                                                     Author: 

Standard/s: 

 

 Primary 

 

 

 

 Secondary 

 

 

 

 Ongoing 

Strategy and/or Graphic Organizer --- Use to Respond to Text 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

SAT 10 Task 

Card Question/s: 

 

 

 

 

Essential 

Question: 

 

 

 

 

 

Strand: Foundational Skills Strand: Language 
Standard – Concepts of Print: 
__ L to R, T to B, P by B 

__ Spoken words represented by letters 

__Words separated by spaces 

__ Recog /name upper & lower case letters 

__ First word of a sentence/ last word 

Phonological/ Phonemic Awareness: 
__Rhyme: Recognition or Production 

__Alliteration: Initial Sounds 

__Sentence Segmenting  

__Syllables Blending/Segmenting/Deletion 

__Onset/Rimes: Blending 

__Phoneme: Matching/Isolating Initial    

       Sound, Final Sounds, Medial Sounds 

__Phoneme Manipulation: 

       Initial/Final Phoneme Deletion 

       Blend Deletion, Phoneme Substitution,  

       Second Phoneme in Blend Deletion 

Standard - Phonics: 
Letter-Sound Correspondences 

__Consonant Letter Names/Sounds 

__Vowel Letter Names/ Sounds (short/long) 

__Hard & Soft Cc & Gg 

__Multiple Sounds of Xx & Ss 

Consonant Blends & Diagraphs 

__Consonant Diagraphs/ Consonant Blends 

__Silent Letter/ Oddities 

Variant Vowels 

_Vowel Digraphs, _ Diphthongs 

Syllable Patterns 

_ Closed, _ Open, _VCe, _ R Controlled, 

_Vowel Team, _Final Stable 

Structural Analysis 

__ Compound Words, _ Inflectional Suffixes 

__ Prefixes, __Base/Root Words 

__ Derivational/ Chameleon Suffixes 

High Frequency Words: Standard: Vocabulary Acquisition 

Fluency : Opportunities to Reread 

 

 

 
 With purpose & understanding 

 Accuracy (Correctness) 

 Rate (Speed)  

 Expression (Tone & Intonation)  

 Reread to Confirm/Self-Correct 

Standard: Conventions 

 



Planning for a Rigorous Reading/Language Arts Lesson…     Week of: 

MDCPS – Division of Language Arts/ Reading, July 2011 

 

LANGUAGE ARTS Strand: Writing & Language 

Genre: Text Types 

__Opinion 
           -I think, I know 

__Informative/Expository 
       -name topic/subject 

       -supply information 
 

__Narrative 
     - a single event or several loosely 

linked events.  

     - events in order  

     - a reaction to what happened. 
 

Research: 
_Shared Research/Writing 

_Gather Info to Answer Questions 

Process: 
Prewrite/Plan: 
List/Graphic Organizer 

Sketch 

Draft: 
Use labeled diagrams to explain 

Tell/write what happened 

Revise Based on Questions & 

Suggestions: 
Add another word 

Add more color to picture  

Add more information/detail 

Reorder information 

Edit:  
_Grammar 

_Conventions 

Publish: 
_ Class  or individual Book 

_ PowerPoint /Video 

Targeted Skills: 
Organizing 

_Sorting details 

_Sequencing (BME) 

_Topic sentence 

_Beginnings ( Questions) 

_Endings (Feeling/Reaction) 
 

Composing/Literary Skills: 
_Strong Verbs - 

_Descriptive Attributes 

  -color, number, size, age, shape, made 

from words 

_Specificity 

   -use names for people & pets 

_use where or when phrase  

_Comparing; -er, -est , simile 

_Alliteration , Rhyming, Noise words 

_Sentence Variation  

   -ask a question 

Language Standards 

Grammar/Usage Conventions 

_Noun & Verbs 

_plural regular nouns 

_Prepositions 

_ Composing & Expanding 

Sentences 

 

_Use finger spaces 

_Directionality 

_ Wrapping Text  

_Print upper & lower 

case letters 

_End Punctuation 

_Write letter/s for  

consonant & short vowel 

sounds  

Capitalize: 

 _1st word in sentence  
 

Spell 

_ simple words 

phonetically 

_High Frequency words 

MENTOR TEXT(S) OR STIMULI END PRODUCT: 
WRITER’S WORKSHOP FORMAT 

Teacher Models Topic or Skill 
Thinking 

Sketching 

Talking 
 

Guided (Students Think-Sketch-Talk): 

Think-Pick a topic 

Sketch the ideas/details of topic 

Talk to partner about drawing & 

about what their writing will say.    

Independent Writing (teacher 

roams/conferences): 
 

Sharing (Students): 
Share writing 

Tell what their partner wrote 

Tell what skill they were working on 

Give a thumbs up or compliment when 

they hear a target skill in their 

partner’s writing  

Teacher Models Topic 

or Skill: 
 

 

 

 
Guided (Students Think, 

Sketch, Talk): 

 

 

 
Independent Writing 

 

 
Sharing: 

 

Teacher Models Topic 

or Skill: 
 

 

 

 
Guided (Students Think, 

Sketch, Talk): 

 

 

 
Independent Writing 

 

 

Sharing: 

 

Teacher Models Topic 

or Skill: 
 

 

 

 
Guided (Students Think, 

Sketch, Talk): 

 

 

 
Independent Writing 

 

 

Sharing: 

 

Teacher Models 
Topic or Skill: 
 

 

 

 
Guided (Students 

Think, Sketch, Talk): 

 

 

 
Independent Writing 

 

 

Sharing: 

 

Teacher Models Topic 

or Skill: 
 

 

 

 
Guided (Students Think, 

Sketch, Talk): 

 

 

 
Independent Writing 

 

 

Sharing: 



Once upon a time there lived a very lazy bear 
who had lots of money and lots of land.  His father had 
been a hard worker and a smart business bear, and 
he had given all of his wealth to his son.  

But all Bear wanted to do was sleep.  
Not far down the road lived a Hare. Although 

Hare was clever, he sometimes got into trouble.  He 
had once owned land, too, but now he had nothing.   
He had lost a risky bet with a tortoise and had sold all of his land to Bear to pay 
off the debt.  

Hare and his family were in very bad shape.  
“The children are so hungry, Father Hare!  We must think of something!”  

Mrs. Hare cried one day.  So Hare and Mrs. Hare put their heads together and 
cooked up a plan.  

The next day Hare hopped down the road to Bear’s house.  Bear, of 
course, was asleep. 

“Hello, Bear, wake up!  It’s your neighbor, Hare, and I have an idea!” 
Bear opened one eye and grunted. 
“We can be business partners!”  Hare said.  “All we need is this field right 

here in front of your house.  I’ll do the hard work of planting and harvesting, and 
we can split the profit right down the middle.  Yes, sir, Bear, we’re in this 
together.  I’ll work and you sleep.” 

“Huh?” said Bear. 
“So, what will it be, Bear?” asked Hare. “The top half or the bottom half?  

It’s up to you ~ tops or bottoms.” 
“Uh, let’s see,” Bear said with a yawn.  “I’ll take the top half, Hare.  Right ~ 

tops.” 
Hare smiled.  “It’s a done deal, Bear.” 
So Bear went back to sleep, and Hare and his family went to work.  Hare 

planted, Mrs. Hare watered, and everyone weeded.   
Bear slept as the crops grew.  
When it was time for the harvest, Hare called out, “Wake up, Bear!  You 

get the tops and I get the bottoms.” 
Hare and his family dug up the carrots, the radishes, and the beets.  Hare 

plucked off all the tops, tossed them into a pile for Bear, and put the bottoms 
aside for himself.  

Bear stared at his pile.  “But, Hare, all the best parts 
are in your half!” 

“You chose the tops Bear,” Hare said. 
“Now, Hare, you’ve tricked me.  You plant this field 

again ~ and this season I want the bottoms!” 
Hare agreed.  “It’s a done deal, Bear.” 
So Bear went back to sleep, and Hare and his family 

went to work.  They planted, watered, and weeded.  



Bear slept as the crops grew. 
When it was time for the harvest, Hare called out, “Wake up, Bear!  You 

get the bottoms and I get the tops.” 
Hare and his family gathered up the lettuce, the broccoli, and the celery.  

Hare pulled off the bottoms for Bear and put the tops in his own pile.  
Bear looked at his pile and scowled.  “Hare, you have cheated me again.” 
“But, Bear,” Hare said, “you wanted the bottoms this time.” 
Bear growled, “You plant this field again, Hare.  You’ve tricked me twice, 

and you own me one season of both tops and bottoms!” 
“You’re right, poor old Bear,” sighed Hare.  “It’s only fair that you get both 

tops and bottoms this time.  It’s a done deal, Bear.” 
So Bear went back to sleep, and Hare and his 

family went to work.  They planted, watered, and 
weeded, then watered and weeded some more.  

Bear slept as the crops grew.  
When it was time for the harvest, Hare called out 

“Wake up, Bear!  This time you get the tops and the 
bottoms!” 
 There in front of Bear’s house lay a high field of 
corn.  Hare and his family yanked up every cornstalk.  
Hare tugged off the roots at the bottom and the 
tassels at the top and put them in a pile for Bear.  Then he carefully collected 
the ears of corn in the middle and placed them in his own pile. 
 Bear rubbed his eyes and watched. 
 “See, Bear?  You get the tops and the bottoms.  I get the middles.  Yes, sir, 
Bear.  It’s a done deal!” 
 By now Bear was wide awake.  “That’s it, Hare!” he hollered.  “From now 
on I’ll plant my own crops and take the tops, bottoms, and middles!” 
 Hare and his family scooped up the corn and hopped down the road 
toward home.  
 Bear never again slept through a season of planting and harvesting.  Hare 
bought back his land with the profit from the crops, and he and Mrs. Hare 
opened a vegetable stand.  
 And although Hare and Bear learned to live happily as neighbors, they 
never became business partners again! 



Common Core Standards 

Qualitative Features of Text Complexity Explained 

Companion to the Qualitative Dimensions Scale 

Taken from CCS ELA Appendix A (p. 6) 

 

 

(To be consulted in filling out the rubric and in conjunction with anchor texts) 

 

 

Structure (could be story structure and/or form of piece) 

 Simple  Complex 

 Explicit   Implicit 

 Conventional Unconventional 

 Events related in chronological order  Events related out of chronological order (chiefly literary texts) 

 Traits of a common genre or subgenre  Traits specific to a particular discipline (chiefly informational 

texts) 

 Simple graphics  sophisticated graphics 

 Graphics unnecessary or merely supplemental to understanding the text  Graphics essential to 

understanding the text and may provide information not elsewhere provided 

 

Language Demands: Conventionality and Clarity 

 Literal  Figurative or ironic 

 Clear  Ambiguous or purposefully misleading 

 Contemporary, familiar  Archaic or otherwise unfamiliar 

 Conversational  General Academic and domain specific 

 Light vocabulary load
1
: few unfamiliar or academic words Many words unfamiliar and high academic 

vocabulary present 

 Sentence structure 
2
straightforward Complex and varied sentence structures 

 

Knowledge Demands: Life Experience (literary texts) 

 Simple theme  Complex or sophisticated themes 

 Single theme  Multiple themes 

 Common everyday experiences or clearly fantastical situations   Experiences distinctly different from 

one’s own 

 Single perspective  Multiple perspectives 

 Perspective(s) like one’s own  Perspective(s) unlike or in opposition to one’s own 

 

Knowledge Demands: Cultural/Literary Knowledge (chiefly literary texts) 

 Everyday knowledge and familiarity with genre conventions required  Cultural and literary knowledge 

useful 

 Low intertextuality (few if any references/allusions to other texts)  High intertextuality (many 

references/allusions to other texts 

 

Knowledge Demands: Content/Discipline Knowledge (chiefly informational texts) 

 Everyday knowledge and familiarity with genre conventions required  Extensive, perhaps specialized 

discipline-specific content knowledge required 

 Low intertextuality (few if any references to/citations of other texts)  High intertextuality (many references 

to/citations of other texts 

 

Levels of Meaning (chiefly literary texts) or Purpose (chiefly informational texts) 

 Single level of meaning Multiple levels of meaning 

 Explicitly stated purpose  Implicit purpose, may be hidden or obscure 

 

                                                           
1
 Though vocabulary can be measured by quantifiable means, it is still a feature for careful consideration when selecting texts  

2 Though sentence length is measured by quantifiable means, sentence complexity is still a feature for careful consideration when selecting texts  

 



Creating Text-Dependent Questions for Close Analytic Reading of Texts 

 

An effective set of text dependent questions delves systematically into a text to guide 

students in extracting the key meanings or ideas found there. They typically begin by 

exploring specific words, details, and arguments and then moves on to examine the impact 

of those specifics on the text as a whole.  Along the way they target academic vocabulary 

and specific sentence structures as critical focus points for gaining comprehension. 

 

While there is no set process for generating a compete and coherent body of text 

dependent questions for a text, the following process is a good guide that can serve to 

generate a core series of questions for close reading of any given text. 

 

Step One: Identify the Core Understandings and Key Ideas of the Text 

As in any good reverse engineering or “backwards design” process, teachers should start by 

identifying the key insights they want students to understand from the text- keeping one eye 

on the major points being made is crucial for fashioning an overarching set of successful 

questions and critical for creating an appropriate culminating assignment. 

 

Step Two: Start Small to Build Confidence 

The opening questions should be ones that help orientate students to the text and be 

sufficiently specific enough for them to answer so that they gain confidence to tackle more 

difficult questions later on. 

 

Step Three: Target Vocabulary and Text Structure 

Locate key text structures and most powerful academic words in the text that are 

connected to the key ideas and understandings, and craft questions that illuminate these 

connections. 

 

Step Four: Tackle Tough Sections Head On 

Find the sections of the text that will present the greatest difficulty and craft question that 

support students in mastering these sections (these could be sections with difficult syntax, 

particularly dense information, and tricky transition or places that offer a variety of possible 

inferences). 

 

Step Five: Create Coherent Sequences of Text Dependent Questions 

The sequence of questions should not be random but should build toward more coherent 

understanding and analysis to ensure that students learn to stay focused on the text to bring 

them to a gradual understanding of its meaning. 

 

Step Six: Identify the Standards that are Being Addressed 

Take stock of what standards are being addressed in the series of questions and decide if 

any other standards are suited to being a focus for this text (forming additional questions 

that exercise those standards). 

 

Step Seven: Create the Culminating Assessment 

 

Develop a culminating activity around the key ideas or understandings identified earlier 

that reflects (a) mastery of one or more of the standards, (b) involves writing, and (c) is 

structure to be completed by students independently. 



 



TOPS & BOTTOMS QARS 

 

Right There 
 

1. What was the only thing Bear wanted to do at the beginning of the story? 

2. What words best describe Bear’s father? 

3. Why did Hare have nothing left at the beginning of the story? 

 

 

Think & Search 
 

1. What problem does Hare have? 

2. Where does the story take place? How do you know? 

3. What words did you read that let you know that Bear is mad at Hare? 

4. Read this sentence. 

“It’s a done deal, Bear.”  

What does done deal mean? 

5. How was Bear’s problem solved? 

6. What happens that causes Bear to change from the beginning to the end of the 

story? 

 

 

Author & You 
 

1. What does the author mean when he or she writes, so Hare and Mrs. Hare put 

their heads together and cooked up a plan? 

2. Why do you think this story has the title “ Tops and Bottoms”? 

3. When Hare tricks Bear for the first time, how do you know? 

4. What words describe Hare? 

5. What is the best lesson that can be learned from this passage? 

6. How do the events in the story change Bear’s work habits? 

7. How was Hare clever in the way he solved his problem? 

8. Look at the illustrations on pages 1-25 and describe how Bear feels about work. 

How do you know? 

9. What do the illustrations on pages 26-29 show the reader about Bear? 

 

 

 

 

 

 



Elements of Trickster Tales 
 

Title Characters 
(animal or 
person) 

Identify the 
Trickster 

Characteristics 
of the Trickster 

Problem Solution Lesson 
Learned 

 
 
 
 
 

      

 
 
 
 
 
 

      

 
 
 
 
 
 

      

 
 
 
 
 
 

      



 
Context Clues Chart 

 
Below are the major types of context clues with an explanation and an example of each.  Please note that the terminology for the types 
varies from source to source.  Also remember that not all vocabulary is defined in context. 
 

Type of Clue Explanation Example 

Definition The unknown word is equated to a more familiar word 
or phrase usually a form of to be is used. 

Entomology is the study of insects. 

Restatement or 
Synonym 

The meaning is usually right after the unfamiliar word 
and often separated from the rest of the sentence with 
commas, dashes, or parenthesis; sometimes or, that 
is or  in other words is used. 

Meat eaters, that is carnivores, are at the top of the 
food chain. 
The goslings – those fuzzy baby geese – waddled 
after their mother. 
She enjoyed biology (the study of living things). 

Contrast or Antonym The unfamiliar word is shown to be different from or 
unlike another word and is often an opposite; but, 
however, although, otherwise, unless, instead, on the 
other hand, while, never, no, or not may be used to 
signal the contrast. 

Mike’s parrot was loquacious but 
Maria’s said very little. 

Comparison The unfamiliar word is shown to be the same as or 
like another word; too, like, as, similar to, or in the 
same way may be used as signals. 

My brother is enthralled by birds similar to the way 
that I am fascinated by insects. 

Examples The unfamiliar word is cleared-up by giving an 
example; for instance, such as, and for example may 
be used as signals. 

Thew archeologist found different amulets, such as a 
rabbit’s foor and bags of herbs, near the ancient altar. 

List or Series The unfamiliar word is included in a series of related 
words that gives an idea of the word’s meaning. 

North American predators include grizzly bears, 
pumas, wolves, and foxes. 

Cause and Effect The meaning of the unfamiliar word is signaled by and 
cause-and-effect relationship between ideas in the 
text. 

Due to the dearth of termintes, the aadvark starved to 
death. 

Description or 
Inference 

The meaning of an unfamiliar word can be inferred 
from the description of a situation or experience 

The monkey’s vociferous chatter made me wish I had 
earplugs. 

 



Vocabulary Clarification Chart 

Word  Clue 

(from text) 

Definition Picture Synonym/ 

Antonym 

 

 

 

    

 

 

 

    

 

 

 

    

 

 

 

    

 

 

 

    



Sentence Syntax Clarification Chart 
 

Phrase Meaning Why  
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Tops and Bottoms 
Sequence Activity 

 

Please put these sentences in order by numbering them 1 -10.  You may use your book to 

help you. 
 

 Hare pulled off the bottoms for Bear and put the tops in 

his own pile. 
 

 So Hare and Mrs. Hare put their heads together and 

cooked up a plan. 
 

 “But, Hare, all the best parts are in your half!” (said Bear). 
 

 Once upon a time there lived a very lazy bear who had lots 

of money and lots of land. 
 

 Hare plucked off all the tops, tossed them into a pile for 

Bear, and put the bottoms aside for himself. 
 

 Hare bought back his land with the profit from the crops, 

and he and Mrs. Hare opened a vegetable stand. 
 

 “From now on I’ll plant my crops and take the tops, 

bottoms, and middles!” (Bear hollered). 
 

 “I’ll do the hard work of planting and harvesting, and we 

split the profit right down the middle,” (said Hare). 
 

 “You’ve tricked me twice, and you owe me one season of 

both tops and bottoms!” (Bear growled). 
 

 Hare tugged off the roots at the bottom and the tassels 

at the top and put them in a pile for Bear. 
 



Trickster Tale Chart 

Title:  

Author and Illustrator:   

Character 1  

 

Character 2  

 

Setting 

 

 

What does the main 

character want? 

 

 

 

 

Problem: Reason for 

trick 

 

 

 

 

Event 1  

 

 

 

Event 2  

 

 

 

Event 3  

 

 

 

Lesson to be 

Learned  

 

 

 

 



 



Sample Character Traits 
able 
active 
adventurous 
affectionate 
afraid 
alert 
ambitious 
angry 
annoyed 
anxious 
apologetic 
arrogant 
attentive 
average 
bad 
blue 
bold 
bored 
bossy 
brainy 
brave 
bright 
brilliant 
busy 
calm 
careful 
careless 
cautious 
charming 
cheerful 
childish 
clever 
clumsy 
coarse 
concerned 
confident 
confused 
considerate 
cooperative 
courageous 
cowardly 
cross 
cruel 
curious 
dangerous 
daring 
dark 
decisive 

demanding 
dependable 
depressed 
determined 
discouraged 
dishonest 
disrespectful 
doubtful 
dull 
dutiful 
eager 
easygoing 
efficient 
embarrassed 
encouraging 
energetic 
evil 
excited 
expert 
fair 
faithful 
fearless 
fierce 
foolish 
fortunate 
foul 
fresh 
friendly 
frustrated 
funny 
gentle 
giving 
glamorous 
gloomy  
good 
graceful 
grateful 
greedy 
grouchy 
grumpy 
guilty 
happy 
harsh 
hateful 
healthy 
helpful 
honest 
hopeful 

hopeless 
humorous 
ignorant 
imaginative 
impatient 
impolite 
inconsiderate 
independent 
industrious 
innocent 
intelligent 
jealous 
kindly 
lazy 
leader 
lively 
lonely 
loving 
loyal 
lucky 
mature 
mean 
messy 
miserable  
mysterious 
naughty 
nervous 
nice 
noisy 
obedient 
obnoxious 
old 
peaceful 
picky 
pleasant 
polite 
poor 
popular 
positive 
precise 
proper 
proud 
quick 
quiet 
rational 
reliable 
religious 
responsible 

restless 
rich 
rough 
rowdy 
rude 
sad 
safe 
satisfied 
scared 
secretive 
selfish 
serious 
sharp 
short 
shy 
silly 
skillful 
sly 
smart 
sneaky 
sorry 
spoiled 
stingy 
strange 
strict 
stubborn 
sweet 
talented 
tall 
thankful 
thoughtful 
thoughtless 
tired 
tolerant 
touchy 
trusting 
trustworthy 
unfriendly 
unhappy 
upset 
useful 
warm 
weak 
wicked 
wise 
worried 
wrong 
young 

 



AUTHOR’S TOOLBOX FOR BRINGING A 

CHARACTER TO LIFE 

 
Picture Symbol How you get to 

know a character 

Text Based 

Evidence 

Trait 

  

You get to 

know a 

character by 

what he does 

  

  

You get to 

know a 

character by 

what he says 

and what 

others say 

about him 

  

  

You get to 

know a 

character by 

the way he 

looks  

  

 



PERFORMANCE TASK INSTRUCTIONAL PROCEDURE 
 
 

Teacher Modeling/Think Aloud  
• Teacher/student analyze question by discussing what is necessary to fulfill the requirement of 

the task  
• Teacher/students examine text to support the responses 

Write Answers To The Questions  
• Students write individual answers  
• Students share written responses in pairs/groups 

 

Improving Responses  
Compare and Justify  
• Guide students in discussing whether the answer fulfills the reading concepts embodied in the 

task and are supported by the selection  
Develop Better Responses  
• Use student responses to build and model complete paraphrased text-based answers 

 

Application For Ongoing Instruction  
• Students practice responding to similar questions and apply strategies independently with 

various texts  
• Teachers select assessments for primary and secondary benchmarks using the reading 

standards format 



 



 

Syllable Type Example % Frequency 
of 

Occurrence 

Closed fantastic 43.3 

Open silent 28.9 

VCe basement 6.7 

Vowel team 
(diphthongs) 

moisture 9.5 

r-controlled circumstance 10.2 

Final Stable station 1.4 
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