


Exemplar Texts 
 Text samples provided to demonstrate the 

level of complexity and quality the CCSS 
require (Appendix  B) 

 Choices serve as guideposts in helping 
teachers select similar complexity, quality 
and range for their own classrooms 

 They are not a partial or complete reading 
list. 



Reading Components 
Comprehension  

 
(Language) 

Vocabulary 
Conventions 

 
 

Fluency  

 

Phonological/ 
Phonemic 
Awareness 

Phonics & Word 
Work 

Listening & 
Speaking 

• Print Concepts: L to R, T to B, P by P 
• Print Concepts: Features of a sentence 

• PA: Rhyming Words 

• Print upper & lower case letters 

• Read orally with accuracy, rate, & expression 

• Main topic & details 

• Follow rules for discussions 

• Ask/ answer questions about text 
• Illustrations & details in text  

• Blend single syllable words 
• Decode one syllable words 

• Confirm/ self correct using context or rereading 
• Read text with purpose & understanding 

• Retell text with key details 

• Recognize irregularly spelled words 
• Determine syllables based on 1 vowel 

• Sort words & categorize 

• Capitalize dates & names of people 

• Read appropriate complex prose 
  & poetry 

• Compare/ contrast in stories 

• One-to-one letter/ sound correspondence 

• Describe characters, setting, 
  events 

• Know & apply grade level phonics 

• Isolate & produce B, M, & 
  E sounds in single syllable 
       words 

• Real life connections between 
  words & use 

• Words separated by spaces 

• PA: Count, pronounce, blend & segment sounds 

• End punctuation 

• Conventional spelling for 
  common & irregular spelling 
  patterns 

• Identify who is speaking at various      
points of a story 





Let’s Plan… 

 

How did __ 

use ___? 

What ___ 

How __ 

What does the 

story say 

about___? 

Why does __ 

 

Why did 

the 

author 

choose 

these 

animals 

to 

be in the 

book? 

Exemplar Text from CCSS 

Word Array, 

Concept of a 

Definition Map,  

Sort & Classify 

Little Book  

HFW 100 -  a, an, as, at, do, 

down, from,get, give, if, in, 

is, on, out, long, see, the, 

them, this, to, up, what, 

when, with, you/r 

200 – away, ear, find, four, 

high,  

look, next, night, than,  

these, tree, under, use, way, 

while 

Main Idea/ Details – Retell, - - 

Compare/Contrast, Illus & Text 

Ask/ Answer Question 

Read complex text, Real 

Life Connections 

AI Book 
What can you do 
with a tail like 

this? 

Opener w animal pictures – 

Do you know? 

Cover to  

Cover 



 

Thumbs Up ?     OR      Thumbs Down? 



     Thumbs Up or Thumbs Down? 



     Thumbs Up or Thumbs Down? 



Thumbs Up or Thumbs Down? 



Thumbs Up or Thumbs Down? 



     Thumbs Up or Thumbs Down? 



Thumbs Up or Thumbs Down? 



     Thumbs Up or Thumbs Down? 



Thumbs Up or Thumbs Down? 



Thumbs Up or Thumbs Down?  



     Thumbs Up or Thumbs Down? 



17 

 
 

Cover to Cover 
 

Look at the front & back 
cover  
    1.Write/draw what you see 
 
  
    2.Write/draw feeling words 
        ( Or What else is going 
           on in the picture?) 
 

What Do You Do 

 With a Tail Like This? 

 by Steve Jenkins & Robin Page 

 



Let’s predict based on the… 
Essential Question 

Why did the author 

choose these animals to 

be in the book? 
Cover to Cover 
 

3.Now, write a sentence 
using one of the 
sentence starters: 
What this means to me 
is… 
The idea I am getting is. .  



 

 

 



Rereading for 
Different Purposes: 



 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 
 

 



The Making of a 

LITTLE  BOOK: 

1. Preassemble book to start. 

2. Type the section of the text using large primary print into 

rectangle strips. 

3. Cut the strips (sentences or sentence chunks), mix up the 

order, and paper clip or store in an envelope. 

4. Pass the strips out to the students, have them read each 

sentence and decide which page it belongs on. 

5. Stick vertically in the book until another rereading when the 

actually gluing on the page would occur. 



LITTLE Book 

 



 



 



 



 



 

 



 



 



LITTLE Book 

I have read this book to: 
1. _____________________ 
2. _____________________ 
3. _____________________ 
4. _____________________ 
5. _____________________ 
6. My teacher: ___________ 



Rereading for 
Different Purposes: 



The Sharing Hand 
where 

who 

what 

how 

why 
when 



Other Words for  

different  

One-of a kind  

rare  

weird 

peculiar 

unusual 

odd 



pe
cu

li
a
r 

st
ra

ng
e
 

un
us

ua
l 

w
e
ir
d
 

  

b
iz
a
rr

e
 

ra
re

 

on
e
-
of

-
k
in
d
  

od
d
 

si
m
il
a
r 

sa
m
e

 

co
m
m
on

 

e
qu

a
l 

id
e
nt

ic
a
l 

us
ua

l 

Word Array  

Different/ Alike  



odd 
strange  
   or  
weird 

normal 
    or 
common 

http://www.coloring.ws/t.asp?b=m&t=http://www.coloring.ws/cartoons/sb/3.gif


Rereading for 
Different Purposes: 

What Do You Do With a Tail Like This? 

nose 

ears 

tail 

eyes 

feet 

mouth 

Step-Book 



NOW, let’s get back to our… 
Essential Question 

Why did the author 

choose these animals to 

be in the book? 



Foundational Skills 



no 





Syllable Patterns  Example  

Closed rab    bit 

Open ti    ger  

Vowel-consonant-e 

(VCe) 

snake 

Vowel Pairs tail 

Vowel-r (r-controlled) gir   affe 

Final Stable ea    gle   

 

 

 

 

 

 

 

 

 



dig to tiny snake 

do net whale big 

mud by nose hide 



Moving from Phonemic Awareness to 
Phonics Instruction… 



Phonics 

t a l 

Making Words 

i 



/ai/ 
Book 

 
 

The mouse has a tail. 

tail wail  rail mail 

jail pail sail bail  jail 
 



AI Little Book 

1. __________________ 
2. __________________ 
3. __________________ 
4. __________________ 
5. __________________ 
Teacher’s Name 



The Sharing Hand 
where 

who 

what 

how 

why 
when 



LITTLE Book 

 



Word Graph from What Do You 
Do With a Tail Like This? 





 

Thumbs Up ?     OR      Thumbs Down? 



     Thumbs Up or Thumbs Down? 



     Thumbs Up or Thumbs Down? 



Thumbs Up or Thumbs Down? 



Thumbs Up or Thumbs Down? 



     Thumbs Up or Thumbs Down? 



Thumbs Up or Thumbs Down? 



     Thumbs Up or Thumbs Down? 



Thumbs Up or Thumbs Down? 



Thumbs Up or Thumbs Down?  



     Thumbs Up or Thumbs Down? 



Rereading for 
Different Purposes: 



 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 
 

 

 



LITTLE Book 

 



 



 



 



 



 

 



 



 



LITTLE Book 

I have read this book to: 
1. _____________________ 
2. _____________________ 
3. _____________________ 
4. _____________________ 
5. _____________________ 
6. My teacher: ___________ 



Rereading for 
Different Purposes: 



The Sharing Hand 
where 

who 

what 

how 

why 
when 



Other Words for  

different  

One-of a kind  

rare  

weird 

peculiar 

unusual 

odd 



odd 



Rereading for 
Different Purposes: 

What Do You Do With a Tail Like This? 

nose 

ears 

tail 

eyes 

feet 

mouth 

Step-Book 



NOW, let’s get back to our… 
Essential Question 

Why did the author 

choose these animals to 

be in the book? 



no 



dig to tiny snake 

do net whale big 

mud by nose hide 



Moving from Phonemic Awareness to 
Phonics Instruction… 



Phonics 

t a l 

Making Words 

i 



/ai/ 
Book 

 
 

The mouse has a tail. 

tail wail  rail mail 

jail pail sail bail  jail 
 



AI Little Book 

1. __________________ 
2. __________________ 
3. __________________ 
4. __________________ 
5. __________________ 
Teacher’s Name 



The Sharing Hand 
where 

who 

what 

how 

why 
when 



LITTLE Book 

 



Word Graph from What Do You 
Do With a Tail Like This? 



READING STANDARDS for LITERATURE 
Key Ideas & Details 
1. Ask and answer questions about key details in a text. 
2. Retell stories, include key details, and demonstrate understanding of 

the central message or lesson. 
3. Describe characters, settings, and major events in a story, using key 

details. 
Craft & Structure 
4. Identify words and phrases that suggest feelings or appeal to senses. 
5. Explain major differences between books that tell stories and books 

that give information. 
6. Identify who is telling the story at various points in a text.  
Integration of Knowledge & Ideas 
7. Use illustrations and details in a story to describe its characters, setting, 

or events.  
8. N/A 

9. Compare/contrast the adventures/experiences of characters in stories. 
Range of Reading and Text Complexity 
10.  Read prose and poetry of appropriate complexity for grade 1. 

WRITING STANDARDS 
Text Types and Purposes 
1. Write opinion pieces introducing the topic, state an opinion, supply a 

reason for the opinion, and provide a sense of closure.  
2. Write informative/explanatory texts naming a topic, supply some 

facts, and provide a sense of closure 
3.  Write narratives recounting two or more appropriately  

sequenced events, including details of what happened, using 
temporal words to signal event order, and provide a sense of closure. 

Production and Distribution of Writing 
5.  Focus on a topic, respond to questions and suggestions from peers, 

and add details to strengthen writing as needed. 
6.  Use a variety of digital tools to produce and publish writing 
Research to Build and Present Knowledge 
7.  Participate in shared research and writing projects (e.g., explore a 
     number of “how-to” books on a given topic and use them to write 
     a sequence of instructions). 
8.  Recall information or gather information to answer a question. 

INFORMATIONAL TEXT 
Key Ideas & Details 
1. Ask and answer questions about key details in a text. 
2. Identify main topic, and retell key details of a text. 
3. Describe the connection between 2 individuals, events, ideas or pieces 

of information.  
Craft & Structure 
4. Ask and answers questions to help determine or clarify the meaning of 

words and phrases in a text. 
5. Know and use various text features (e.g., headings, tables of contents, 

glossaries, electronic menus, icons) to locate key facts or information. 
6. Distinguish between information provided by pictures or illustrations 

and information provided by the words in a text. 
Integration of Knowledge and Ideas 
7. Use the illustrations and details in a text to describe its key ideas. 
8. Identify the reasons an author gives to support points in a text. 
9. Identify the basic similarities in / differences between two texts on  
    the same topic (e.g., in illustrations, descriptions, or procedures). 
Range of Reading and Level of Text Complexity 
10. Read informational texts appropriately complex for grade 1. 

SPEAKING & LISTENING STANDARDS 
Comprehension and Collaboration 
1.  Participate in collaborative conversations about topics and texts with 

peers and adults in small and larger groups.  
a. Follow agreed-upon rules for discussions (e.g., listening to others,   

speaking one at a time about the topics). 
b. Build on others’ talk in conversations by responding to the  
    comments through multiple exchanges. 
c. Ask questions to clear up any confusion about the topics. 

2.  Ask and answer questions about key details in a text read aloud or  
     information presented orally. 
3.  Ask and answer questions about what speaker says to gather 

additional information or clarify something that is not understood. 
Presentation of Knowledge & Ideas 
4.  Describe people, places, things, and events with relevant details, 
     expressing ideas and feelings clearly. 
5.  Add drawings or visual to descriptions to clarify ideas, thoughts and 

feelings. 
6.  Produce complete sentences when appropriate to task and situation. 

FOUNDATIONAL SKILLS 
Print Concepts 
1. Organization and basic features of print. 

a. Recognize features of a sentence (e.g., capitalize first word, end 

punctuation).  

Phonological Awareness 
2. Demonstrate understanding of spoken words, syllables & sounds  

(phonemes).  
a. Distinguish long from short vowel sounds in single-syllable words. 
b. Produce single-syllable words by blending sounds (phonemes), 

including consonant blends.  
c. Isolate and pronounce initial, medial vowel, and final sounds 

(phonemes) in single-syllable words. 
d. Segment  single-syllable words into their complete sequence 

 of phonemes. 
Phonics & Word Recognition 
3. Know & apply grade-level phonics and word analysis skills. 

a. Know common consonant digraphs. 
b. Decode regularly spelled one-syllable words. 
c. Know final –e and common vowel team for representing long vowels. 
d. Use knowledge that every syllable must have a vowel sound to 

determine the number of syllables in a word. 
e. Decode two-syllable words using basic  syllable patterns  
f. Read words with inflectional endings. 
g. Recognize and read grade-appropriate irregularly spelled words. 

LANGUAGE STANDARDS 
Conventions of Standard English 
1. Demonstrate command of the conventions of standard English 

grammar and usage. 
a. Print all upper-and lowercase letters. 
b. Use common, proper, and possessive nouns. 
c. Use singular and plural nouns with matching verbs(e.g., He hops; We 

hop). 

d.  Use personal, possessive, and indefinite pronouns (e.g., I, me, my; 
     they, them, their; anyone, everything). 

e. Use verbs in past, present, and future tenses (e.g., Yesterday I walked 
home; Today I walk home; Tomorrow I will walk home). 

f.   Use frequently occurring adjectives. 
g. Use frequently occurring conjunctions (e.g., and, but, or, so, because). 

h. Use determiners (e.g., articles, demonstratives). 
i. Use frequently occurring prepositions (e.g., during, beyond, toward). 

j.  Produce and expand complete simple and compound declarative, 
    interrogative, imperative, and exclamatory sentences. 

2.  Demonstrate command of the conventions of standard English  
     capitalization, punctuation, and spelling. 
     a. Capitalize dates and names of people. 
     b. Use end punctuation for sentences. 
     c. Use commas in dates and to separate single words in a series. 
     d. Spell for words with common spelling patterns and frequently 
          occurring irregular words. 
     e. Spell untaught words phonetically, using  phonemic awareness and  

GRADE: 1 CCSS AT-A-GLANCE 



MDCPS- Division of Language Arts/Reading, July 2011 

Fluency 
4. Read grade level text with sufficient accuracy and fluency to support 

comprehension. 
    a. Read with purpose and understanding. 
    b. Read orally with accuracy, appropriate rate, and  expression     
    c. Use context to confirm or self-correct word recognition and  
        understanding, rereading as necessary.    

 

         spelling conventions. 
Vocabulary Acquisition & Use 
4.  Determine or clarify the meaning of unknown and multiple-meaning  
     words and phrases  

a. Use sentence-level context as a clue to the meaning.  
b. Use frequently occurring affixes as a clue to the meaning of a word. 

     c. Identify frequently occurring root words (e.g., look) and inflectional 
forms (e.g., looks, looked, looking). 

5.  Understand word relationships and nuances in meanings. 
a. Categorize words to gain a sense of the representation of 

concepts the categories. 
b. Define words by category and by one or more key attributes 

  (e.g., a duck is a bird that swims; a tiger is a large cat with stripes). 
c. Identify real-life connections between words and their use 

 (e.g., note places at home that are cozy). 
d. Distinguish shades of meaning among verbs (e.g., look, peek, glance, 

stare, glare, scowl) and adjectives differing in intensity (e.g., large, 

gigantic) by defining, choosing, or by acting out the meanings.  
6.  Use words and phrases acquired through conversations, reading and 
      being read to, and responding to texts. 
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RL.1.1 
Preguntas 
claves 
Detalles claves 

 ¿Por qué está el personaje 

triste/alegre? 

 ¿Qué dice la historia acerca 

de ésto? 

 ¿Cuál es el problema del 

personaje en la historia? 

 ¿Qué problema tiene el 

personaje? 

 ¿En qué parte de la historia se 

resuelve el problema? 

 ¿Qué palabra describe al 

personaje? 

 ¿Qué causó____a____? 

 Al final de la historia a dónde 

va ____? 

 ¿Qué sucedió? 
 
 

RI.1.1 
Preguntas 
 claves de 
detalles 

 

 ¿Por qué el autor escribió 

el artículo? 

         (invitación/volantes) 

 ¿Qué sucedió______? 

 ¿Qué causó_______? 

 ¿Dónde sucedió____? 

 ¿Cómo sucedió_____? 

 ¿Dónde fueron______ 

            encontrados? 

 ¿Por qué _________? 

 ¿Quién es el más 

importante? 

 

 
 

RL.1.2 
Recontar  la 
historia/ 
mensaje 
principal/ 
lección 

 Cuenta lo que sucedió en la 

historia/poema. 

 ¿Qué sucedió primero? (al 

comienzo/ en el medio/al final) 
 
 

RI.1.2 
Identificar el 
tópico 
principal/ 
recontar 
detalles claves 

 

 ¿Por qué crees que le 

hayan dado ese título al 

cuento? 

 De acuerdo a____qué 

aprenderá el lector?  

 ¿Qué aprendiste después 

de leer el cuento? 

 ¿Cuál sería un buen título 

para este cuento? 

 ¿Cuál es la IDEA 

PRINCIPAL de  la 

historia/artículo? 

 ¿Qué sucedió primero/a lo 

último? 

 Paso # ___dice_____. 

RL.1.3 
Describir los 
personajes,  el 
argumento, el 
escenario de la 
historia 
usando 
detalles claves  

 ¿Quién es el personaje 

principal del cuento? 

 ¿Qué quiere el personaje 

principal? 

 ¿Cómo se siente el 

(personaje)? ¿Cómo lo sabes? 

 ¿Qué piensa (personaje) 

RI.1.3 
Describir 
conexión 
entre 
individuos, 
hechos, 
Ideas o 
trabajos de 
información 

 ¿Cómo es IGUAL la 

información acerca de 2 

personas/hechos/ideas, 

trabajos de información en 

la historia/artículo/ 

receta? 

 ¿En qué se parecen 2 
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acerca de_______? 

 Cuando el personaje hizo (una 

acción), cómo se sintió el otro. 

 ¿Qué dijo/sintió el otro 

personaje acerca de eso? 

 Tú pudieras decir que a____le 

gusta __porque… 

 ¿Dónde sucede el cuento? 

¿Cómo lo sabes? 

 ¿Cuál es el problema en el 

cuento? 

 ¿Cómo se resolvió el problema 

en el cuento? 
 

 personas/hechos/ideas 

trabajos de información? 

 ¿En qué es mejor____ 

que____? 

 ¿Cuál es una diferencia 

entre______y_____? 

 ¿Por qué es _____ 

importante__que ___? 

 ¿Por qué es importante 

____para______? 

 Qué sucedería 

si_______no estuviera 

ahí? 
 

RL.1.4 
Identificar 
palabras y 
expresiones 
que expresan 
sentimiento/ 
sensaciones 

 Escucha esta oración: 

 “______________________

___” 

 ¿Qué significa la palabra 

____________? 

 ¿Qué palabras tu oíste /leíste 

que te dice cómo se siente el 

personaje feliz/molesto/ 

asustado? 

 ¿Qué palabra/oración tú 

leíste/escuchaste que 

describe lo que oyes/lo que 

ves/lo que saboreas lo que 

tocas/lo que hueles? 

R.I.K.4 
Preguntar 
para 
determinar/ 
clarificar el 
significado de 
palabras y 
frases 

 

 Lee/escucha esta oración: 

“___________________

______” 

 ¿Qué significa la palabra 

____________? 

 Cuando decimos (frase que 
contenga la palabra que se 
esta evaluando) ¿Qué tú 

piensas que significa? 

 En esta historia qué 

significa la palabra______. 

 ¿Qué está haciendo 

persona/animal 

cuando___? 
 RL.1.5 

 
N/A 

 

 

 

 

RL.1.6 
Identificar 
personajes y 
puntos de vista 

 

 

 ¿Quién está narrando la 

historia? 

 ¿Dónde en la historia otro 

personaje dice lo que sucede? 

 

 
 

 RI.1.5 
RI.1.6 
RI.1.7 
Usar aspectos 
notables 
 del texto: 
Distinguir 
información a 
partir de 

 Puedes encontrar 

información acerca de 

_____bajo qué 

encabezamiento? 

 ¿En que página puedes 

encontrar hechos  
acerca________?  
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ilustraciones, 
pie de 
grabados, 
palabras, 
describir ideas 
claves y 
detalles 
basadas en las 
ilustraciones  
 

 Como puedes encontrar lo 

que la palabra 

____significa?  

 ¿Qué te dice el 

símbolo/icono? 

 ¿Cómo te ayuda el 

dibujo/retrato a entender 

la historia/ 

Artículo/ 

volante/receta? 

 ¿Qué muestra el 

retrato/dibujo/mapa? 

 ¿Cómo el retrato 

/gráfica ayuda al lector a 

entender lo que está 

sucediendo en 

___________? 

 ¿Cuál es el propósito de la 

gráfica/ dibujo/retrato al 

comienzo de _________? 

 Que te ayuda a entender 

el dibujo/gráfica/retrato 

diagrama? 

 Lee/escucha esta oración: 

        ”____________” 

¿Cuál retrato/dibujo en el 

volante/artículo/ 

instrucciones muestra lo 

que dice la oración ? 

 
 

 

RL.1.7 
Usar las 
ilustraciones y 
los detalles para 
describir 
personajes, 
escenario, 
hechos 

 

 Escucha esta oración: 

“__________________” 

¿Cuál retrato/ilustración en la 

historia muestra lo que dice la 

oración anterior? 

 ¿Qué ilustración muestra 

que_____ está pasando en la 

historia? 

 ¿Cómo las ilustraciones te 

ayudan a reconocer y entender 

dónde y cuándo está 

sucediendo la historia? 

 Mira la ilustración en la página 

__Describe como luce el 

personaje. Cómo se siente el 

personaje? 

¿ Cómo lo sabes? 

 El propósito de la ilustración 

en la página___ es mostrar al 

lector_________.  
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  RI.1.8. 

Identificar la 
perspectiva 
del autor 

 ¿Por qué el autor piensa 

que _____? 

 ¿Cuáles son las razones por 

las que el autor opina eso?  

 ¿Qué  leíste/ 

 escuchaste para llegar a 

esa conclusión? 

  Explica por qué el autor 

piensa que ____es 

importante? 

RL.1.8 N/A   

RL.1.9 
Comparar/ 
contrastar 
aventuras y 
experiencias de 
los personajes 

 

 ¿En qué se 

parecen_____y_____? 

 ¿En qué se 

diferencia____________ 

de_____? 

 ¿En qué se parecen? ( los 

personajes, la trama, los 

hechos, el final) 

 ¿Cómo es el________en 

título/historia/poema 
IGUAL/DIFERENTE al 

____en 

título/historia/poema? 
 ¿En qué es diferente el 

problema de _______al 

problema de ______? 

 ¿En qué es igual/se parece el 

problema de _____ al 

problema de ________? 

 ¿Qué hizo _____para resolver 

el problema  en título/historia 
/cuento? 

 ¿De qué manera se resolvió el 

problema en  la historia/el 

cuento? (preguntar en cada 

una historia/poema) 

 ¿Cómo cambió_____ 

de___antes, a ___después en 

RI.1.9 
Identificar 
similitudes y 
diferencias 
entre dos 
textos 

 ¿De qué tratan los dos 

artículos/volantes/ 

recetas/historias? 

 ¿Cómo puedes usar la 

información de ambos 

artículos/volantes/ 

recetas/historias para 

explicarle a un acerca del 

mismo? 

 ¿Cómo son los 

retratos/dibujos 

en______y_______ 

    IGUALES/DIFERENTES? 

 Qué es 

IGUAL/DIFERENTE 

Acerca de la manera de 

hacer______en título 1 
and título 2? 

 ¿Cómo  los autores de  

título 1and título 2 

explican cómo______  

luce/vive 

IGUAL/DIFERENTE? 

 ¿Cómo es la información 

en_____diferente a la 

información de_____? 

 ¿Por qué es______ mejor 

en título 1 que en título 2 ? 
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cada una de las historias?  

 

 
 

L.1.4a 
Usar pistas de 
contexto 

En este cuento, qué significa la palabra_______________________? 

Lee/escucha esta oración de la historia”__________________” 

¿Qué significa la palabra/frase _____________? 

Cuando el personaje dice frase, esto significa/quiere decir…. 
 

L.1.4b 
Uso de afijos 

Si palabra primitiva significa__________, qué significa palabra derivada (palabra 
primitiva + afijo) 

L.1.4c 
Identificar la 
raíz de las 
palabras 

¿Qué palabra tiene la misma raíz que ___________?  

L.1.5d 
Distinguir el 
significado del 
tono/ del matiz   

 

Lee/escucha esta historia: 

“_____________________________________ 

________________________________________ 

¿”Qué ______dijo/hizo cuando____________? 

Ej: Juan ha tirado todos sus libros al piso del dormitorio. Su mamá entró de pronto y 

al ver lo que Juan había hecho dijo:/gritó:/susurró:/murmuró: Oh no, no, no Juan!  

 

 

 

 

 

 



Planning for a Rigorous Grade 1 Reading/Language Arts Lesson…                                 Week of: 

MDCPS – Division of Language Arts/ Reading, July 2011 
 

READING Strand: Literature/ Poetry OR Informational AND Listening/Speaking 
Text Title:                                                                                                     Author: 
Standard/s: 
 

• Primary 
 
 
 

• Secondary 
 
 
 

• Ongoing 

Strategy and/or Graphic Organizer --- Use to Respond to Text 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 

SAT 10 Task 
Card Question/s: 
 
 
 
 

Essential 
Question: 
 
 
 
 
 

Strand: Foundational Skills Strand: Language 
Standard – Concepts of Print: 
__ L to R, T to B, P by P 
__ Spoken words represented by letters 
__Words separated by spaces 
__ Recog /name upper & lower case letters 
__ First word of a sentence/ last word 
Phonological/ Phonemic Awareness: 
__Rhyme: Recognition or Production 
__Alliteration: Initial Sounds 
__Sentence Segmenting  
__Syllables Blending/Segmenting/Deletion 
__Onset/Rimes: Blending 
__Phoneme: Matching/Isolating Initial    
       Sound, Final Sounds, Medial Sounds 
__Phoneme Manipulation: 
       Initial/Final Phoneme Deletion 
       Blend Deletion, Phoneme Substitution,  
       Second Phoneme in Blend Deletion 

Standard - Phonics: 
Letter-Sound Correspondences 
__Consonant Letter Names/Sounds 
__Vowel Letter Names/ Sounds (short/long) 
__Hard & Soft Cc & Gg 
__Multiple Sounds of Xx & Ss 
Consonant Blends & Diagraphs 
__Consonant Diagraphs/ Consonant Blends 
__Silent Letter/ Oddities 
Variant Vowels 
_Vowel Digraphs, _ Diphthongs 
Syllable Patterns 
_ Closed, _ Open, _VCe, _ R Controlled, 
_Vowel Team, _Final Stable 
Structural Analysis 
__ Compound Words, _ Inflectional Suffixes 
__ Prefixes, __Base/Root Words 
__ Derivational/ Chameleon Suffixes 

High Frequency Words: Standard: Vocabulary Acquisition 

Fluency : Opportunities to Reread 
 
 
 
• With purpose & understanding 
• Accuracy (Correctness) 
• Rate (Speed)  
• Expression (Tone & Intonation)  
• Reread to Confirm/Self-Correct 

Standard: Conventions 

 
 



 



M-DCPS, Curriculum & Instruction, February, 2008                          
Nanette Raska & Sandra Lopez 

Grades 1 & 2 SAT-10 
Question Task Cards  - Functional  

Initial Understanding  
Ask a question that requires students to simply locate details or identify chronological order.  
The answers are right there in the poster, chart, flyer, or recipe. 
 

• Who, what, when, where, how many, or how much? 
• According to the ________, what will the children learn? 
• What do you do first/last? 
• What did he/she do first/last? 
• Where did ____ go before/after _____? 
• Which ______ was seen first/last? 
• Step # ___ tells ______. 
• The story tells you that _______. 

Interpretation  
Ask a question that requires students to draw conclusions from the information given, apply 
ideas from text to a new situation, or determine the main idea. 
 

• Who, what, when, where, how many, or how much? 
• Why did _____ have_____? 
• How did ______ do _____? 
• What might be funny? (ha ha) 
• Why do you think _______? 
• Why should   ___________? 
• About how long will it take to_________? 
• What makes ______ _______? 
• To make _____ you will need _______. 
• Which of these is true? 

Critical Analysis and Strategies 
Ask a question that requires students to determine the author’s purpose/viewpoint, identify 
text characteristics, or if needed information is within the text. 
 

• The _____ was written mainly to ________. 
• Which of these is true? 
• What does the author want you to know? 



M-DCPS, Curriculum & Instruction, February, 2008                          
Nanette Raska & Sandra Lopez 

 

Grades 1 & 2 SAT-10 
Question Task Cards  - Informational 

Initial Understanding 
Ask a question that requires students to simply locate explicit details and chronological order 
that are right there in the expository text. 

• Who, what, when, where, how many, or how much? 
• What does the story say about _______? 
• The story says that _______. 
• Which of these happened first/last? 
• Which of these happened only once? 
• What happened _______? 
• At the end of the story, ________? 

Interpretation 
Ask a question that requires students to make inferences to draw conclusions, determine main 
idea, or cause/effect relationships. 
 

• Which of these is the best name for this story? 
• What is the main idea of the story? 
• What is this story about? 
• Which of these is true? 
• Which of these is true in the story? 
• Why does ____have ___? 
• What causes _____ to happen? 

Critical Analysis and Strategies (2nd grade only) 
 Ask a question that requires students to determine the author’s purpose/viewpoint and 
unknown words in context. 

 
• Which of these does the author probably believe? 
• The author wrote this story mainly to_____? 
• How can you tell that________________? 

 
 
 
 



M-DCPS, Curriculum & Instruction, February, 2008                          
Nanette Raska & Sandra Lopez 

Grades 1 & 2 SAT-10 
Question Task Cards  - Literary 

Initial Understanding 
Ask a question that requires students to locate explicit details and chronological order that are 
right there in stories, personal narratives, or poems. 

• Who, what, when, where, how many, or how much? 
• What does the story say about _______.? 
• The story says that _______. 
• Which of these happened first/last? 
• Which of these happened only once? 
• What happened _______? 
• At the end of the story, ________? 

Interpretation 
Ask a question that requires students to make inferences in order to draw conclusions, 
determine main ideas, or cause/effect relationships. 

• Which of these is the best name for this story? 
• What is the main idea of the story? 
• Why does ____have ___? 
• _______ probably does ______because _____. 
• This story is mostly about______. 
• You can tell that ___ likes ____ because___. 
• Who had probably___________? 
• How do you know___________? 

Critical Analysis and Strategies (2nd grade only) 
 Ask a question that requires students to determine the author’s purpose/viewpoint, unknown 
words from context, or identify characteristics of genre. 

• In this story, what does the word _______ mean? 
• The author wrote this story mainly to_____? 
• How can you tell________________? 
• Which of these is true? 
• The story was written to ________. 
• The story is most like a ________.(joke, song, poem, fairy tale) 
• You can tell this story is make-believe because _______. 



Prediction Chart 
Title:____________________ 

BEFORE Reading:   AFTER Reading: 

 
 
 
 
 
 
 
 
 
 
 
 
 



The Reading/Writing Connection, Carolyn Booth Olson 

  

Cognitive Strategies Sentence Starters 
  

Planning and Goal Setting Forming Interpretations 
 My purpose is…  What this means to me is… 

 My top priority is…  I think this represents… 

 To accomplish my goal, I plan to…  The idea I’m getting here is… 

  
Tapping Prior Knowledge Monitoring 

 I already know that…  I got lost here because… 

 This reminds me of…  I need to reread the part where… 

 This relates to…  I know I’m on the right track because… 

  
Asking Questions Clarifying 

 I wonder why…  To understand better, I need to know more about… 

 What if…  Something that is still not clear is… 

 How come…  I’m guessing that this means, but I need to… 

  
Predicting Revising Meaning 

 I’ll be that…  At first I thought _____, but know I… 

 I think…  My latest thought about this is… 

 If _____, then…  I’m getting a different picture here because… 

  
Visualizing Analyzing Author’s Craft 

 I can picture…  A golden line for me is… 

 In my mind I see…  This word/phrase stands out for me because… 

 If this were a movie…  I like how the author uses _____ to show… 

  
Making Connections Reflecting and Relating  

 This reminds me of…  So, the big idea is… 

 I experienced this once when…  A conclusion I’m drawing is… 

 I can relate to this because…  This is relevant to my life because… 

  
Summarizing Evaluating 

 The basic gist…  I like/don’t like _______ because… 

 The key information is…  This could be more effective if… 

 In a nutshell, this says that…  The most important message is… 

  
 Adopting an Alignment  

  The character I most identify with is…  

  I really got into the story when…  

  I can relate to this author because…  

 



Animal Body Part Purpose 

   
   
   
   
   
   
   
   
   
   
   



 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 
 

 

 



 

If you’re a platypus, you use your nose to dig in the mud. 

 

 

If you’re a hyena, you find your next meal with your nose. 

 

 

If you’re an elephant, you use your nose to give you a bath. 

 

 

If you’re a mole, you use your nose to find your way underground. 

 

 

If you’re an alligator, you breathe through your nose while hiding in 

the water.      

 



 

If you’re a jackrabbit, you use your ears to keep cool. 

 

 

If you’re a bat you “see” with your ears. 

 

 

If you’re a cricket, you hear with ears that are on your knees. 

 

 

If you’re a humpback whale, you hear sounds hundreds of miles away. 

 

 

If you’re a hippopotamus, you close your ears when you’re under 

water. 

 



 

If you’re a giraffe, you brush off pesky flies with your tail. 

 

 

If you’re a skunk, you lift your tail to warn that a stinky spray is on 

the way. 

 

 

If you’re a lizard, you break off your tail to get away. 

 

 

If you’re a scorpion, your tail can give a nasty sting. 

 

 

If you’re a monkey, you hang from a tree by your tail. 

 



 

If you’re an eagle, you spot tiny animals from high in the air. 

 

 

If you’re a chameleon, you look two ways at once. 

 

 

If you’re a four-eyed fish, you look above and below the water at 

the same time. 

 

 

If you’re a bush baby, you use your large eyes to see clearly at night. 

 

 

If you’re a horned lizard, you squirt blood out of your eyes.  

 



 

If you’re a chimpanzee, you feed yourself with your feet. 

 

 

If you’re a water strider, you walk on water. 

 

 

If you’re a blue-footed booby, you do a dance.  

 

 

If you’re a gecko, you use your sticky feet to walk on the ceiling. 

 

 

If you’re a mountain goat, you leap from ledge to ledge. 

 

 



 

If you’re a pelican you use your mouth as a net to scoop up fish. 

 

 

If you’re an egg-eating snake, you use your mouth to swallow eggs 

larger than your head. 

 

 

If you’re a mosquito, you use your mouth to suck blood.  

 

 

If you’re an anteater, you capture termites with your long tongue. 

 

 

If you’re an archerfish, you catch insects by shooting them down 

with a stream of water. 
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What Do You Do With a 

Tail Like This? 
By Steven Jenkins and Robin Page 

 

 

 

 

 

 

 

 

 

 

 

 

This book belongs to ____________________ 



2 
 

 

Animals use their noses,  

 

ears, tails, eyes, mouths,  

 

and feet in very different  

 

ways. 
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What do you do with a nose like this? 
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What do you do with ears like these? 
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What do you do with a tail like this? 
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What do you do with eyes like these? 
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What do you do with feet like these? 
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What do you do with a mouth like this? 
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I have read this book to: 

1. _________________________ 

2. _________________________ 

3. _________________________ 

4. _________________________ 

5. _________________________ 

6. My Teacher: _______________ 



 
 

  

 

 
   

 

     

 
 

 

 

 

 
 

   

   

 

 

 



The Sharing Hand 

         where  when 

 what              why 

 

who 

 

             how 



 

 

one-of-a kind 

 

 

bizarre 
 



 

rare 
 

 

peculiar 
 



 

odd 
 

 

strange 
 



 

unusual 
 

 

alike 
 



 

similar 
 

 

same 

 



 

usual 
 

 

common 
 



 

equal 
 

 

identical 
 



 

different 
 

 

weird 
 

 



   is 
word:   

 

 

 

 

  is not  

  

 person: 

 

 

 animal: 

 

 

 action: 

 

 



 
 

 
 
 
 
 
 
 
 
 
 
 
 



 
 
 
 
 
 
 
 
 
 
 
 

 



Continuum of Phonological and Phonemic Awareness 

Degree of Difficulty 
 

Type: Subtype: Example: 

Phonological Awareness Continuum 

Rhyme Recognition  Does cat rhyme with hat? (yes) 

Production  What rhymes with cat? (hat) 

Alliteration Recognizing words with the 
same initial sounds 

 Daisy duck dances 

 Sweet Suzie sits on a soft sofa 

Sentence 
Segments 

Words in sentences  How many words are in this sentence? 
Mary bakes bread.  (3) 

Syllables Blending  Listen to the two word parts: 
Side…walk. Say the whole word: (sidewalk) 

 Listen: yes…ter…day. Say the whole word: 
(yesterday) 

Segmenting  Say the two words in sidewalk. (side…walk) 

 Listen: yesterday. Say each part: yes…ter…day 

Deletion  Say sidewalk without side. (walk) 

Onset and 
Rimes 

Blending  What word is this? /c/…/ake/ (cake) 

 /st/…/and/ (stand), /fl/…/ip/ (flip) 

Phonemic Awareness Continuum 

Phoneme Matching initial sound  Which words begin with the same sound? 

 Cake, cat, dog (cake & cat) 

Isolating initial sound  What is the first sound in cake? (/c/) 

Final sounds  What is the last sound in bat? (/t/) 

Medial sounds  What is the middle sound in fat? (/a/) 

Phoneme Blending  What word am I saying? /c/ /a/ /t/ (cat) 

Phoneme Segmenting  How many sounds do you hear in cat? (3) 

 What are the sounds in cat? (/c/ /a/ /t/) 

Phoneme 
Manipulation 

Initial and final phoneme 
deletion 

 Say Sam without the /s/. (am) 

 Say seat without the /t/. (sea) 

Initial phoneme in blend 
deletion 

 Say flip without the /f/. (lip) 

Phoneme Substitution  Say cat. Now say /p/ instead of /c/. What’s the 
new word? (pat) 

 Say tan. Now say /p/ instead of /n/. (tap) 

 Say tap. Now say /o/ instead of /a/. (top) 

Second Phoneme in Blend 
Deletion 

 Say black without the /l/. (back) 

 

Retyped by D. Pearce, July 2010 
From Just Read, Florida! 



Layers of Phonics Continuum Details

Layers of Phonics Continuum Details

Letter-sound correspondences:
• Consonant letter names With letter names we are focusing on having students be able to

recognize and recall the names of upper and lowercase letters for consonants
• Consonant letter sounds refers to consonants that are represented by a one to one

correspondence (e.g., m-> /m/)
• Vowel letter names With letter names we are focusing on having students be able to

recognize and recall the names of upper and lowercase letters for vowels.
• Short vowel sounds are often the first focus of vowel instruction with long vowel sounds

and the many ways they are represented in letter combinations being introduced later on.
• Hard and soft c and g c and g are two letters that have hard and soft sounds. Hard c is

the sound /k/ when it is followed by an a, o, u as in cat, cot, cut and when it is followed
by an e, i, y, it is the soft sound or /s/ as in city, cent, cycle and the same three letters
apply for hard g or the /g/ sound (gate, got, gum) and the soft sound is /j/ when followed
by e, i, y, like in gem, giant, gym

• Multiple sounds of x and s – The letters x and s have multiple sounds  - x has three
sounds - /k/ as in excite, /k//s/ as in mix, and /g//z/ as in exit (with /k//s/ being the most
common) and s has the voiced and unvoiced sound and when it is voiced it becomes a /z/
sound as in runs – when the consonant sound before the s is a voiced sound, then the /s/
becomes voiced and makes the /z/ sound as in – bets (t is unvoiced) and then beds (d is
voiced and the s makes the /z/ sound)

Consonant Blends and Digraphs
• Consonant digraphs two consonant letters that make one sound (e.g., sh -> /sh/)
• Consonant blends two or more consonants adjacent to each other in a word, but each

retains its original sound (e.g., clip or strap)
• Silent Letters in English we have some letters that are silent and come in certain patterns

and locations within words for example the kn- pattern has a silent K and usually comes
at the beginning of the word or at least beginning of syllable (acknowledgement), another
pattern with silent letters are –lk as in talk, -mb as in lamb which both usually come at the
end of the word or syllable and the ‘h’ in ghost

• Oddities are low frequency patterns, or are exceptions to the typical patterns, somewhat
of a “misc.” category – lk as in talk, qu- as in queen

Variant vowels
This term refers to the various vowel patterns that can represent one vowel sound in more
than one way

• Vowel digraphs are combinations of vowels that represent one vowel sound such as long
a (e.g., long a –ai as in rain /ay as in bay/a Consonant e as in cake/eigh as in eight)

• Diphthongs a combination of letters that creates a subtle glide from one vowel to another
such as oi/oy (boil/boy) and ou/ow (out/cow)



Layers of Phonics Continuum Details

Syllable Patterns
• A Closed syllable ends in at least one consonant; the vowel is short (e.g., pan, shot, milk,

magnet)
• An Open syllable ends in one vowel; the vowel is long (e.g. so, he )
• A VCe (Silent e) syllable ends in one vowel, one consonant, and a final e. The final e is

silent and the vowel is long. ( e.g. make, pipe, shine)
• An R controlled syllable has an r after the vowel; the vowel makes an unexpected sound.

(e.g. car, dirt, turtle)
• A Vowel Team syllable has two adjacent vowels. Each vowel team syllable must be

learned individually (e.g. sail, boat, moon, boy)
• A Final Stable syllable has a consonant –le combination or a nonphonetic but reliable

unit such as –tion. The accent usually falls on the syllable before the final syllable.
(puzzle, candle, contraction, picture).

Structural Analysis
Knowledge of morpheme structures is also a structural analysis skill. It is also referred
to as advanced phonics or advanced decoding.

• Compound words sunshine, homesick
• Inflectional endings indicate or change tense, possession, comparison or number, e.g. –s,

-ed, -ing (Harris & Hodges, 1995, p. 116 )
• Prefixes are important to know for reading, spelling, and vocabulary acquisition. A

prefix is a morpheme attached to the beginning of the base or root word that creates a
new word with changed meaning or function.

• Base/root words a word or the main part of a word (struct is the root of destructive) that
affixes are added to form a new word, they are taken from Anglo-Saxon, Latin and Greek
(e.g., port meaning ‘to carry’ in Latin)

• Derivational suffixes – a suffix added to a base or root that forms another word that is
often a different part of speech from the base or root such as –ful in hopeful.

• Chameleon Prefixes – a chameleon prefix is a prefix in which the final letter of the
prefix changes due to assimilation with the first letter of the base element (e.g. con-
becomes a chameleon prefix in collect, correct, and combine) – These are also sometimes
referred to as assimilated prefixes (definition taken directly from Henry, 2003, p.286)



The Layers of Phonics: A Vertical and Horizontal Continuum 
 

Letter-sound 
Correspondence 

Consonant 
Blends and Digraphs Variant Vowels Syllable Patterns Structural Analysis 

Consonant Letter Names  
(uppercase and lowercase) 
 
Consonant Letter Sounds 
(/d/, /t/, /m/, /f/, /r/) 
 
Vowel Letter Names 
(uppercase and lowercase) 
 
Short and Long  
Vowel Sounds  
(/a/, /e/, /i/, /o/, /u/) 
 
Hard and Soft c and g 
(city, cup, giant, gate) 
 
Multiple Sounds of x and s  
(excite, mix, exit, runs) 

 
 
 
 
Consonant Digraphs 
(sh, th, wh, ch, ph) 
 
Consonant Blends 
(st-, bl-, str-, gr-, -nt,  
-mp, -nd, -st) 
 
Silent Letters/Oddities 
(-mb, kn-, -lk, qu) 
 
 

 
 
 
 
 
 
 
 
Vowel Digraphs  
(ea, igh, ue, oo, ie) 
 
Diphthongs 
(oi, oy, ou, ow) 

Closed  
(cat, tent, picnic) 
  
Open 
(he, hi, baby) 
 
VCe (Silent e) 
(tape, like, compete) 
 
R controlled 
(car, for, stir, her) 
 
Vowel Team 
(sail, seem, eight, look) 
 
 
Final Stable  
(maple, picture, station) 

Compound Words 
(cowboy, cupcake) 
 
Inflectional Suffixes  
(-s, -es, -ing, -ed) 
 
Prefixes 
(pre-, re-, un-, dis-) 
 
Base and Root Words 
(read, ject, port) 
 
 
Derivational Suffixes 
(-ian, -ity, -ible/able) 
 
Chameleon Prefixes  
(in-, ad-, ob-) 

 
 High Frequency Words (Regular and Irregular) 

(it, am, was, said, come) 

(Adapted from Birsh, 2005; Henry 2003; Moats, 2000) 
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Handout 19: Common Syllable Patterns (Page 1 of 3)

Common Syllable Patterns

Syllable Patterns Examples
1. A closed syllable ends in at least

one consonant; the vowel is
short.

• pan
• shot
• magnet

2. An open syllable ends in one
vowel; the vowel is long.

• so
• tiger
• he

3. A vowel-consonant-e syllable
ends in one vowel, one consonant
and a final e.  The final e is silent
and the vowel is long.

(It is helpful for many students to
learn this pattern because of its
frequency in many one-syllable
words.)

• make
• pipe
• shine

4. A vowel-r syllable has an r after
the vowel; the vowel makes an
unexpected sound.

(Vowels that are followed by r do not
make their common long or short
sound.)

• car
• dirt
• turtle

5. A vowel pair syllable has two
adjacent vowels.  Each vowel pair
syllable must be learned
individually.

(The generalization when two vowels
go walking is only reliable
approximately half of the time.)

• sail
• boat
• feet
• moon
• boy

6. A final stable syllable has a
consonant-l-e combination or a
nonphonetic but reliable unit
such as -tion. The accent usually
falls on the syllable before the
final syllable.  Final stable
syllables have unexpected but
reliable pronunciations.

• puzzle
• bubble
• candle
• contraction
• picture

Adapted from Carreker, S. (1999). Teaching reading: Accurate decoding and fluency. In J. R. Birsh
(Ed.), Multisensory teaching of basic language skills (pp. 141-182). Baltimore: Brookes; Moats, L. C. (1995).
Spelling: Developmental disability and instruction. Baltimore: York Press; Moats, L. C. (2000). Speech to
print: Language essentials for teachers. Baltimore: Brookes.
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FRY'S 300 INSTANT SIGHT WORDS

First Hundred

a can her many see us
about come here me she very
after day him much so was
again did his my some we
all do how new take were
an down I no that what
and eat if not the when
any for in of their which
are from is old them who
as get it on then will
at give just one there with
be go know or they work
been good like other this would
before had little our three you
boy has long out to your
but have make put two
by he man said up

Second Hundred

also color home must red think
am could house name right too
another dear into near run tree
away each kind never saw under
back ear last next say until
ball end leave night school upon
because far left only seem use
best find let open shall want
better first live over should way
big five look own soon where
black found made people stand while
book four may play such white
both friend men please sure wish
box girl more present tell why
bring got morning pretty than year
call hand most ran these
came high mother read thing

Third Hundred

along didn't food keep sat though
always does full letter second today
anything dog funny longer set took
around don't gave love seven town
ask door goes might show try
ate dress green money sing turn
bed early grow myself sister walk
brown eight hat now sit warm
buy every happy o'clock six wash
car eyes hard off sleep water
carry face head once small woman
clean fall hear order start write
close fast help pair stop yellow
clothes fat hold part ten yes
coat fine hope ride thank yesterday
cold fire hot round third
cut fly jump same those
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